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ABSTRACT 


This study involved an investigation of the administrative tasks 
in Victorian high schools with particular reference to the position of 
deputy-principal. Four groups of respondents: inspectors, principals, 
deputy~principals and teachers, were involved in the study. 

A list of 88 non-teaching administrative tasks likely to be 
relevant to the functioning of a Victorian high school, and divided 
into seven task categories, was submitted to respondents, All were 
accepted as legitimate in Victorian high schools. The performance of 
each task in schools was investigated and the data reported. Most of 
the tasks were performed in the majority of schools, 

The perceived importance of each task for the functioning of the 
school was investigated, both individually and by category, and also in 
relation to all other tasks and categories. The responses for each of 
the four respondent groups, plus the all-group response, were compared 
and a very high level of agreement was found between groups in rating 
all tasks and categories. Non-parametric tests of statistical 
significance were used because of the observed distribution of the data. 
Individual tasks were found to rank in a clear hierarchy of importance 
and the data for each of these is reported. Curriculum and special 
services tasks were ranked as the most important task category, closely 


followed by teacher personnel tasks, with community relations, student 
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personnel, clerical and office functions, school management, and extra- 
curricula activity tasks ranked in descending order. 

The ideal involvement of the deputy-principal in each task was 
also investigated and a close correlation was found between task 
importance and involvement by the deputy-principal. When task 
categories were considered student personnel, teacher personnel, 
community relations, school management, extra=curricula activities, 
clerical and office tasks and curriculum and special services tasks were 
ranked in descending order. There was also a high level of agreement 
between groups in rating individual tasks and categories in terms of 
ideal involvement by the deputy-principal. 

Deputy-principals reported their actual involvement in each of 
the tasks and the operational situation closely approximated to the 
perceived ideal involvement reported by groups. Respondents believed 
that the role of the position of deputy-principal should be more clearly 
defined, and that all high schools should have a deputy-principal 
regardless of enrolment levels. Larger high schools should have more 
than one position for a deputy-principal. The deputy-principal was 
regarded as the chief-of-staff responsible for the day-to-day operation 
of the school, and the position should involve a regular teaching 
allotment in addition-to administrative duties, 

Teachers generally ranked tasks lower than all other groups, 
both in regard to importance and ideal involvement by the deputy- 
principal, and they also exhibited the widest range of opinions in rating 
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tasks. Deputy-principals scored more than half of all tasks higher in 
importance than all other groups, while inspectors exhibited the highest 
level of agreement in rating tasks, both in importance and ideal deputy- 


principal involvement, 
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Chapter l 


THE RESEARCH PROBLEM AND DEFINITION OF TERMS 


The purpose of this study was to investigate the position 
of the deputy=principal im Victorian (Australia) high schools, and 
its relation to the administrative task structure of schools, with 
the intention, of suggesting: al task role description for the position, 
The research involved consideration of a comprehensive list of 
non-teaching tasks to determine which were regarded as legitimate in 
the schools, whether they were actually performed, the perceived 
dégree of importance “attached to each for the functioning of the 
school, and the perceived ideal involvement of the deputy-principal 
in each task. In addition the actual involvement of the deputy- 
principal in each task was also investigated, together with its 
frequency. 

The administrative task structure of any school is often far 
more complex than a casual observation would suggest. In recent years 
with the increasing complexity of society and its awareness of matters 
of social concern, there has been a continuing tendency to expect the 
school to undertake new tasks and roles without any real consideration 
being given to their implications, Thus the administrative task 


pattern of schools has expanded and become more complex. No formal 
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study of this pattern was known to have been made in Victorian high 
schools prior to the present study. 

The task pattern of any school may be unique, but it will 
invariably include a number of tasks common to all schools. One of 
the purposes of this study was to determine which tasks were actually 
performed in schools, 

Following the general identification of the school task 
pattern, the study examined the perceived inportance of each task for 
the functioning of the school, Four distinct groups of respondents 
were involved; three in-school groups comprising principals, deputy- 
principals and teachers, together with the central administration 
Board of Secondary Inspectors. An analysis was made of each group 
response to determine whether ’sienificant diiferences existed, and if so, 
to suggest possible reasons for these, Focus was given to the position 
of deputy-principal and task involvement because this position was 
created only in 1968, and it was evident that there was considerable 
diversity in the development of the position between schools. 
Therefore, this study sought to identify those tasks which might be 
considered to be particularly appropriate or otherwise to the 
position of deputy-principal, and to further examine the actual 


involvement of deputy-principals in each task, 


THE RESEARCH PROBLEM 


The study involved an investigation of two research problems 
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with associated sub-problems: 
1. What was the perceived ideal involvement of the deputy- 
principal in specific administrative tasks in Victorian 


high schools? 


(a) Which tasks were regarded as legitimate in Victorian 
high schools? 


(b) Which tasks were actually performed in the schools? 


(c) What was the perceived importance of each task for 
the functioning of the school? 


2. What was the actual involvement of deputy-principals in 
each task, and what was the frequency of their involvement? 


By an analysis of these questions it was intended to suggest a 
task role description and to consider the status of the position of 


deputy-principal in a Victorian high school, 


BACKGROUND TO THE STUDY 


Organization of Public Education 


Thespublicsor state, education system in Victoria is typical oF 
aiiethersix Australian states, in that Lt isa highly centralized 
system administered by the Education Department with all activities 
eontrolléd from a central office in Melbourne, the state capital. 
There are no local school boards or similar local education authorities. 
All finance for education is obtained from state consolidated revenue 
and federal grants. There is no local taxation levied for educational 
purposes, 


All teaching staff are directly employed by the Education 
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Department of Victoria, and all permanent teachers have virtual security 
oratenure until retirement.v" AvVslgnificant’ feattirellof the’ staff 
situation is that there is virtually no movement of personnel into the 
system beyond the initial avenues of entry into the teaching service, 
All positions of higher responsibility? are open only to existing 
members of the teaching service, with the result that all senior 
executive-officers an ‘thercentra litadninistration, plus all principals, 
deputy-principals and senior teachers have been promoted within the 
organization and have previously been employed as a class teacher. 
Only a very insignificant proportion of staff personnel have any 
educational experience or training outside the system, 

The state of Victoria occupies an area of 88,000 square miles, 
and with a population of more than 3.5 million people (September, 1972) 
is the most densely populated of the Australian states. Melbourne, the 
capital city, has a metropolitan population exceeding 2.4 million, and 
thus accounts for nearly 70 per cent of state population. 

The Education Department of Victoria is organized with three 
separate teaching divisions involving primary, secondary and technical 


education, Each division is controlled by a Director, with assistant 


IThe appointment of Director-General of Education and Assistant 
Directors-General is a cabinet matter and the positions are advertised 
for open competition, but in fact all appointments to the present have 
been internal, except for the present Assistant Director-General 
responsible for buildings and construction, 
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directors and a board of inspectors. The Director of Secondary 
Education is assisted by five Assistant Directors and more than 30 
subject specialist inspectors. There is a separate classified roll of 
teachers for each division, and divisional transfers of teachers are 
rare, except at the lower levels. Primary education includes Infant 
grade and grades one to six, Post-primary education includes the two 
other ‘divisions “of ‘secondary ‘and technical education, At the 

conclusion of grade six, students have the option of enrolling in a high 
school“(sécondary)or a’technieal school. Traditionally, the high 
school or secondary school has offered a six-year academically=biased 
curricula with little emphasis on practical subjects. The technical 
schools mainly catered for boys only and offered trade courses for four 
years “for non-academic ‘students >) *In«recent years significant 
developments have occurred in both types of schools with a considerable 
broadening of curricula, High schools still offer academic courses and 
remain the main avenue of entry to the universities and various 
professions, but they now usually offer a wide variety of practical and 
vocationally oriented courses. On the other hand technical schools have 
extended courses into the fifth and sixth year, and offer academic 
technical programs as well as trade entry programs. An increasing 
number of technical schools are now enrolling girls, and there is also 

a rapid expansion of tertiary colleges in the state, providing technical 
and business programs to degree level as an alternative to the 


traditional university courses, 
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Victorian High Schools 


Enpi9/2) there wacexrstotalsore253 high schools in) Vietoria 
administered by the Secondary Division, with a total enrolment 
exceeding 171,000 students in forms one to six (grades seven to twelve). 
One hundred and thirty five high schools were in the Melbourne 
metropolitan area and 118 in country towns. There were four country 
provincial cities with more than one high school within their urban 
aveae winerprincipal of Gach high school xeports directly to the 
Director of Secondary Education, 

The responsibility for staffing of all schools is shared by the 
Education Department and the Teachers' Tribunal. The tribunal is a 
quasi-judicial body established by legislation and responsible for 
regulating salaries and conditions for teachers, as well as setting 
establishment schedules for staff in schools. The composition and 
function of the Teachers’ Tribunal have been a source of teacher 
organization discontent for many years. Basically the tribunal 
consists of a government-appointed independent chairman, a government 
representative and an elected teachers' representative. At present 
there is a separate divisional tribunal for each of the three divisions 
of the teaching service, with teachers in €ach division electing their 
own representative. 

Prior to 1.968 «there were separate classified rolls of male and 
female permanent teachers and all positions vacant in schools were 


advertised specifically for men or women only. With the exception of a 
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Table 1 


Location and Student Enrolment of Victorian 
Higheschools ,~) 1972 


aoa ———————————————————— 


Student Enrolment Metropolitan** Country Total 
Less than 200 students 4 8 A 
200 - 299 students 5 me) 24 
300 - 399 students 6 16 22 
400 - 499 students 5 iS 18 
DUUR- oo 7 eS CudenES 4 17 21 
600 - 699 students 10 9 ry 
700 ==) 799 students 14 14 28 
SO0R-sSU9estudéents ae ib 44 
900 - 999 students 32 3) 41 
1000 - 1099 students 12 uf Ne} 
T1000 3-11.90 vetudents 8 1 2) 
1200 students or more 2 - 2 

Totals 135 athe: 2399 


*A11 schools were co-educational with the exception of three 
boys "high schools* and°19 girls" high schools. 


**As defined by Teachers' Tribunal Regulations. 
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small number of girls' high schools in the generally co-educational 
system, all principals' positions were restricted to male applicants 
only. There was a formal hierarchy of teaching positions in high 
schools, with four 'classes' of teachers forming a pyramid, and teachers 
advancing by promotion after a minimum number of years service in each 
class, and an appropriate efficiency assessment from the Board of 
Secondary Inspectors. Principals of schools were in one of the top 
three classes, according to the size of student enrolment in their 
schools. In 1968, as part of a salary and conditions award, the 
tribunal without prior notice, published a determination which 
effectively abolished the separate classified rolls of teachers 
according to sex, and opened all positions, including that of 
principal, to both male and female applicants. The formal hierarchy of 
staffing was also restructured to include four classes of teachers 
known as principal, senior teacher, senior assistant and assistant, 

For the first time a general provision was made for all high 
schools having a confirmed enrolment of more than 500 students to 
provide a position for a deputy-principal. Teachers appointed as a 
deputy-principal are regarded as a member of the principal class, and a 
later promotion as principal is officially regarded as appointment to a 


"position of higher responsibility.' There are two salary levels, with 


2Several very large high schools had positions for 'vice- 


principals prior to 1963. 
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Table, 2 


Teaching Personnel in Victorian High Schools, 1972 


1. Permanent Classified Teachers 


Clacs Men Women Tota 
Principal 22k 28 249 
Deputy-Principal 122 aL 178 
Senior Teacher 567 164 iat 
Assistant* 3432 S207 6719 

4342 3530 7872 


2. Temporary Teachers 


Full-time 1095 1590 2685 
Part-time 135 HES WH 1284 
Total Teachers 570 627 1 11841 


*Assistants with Positions of Responsibility (formerly Senior 
Assistants) and Assistants are included in this category. 
principals of schools with enrolments less than 500 receiving the 
identical salary as deputy-principals in schools having more than 500 
students. Principals of schools having enrolments in excess of 500 
receivevariigner salary. Applicants Torm-appointment asyprincipal. of 2 
school with more than 500 students must already be members of the 
Principaleclass: thatels, they must bé the principal ofva smaller 


school or a deputy-principal. 
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At the same time of creating the new position of deputy- 
principal, the tribunal did not include any job specification and none 
has been published since, This matter is of considerable relevance to 
this study and is discussed in more detail in Chapter 13, 

While the Teachers’ Tribunal establishes and regulates the 
structural framework of the public education system, the Education 
Departments is responsible tor its operation. [The traditional role ‘ot 
the Board of Secondary Inspectors has been to inspect both schools and 
individual teachers to control and maintain state-wide standards. They 
also awarded a personal efficiency assessment to each teacher, which 
virtually determined his or her eligibility for promotion to a higher 
position in the school system. This mandatory universal system of 
inspection has now been modified to a virtual ‘assessment by request' 
situation, Teachers are entitled to appeal an assessment to the full 
Board of Secondary Inspectors, and are also free to produce any other 
evidence or references in support of their application for promotion, 

Once a number of positions available in each school has been 
determined by the Teachers’ Tribunal, another body known as the 
Committee of Classifiers invites applications and makes nominations to 
vacancies. This committee consists of an independent chairman, the 
Director of Secondary Education or his representative, and an elected 
teachers' representative. The list of nominations is published and any 
aggrieved applicant then has a right of appeal to the Teachers' 


Tribunal, whose decision is final. 
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THE SIGNIFICANCE OF THE STUDY 


Victorian public education has a long established pattern of 
centralized administration and control, with a well-defined formal 
position hierarchy for all staff, and little movement of personnel into 
the system above the base level. There is no formal requirement of any 
specific training or qualifications for appointment as principal or 
deputy-principal, although obviously the Board of Secondary Inspectors, 
the Committee of Classifiers and the Teachers' Tribunal each apply 
unpublished criteria when assessing teachers' efficiency and abilities, 
making appointments and hearing appeals. 

The basic organization and task patterns for schools and 
principals developed over many years, with no specific professional 
administrative assistance being provided for the principal, and with a 
minimum of clerical assistance available. In this situation it was 
natural that in most schools the principal developed an administrative 
style which assumed direct responsibility for virtually the total range 
Of scuooleadministrative tasks, “~The creation) of the position of deputy— 
principal in 1968 presumably involved a recognition that the complexity 
and scale of the total administrative task in larger high schools 
required a sharing of responsibility between the principal and a 
deputy=principal. The appointment of deputy-principal thus created an 
entirely new situation in Victorian high schools, and had important 


implications for the re-organization of the administrative structure of 
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12 
each school. It also resulted in particular problems in some 
situations where principals whose personality and leadership styles 
were adjusted to sole responsibility for the school unit could or would 
not adjust to the situation of shared responsibility inherent in the 
new position of deputy-=principal. 

This study was particularly important because of a number of very 
significant changes in philosophy and organization which were evident in 
Victoria at that. time, The most relevant of these were: 

1. The removal of curricula from centralized Education 
Department or University public external examination control, and the 
encouragement for individual schools to develop programs particularly 
suited to their unique needs and resources, 

2. The marked change in focus of the duties of the Board of 
Secondary Inspectors from an assessment and regulatory function to an 
advisory and stimulus function for individual teachers and schools. 

3, The significant changes in philosophy and emphasis of the 
teacher training institutions in regard to their own courses. Thus 
there is a particular stress on individuality and on values and 
methods, rather than on specific subject content and the maintenance of 
Chesex sling SLEuctire of se) ther school woreani Zalion, OL Ole iauiiional 
subjects, 

4. The tentative beginnings of a potential decentralization 
and re-organization of Victoria public education by the appointment of 


three regional directors in 1972 with general responsibility for all 
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schools within defined geographical areas of the state. This was a 
politically-initiated innovation, and it is as yet too early to know 
whether it was successful and will be extended to other areas of the 
state. 

5. The growth of in-service education courses for 
administrators and potential administrators, both by the Education 
Department as the employer and by several of the universities and 
tertiary colleges as independent institutions. 

6, The growing questioning by teachers' organizations of task 
patterns and organization of schools and a stated need for a close 
examination of the functions of teaching and non-teaching staff in 
schools, This particularly applies to the considerable number of tasks 
not directly connected with education or teaching skills which occupy a 
significant proportion of the professional teaching resources of a 


school, 


DEFINITION OF TERMS 


Administrative Task 

A specific action performed or behaviour exhibited within an 
organization and concerned with the operation of that organization, In 
the present study it includes all school tasks other than teaching as 


identified in the questionnaire, 
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14 
Deputy-Principal 


The formal position existing in Victorian high schools having an 
enrolment of 500 or more students, and being immediately subordinate to 


fhat-or principal in vsuch*sehoalls $ 


Goal Achievement Task 
A task directly related to the fulfilment of the stated or 
implicit objectives of "the %organizationy and specifically: distineguished 


from an organizational maintenance task as defined in this study. 


Importance 


OE sienificance /oreevident value or consequence; in the function 


Ot a school, 


Inspector 


The formal position within the Secondary Schools Division of the 
Education Department of Victoria whereby subject specialists assess the 
efficiency of individual teachers and schools or provide advisory 
services to teither -einethis study the respondent group also includes 
tie Director and Assistant Directors of Secondary Education as 


Minspectors. 


Involvement 


Participation in or association with a specific task occurring 


in the functioning of a school. 
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Organizational Maintenance Task 


A task directed towards the essential maintenance of an 
organization as an efficient operating system, in order to provide the 
necessary structure within which the goals or purposes of the 


organization might be achieved. 


Position 
The formal location of ea place within a particular organizational 
hierarchy, and one which exists independently of any specific 


incumbent. 


Principal 


The formal position existing in Victorian high schools whereby 


thelappoimtecarsrresponsiblesgfontthe operationvol the school. 


Role 

The behaviour expected to be exhibited by the incumbent of any 
position as the dynamic aspect of that position, This normative 
eoncepl” of role is independent of the individual occupying, the 


position, 


School 
The formal social organization existing for the instruction of 
children in skills and values. In the present study 'school' 


specifically refers to 253 high schools in Victoria offering courses to 


students in forms one to six (grades seven to twelve). 
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16 
Teacher 
A staff member employed for the purpose of instructing students 
within: a,school. ‘In this study teacher’ refers to a staff member in a 
Victorian high school, but specifically excludes the principal and 


deputy=-principal. 


ASSUMPTIONS AND LIMITATIONS OF THE STUDY 


This study was based on the following assumptions: 

1. That the, 88 tasks constituted an adequate list of school 
administrative tasks, and included all significant task areas other 
than actual classroom instruction or tasks directly associated with this. 

2. That respondents were both able and willing to give an honest 
individual response to each question in the study. 

5 | Dhatithe four, selected,respondent) groups could be regarded 
as distinct groups in the study for the purpose of investigating 
whether significant differences do exist in attitudes to school 
administrative tasks within the total population of Victorian high 
school staff personnel. 

The following limitations were inherent in this study: 

l. The study was restricted to Victorian sh schools and any 
findings cannot be generalized beyond this populat:on without further 
replication, 

2.\ The study of ideal involvement of the deputy-principal in 


any task was restricted to involvement itself, and did not extend to 


— 
a 


a usheaa gals a+ien) xa shail dg wel wacianel vn 


eis a 04 asinnd epiaeas’ ¢iuja aldo a 


on a 
0 ASL yadurandt i 
~ ae 


bes Ivqinalay sms sobulsne efiaslitacqe Jed: Igo 


SATIN. GA BOOPTEMRMA : 
; ; 


ie GWT: tO GMO 


» afl no Saeed 208 qbuta abiT . 


-Snoraqnukes gesve ity 


ol 
bi oa baletiaence eataa? Si offs aefT .f 


4 pati s360ne 
; a 
2 toza Snonalingte Lie Soa! wt tae , eens ovigetsel r 
7 a 
,2in3 Aj iv botaloa0n ly “Tl joo teh ated xe gop onr7IE4n! mooraanis legtoe fee j 
a 


ia 


by Gd Otek LA 1 Wr ibiteected s dod view agauboogeet gad? 4S 


Tr anor { 
7 
a | , 
yuare od gi ao lteoup jase 08 Sefloqee? Louhbv tbat 
7 7 7 
ie aa . 
eto 1 ayvety tesBreqess badoslon tua? onz salt. 
fay ye2runt lo asogreg’ i Od vbove off m2 eqoTg ‘tpabaedt 
foudes' or eabigiidh wi-deher ob svaue Ith samaIT tages Fe 
fold. antactst¥ 10 abl iniugh; M9nd-as2 niAd iM vast eM einimba 
Fone y1aq wae ootae 
a 
vebiude aaa a yaar) saw mare ra: ent ante foi ef iT 
: - . a ao 
: yom bin. peter vA ft umitsert " ire s best! dao enw. ¥b m2 ott «ft 


paper: arial oe ae alia ohne tonnentze 3H aston od tonne: guibnl 


ay a D 4 


wf 
/ 


possible types of involvement, eg. decision-maker or implementor, etc, 
3. Except for inspectors, where a response rate in excess of 
40 percent was obtained, the response rate for three other groups of 
principals, deputy-principals and teachers was slightly more than 40 
per cent. Therefore, it is possible that the respondents do not truly 
represent the total population. However the study initially included 
the total population of principals and deputy=principals, rather than 
a sample, so the response did represent a sizeable sample of the total 
population. In absolute numbers the responses were large enough to 


enable a number of tests of statistical significance to be applied. 


FORMAT OF THE STUDY 


This chapter has introduced and stated the research problem, 
together with a’brief background of its setting and an indication of 
the significance of the study, It has also indicated some assumptions 
involved in the study, and limitations inherent in it. Chapter Two is 
devoted to consideration of theoretical concepts and to a review of 
literature related to school tasks, the position of deputy=principal and 
related ,ole theory, The désign of the study 1s déscribed an vChapter 
Three. The total list of 88 tasks is divided into seven categories 
as follows: (1) clerical.and office functions, (2) community relations, 
(3) curricula and special services, (4) extra-curricula activities, 
(5) school management, (6) student services and (7) teacher services, 


For convenience and clarity of analysis and explanation a chapter is 
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18 
devoted to each task category in turn. 

Thus each of Chapters Four to Ten include the data and analysis 
pertinent to a single task area in terms of the reported performance of 
each task and its perceived importance by each group of respondents, 
together with description and comments appropriate to the category. 
Chapter ll is a review of the most significant features of the seven 
data chapters with an identification of the most and least important 
tasks and the total response pattern, both overall and for each group. 
Chapter a2 reports ‘the’ data: relating to the perceivediideal involvemerit 
of the deputy=-principal in each task, together with their reported 
actual involvement, Chapter 13 summarizes the data relating to school 
tasks and the involvement of the deputy=principal, and suggests a task 
role derinitionsior thesposition, (Themiinalichapten: is devored to 


conclusions, implications and recommendations arising from the study. 
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Chapter 2 


THEORETICAL CONCEPTS AND REVIEW OF LITERATURE 


THE SCHOOL AND SOCIETY 


Society establishes a multitude of organizations to perform 
specific Functions which exist or develop within the social group. Any 
such organization will have an identifiable purpose or function, which 
in turn involves a structure with positions and statuses, often within a 
hierarchy. Each position or status has a role prescribed, either 
formally or informally, wherein any incumbent is expected to exhibit 
certain behaviours in performing the functions associated with the 
position within the total organizational structure, 

The specific development of organizations in society will be 
conditioned by the total culture and the immediate environment of the 
organization, and will thus vary significantly over both time and 
place, However, it is °always possible to identify function, structure 
and roles in relation to any such organization. 

Each society inducts individuals into its membership and 
transmits the selected values, norms and behaviours which are expected 
by thessocialveroup or culture, Mercer (1958) detinesseducation an 
terms of a conscious, formalized and institutionalized aspect of 
socialization. While there is considerable disagreement as to the ideal 
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means of providing and organizing education within any society, the 
school is generally recognized as the organization specifically 
devoted to the formal education of children and adolescents. 
Frequently a number of individual schools will be established as units 
within a larger education system serving a particular geographic area. 
Thus the school is a specialized social organization whose primary 
function is the transmission of knowledge and cultural values to the 
younger members of the society. Thelen and Getzels (1957:346) 
conceptualized education as ‘a system whose major functions seem to be 
delegated to.it, by, the other systems .,. . .. the educational system 
seems unique in the range of its functions and the centrality of its 
relationship, at least theoretically, to the other social institutions. ' 
Adults interact as teachers with children as learners to perform this 


IPUNA VENTE WOhal 


Organizational Structure 


This primary function cannot be performed in our present 
society without very considerable support facilities being provided in 
Schools cor both teachers and learners. Hence a well-developed 
structure of both physical and human resources has evolved within each 
educational system and its individual schools. The roles of teacher 
and student are supported by the leadership and administrative roles 
of principals, deputy or assistant-principals, and department heads or 


co-ordinators. In addition the typical in-school roles also include 
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clerical and maintenance staff, possibly with the addition of others 
such as canteen employees. Where a school is a unit within a larger 
system there is also a central administrative staff to control and 
co-ordinate all educational activities within the system, 

Each role may be analysed in terms of the tasks performed in a 


school, and their relationship to the functioning of the school. 


SCHOOL ADMINISTRATIVE TASKS 


A task 1S a specifie, action performed or behaviour exhibited 
within an organization. It may be a discrete event of short duration, 
such as counselling an individual student or an ongoing enterprise such 
as the development of a school's educational philosophy. Frequently a 
discrete event such as the counselling of the individual student will be 
inextricably involved with a broader task area such as the development 
and maintenance of the school educational philosophy. 

Hack, etal,, (196575) described administrationeas sivine: 

7 ee Orcer to thesspecialized and independent activities which 
characterize an organisation. It provides the structure and 
co-ordination of these so as to facilitate goal determination and 
achievement. 

Shaw (1962:25-27) regarded administration as ‘first and 

foremost.a function - a set of tasks and activities - shared by every 
person in an educational institution.’ He also viewed administration 


as: 


« « « the increasingly specialized activity which plans, 
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22 
organizes, and directs the resources of people and things to the 
support and enablement of the teaching-learning situation 
appropriate to the institution's goals and to the needs and 
purposes of students, faculty and society. 

Harlow (1963:61-71) saw administration as the ‘servant of 
organizational purpose.' Hack noted that educational administration is 
concerned with expectations, tasks and methods, and that tasks are the 
most obvious dimension because roles make them more meaningful. 
Argyris (1957:1-24) indicated that 'the principle of task 
specialization creates an aggregate of parts, each performing a highly 
specialized task.' But he stressed that this aggregate of itself does 
not form an organization, which can only function if the tasks are 
patterned according to some plan which provides essential 
interrelationships. 

Campbell, et al. (1966:129) also conceptualized organizational 
structure as 'the relationships of people as they work to achieve a 
common goal,' 

A number of writers have analysed the school administrative 
structure in terms of task areas and Campbell, et al. (1966:96) noted 
that 'the task approach to administration is not characterized by any 
highly developed theory. At best the organization of the tasks into 
operational areas is a taxonomy.' Campbell defined six task 
categories of school-community relationships, curriculum and 


instruction, pupil personnel, staff personnel, physical facilities, and 


financial and business management. Corbally et al. (1961) used five 
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23 
major task areas of instructional leadership, pupil personnel, staff 
personnel, finance and facilities and school-community relations. 

Weiss (1963), Laughrey (1959), and Pfeffer (1955) in discussing the 
posi Lion Ofsassistant-principals, insl.o.-schools.alleindicatedasix 
categories which approximate to pupil personnel, staff personnel, plant 
management, community or public relations, educational leadership and/or 
supervision, and curriculum, Edmonson et al. (1963), Goddard (1962), _ 
Martin £1958) ,.Long,.(195/)% Bauer (195/) and Boardman, ét)ales(1946) all 
suggested classifications of tasks which may or may not be the 
administrative concern of assistant-principals in schools. They all 
involve areas such as pupil accounting, curriculum and instruction, 
Pupil-control,.guidance, extra-curricula activities, records) and 
reporting stimulating research and professional development. Collett 
(1969) used eight categories in his study of the role of the assistant- 
principal in a large Alberta high school. These were teachers, students, 
curriculum and special services, school plant, office and clerical 
tasks, extra-curricula activities, community relations and general 
management, 

The basic differences in the organization and financing of 
North American and Australian public education are significant in 
considering task areas of major school concern, The absence of local 
school boards or similar lay bodies and the total financing of public 
education through state and federal revenues in Australia results in 


less stress on community relationships and accountability in the 
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Australian system than is evident in North America. The centralized 
control of finance and physical facilities also means that there is less 
emphasis on these task areas in individual Victorian high schools, 
although there is a trend towards decentralization of control of some 
finances to individual schools. 

After a consideration of previous classifications, a seven- 
category taxonomy was used for this study, comprising clerical and 
office tasks, community relations, curriculum and special services, 
extra-curricula activities, school management, student personnel and 
teacher personnel, 

The literature mentions the various task areas and the 
importance of each for the successful functioning of a school, but 
usually does not focus on specific individual tasks. The focus of this 
study was on each of 88 discrete tasks to establish a hierarchy of 
specific tasks in addition to categories. By an emphasis on specific 
tasks it was intended to delineate an ideal task role for a specific 
school position = that of the recently created deputy-principalship in 


Victorian high schools, 


ROLES AND EXPECTATIONS 


The dynamic model of organizational behaviour as conceptualized 
by Getzels and Guba (1957) forms the basis for a consideration of the 
tasks associated with the position and role of the deputy-principal in 


Victorian high schools, They suggest that a social system has two 
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dimensions, normative and personal. The normative (nomothetic) 
dimension includes the non=personal or institutional aspects of 
organizational behaviour, while the personal (idiographic) dimension 
includes individual aspects. Both dimensions include a number of 


factors logically derived within each sub-system, 


Nomothetic Dimension 
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Idiographic Dimension 


Where an institution has a formal hierarchy a number of 
positions are created, and role is the dynamic or behavioural aspect of 
position. Thus the model was adapted to interpose 'position' between 
‘institution’ and 'role' (Figure 1). Tasks are a major dimension of role, 
and in the absence of other specifications, an analysis of tasks and 
their association with position will be made to suggest a role task 
definition for the deputy-principals' position, and estimate its 
importance to the effective functioning of the organization. 

The idiographic dimension is involved because the perception of 
role and expectations will vary between individuals because of their 


unique personality and need-disposition. Task perceptions of positions 


such as deputy-principals, identify the normative assessment of the 
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incumbents, and also allow examination of idiographic variations of 
individuals in the group. In referring to the structure of a formal 
social organization or institution Campbell et al. (1968:58) comment: 

If the goals of the institution are known, the tasks to achieve 

them may be specified and organized into relevant roles. Each role 
is assigned certain responsibilities and concomitant resources, 
including authority, for implementing the tasks. Usually the table 
Of One ani Zzation,on blueprint Jot roles anid role relationships is set 
Wpenerone any real incumbents ane celectedsaronw Lheiwroles, 

Lt} is therefore sieniiicant that in the Victorian high school 
situation a new position was suddenly created within a large and well- 
established system, and no attempt was made to spell out any 
relationships. However, the personnel to fill the new positions were 
virtually known, because they were the then senior masters, and 
occasionally the senior mistress, There was therefore a real 
possibility that the existing senior master's role would be continued, 
but with a new designation, Where Campbell et al. refer to role as 
being an ‘institutional given,' in this situation the personnel group 
may be regarded as a 'given' but the role was unspecified and had to be 
made, 

Gampbell etval. dévelop the concept of role in terms of the 
normative character of organizations. They state that if ‘tasks for 
achieving the organizational goals are organized into prescribed roles 
cients the, roles serve as norms for the behaviour of the role 


incumbents.' Every individual is expected to behave more or less 


within the limits of a role if he is to retain his legitimate position 
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within the organization. This normative dimension supports the concept 
of ‘role expectation.’ While recognizing a number of concepts of 'role' 
in social science Campbell et al. favour the Parsons and Shils (1951: 
2) meonceprre iroleitas ; 
ane rthat onganigedvsector ot anvacton’ sponiientationi which 
constitutes’ and defines his participation in an interactive 
process. Lt involves a set of complementary expectations 
concerning his own actions and those of others with whom he 
interacts. 
Roleims detinedsin Chis wayiinothespresentistudy.r@ihis 
conceived role has six characteristics. as stated by Campbell et al. 
(1968:61-65). These are particularly relevant to the present study and 
are stated as follows: 
ILcnRolesi#represent posi tionsiVvolfiices: ortslLatus within an 
institution, lLinton's (1936:113-114) description is still applicable 
today: 
A status, as distinct from the individual who may occupy it, is 
Simpl weaeCOLLe@ctLon Oleriemes, andeduties 2... v. A rolesrepresents 
the dynamic aspect of a status, The individual is socially assigned 
to a status and occupies it in relation to other statuses. When he 
putsathetrightstandiduties which *constiteter the’ status®intorerrect, 
he is performing a role, Role and status are quite inseparable, 
and the distinction between them is only of academic interest, 
There are no roles without statuses or statuses without roles, 

ihus the position of deputy-prineipal is @ speerfic focation, in 


a formal organizational hierarchy, and carries with it a number of 


rights and duties, even if these are not always clear. 


2. “Roles are defined in terms of role expectations. Mention 


has already been made of the fact that any individual is 'expected' to 
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28 
behave in “accord with a*particular position. ‘Therefore ‘each ‘position 
has a number of “role “expectations “associated ‘with 1t?" This “is'4 
normative concept which has two major dimensions. Firstly, the group 
occupying the position as incumbents has an expectation of its own 
position and role. But secondly, other observer groups also have 
expectatrous of thé position or role, Yand they misht vary greatly trom 
that of Che Incumbent group. Liters Ehus possible that conrlice wrthin 
an organization can result from an incongruence between groups in their 
role expectations for a specific position, 

Although there is as yet little research literature available 
On Life POStLtion 0: deputy-principal in’ Victorian bieh schools, the 1972 
class in School Administration, Faculty of Education, Monash University, 
Melbourne, did make a group study of the expectations associated with 
the position. A research paper by Green (1972) suggested that deputy- 
principals regarded their position as involving those tasks necessary 
to ensure Che” smooth day-to-day functioning of the" school ,“to¥actively 
participate in the development of school policies, to foster positive 
staff relations, and to foster student development, 

Principals expected that the deputy-principal should be able to 
act for the principal as and when required. He should therefore be 
fully familiar with all the principal's policies and the school's needs, 
should provide ideas and information to assist in policy development, 


and should keep the school running smoothly, making minor decisions 


when needed, Principals expected that a deputy-principal would speak 
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directly with teachers where duties were not being satisfactorily 
performed, and would report as necessary to the principal. He was also 
expected to deal initially with parents, so that principal or teachers 
are not unnecessarily disturbed, and to liaise with school associations 
and organize meetings, etc. He was expected to know 'what is going on 
in the staff room' and in the school ground to keep school morale high, 
He was expected to be familiar with curriculum developments and to 
assist bothwbeachers and pstudentssto imeet their meeds, dpi be edéeputy=- 
principal was-expected;by,the, principal sto set a high istandardsof 
professional skill and ethics, and above all, to be loyal in all 

things to the principal. 

The detailed implications which flow from such expectations are 
aapotential ssounceyof conflich inespecifiie situations. The lack of 
definition of the position of assistant-principal in North American 
schools reported later in this chapter, and the obvious variations in 
perceptions which occur between individual principals and deputy- 
principals would suggest practical difficulties in relating principals' 
expectations to, the operational role. 

Three years arter the creation of the position of deputy- 
principal, the Victorian High Schools Principals’ Association 36-page 
handbook for principals had no mention of it although one page was 
devoted to the duties of a subject convenor and two pages to the duties 
of a teacher. Although the deputy-principal is officially a member of 


the Principal Class in the official hierarchy, the V.H.S,P.A. has 
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refused to admit them as members or to present a case for salaries on 
their behalf. 

Directors and inspectors represent the central system 
administration. They are thus in a superordinate position to both 
principal and deputy-principal, but external to the individual school 
organization. There are a number of clear statements by the Director= 
General, an Assistant Director-General and Director of Secondary 
Education indicating that the central administration regards the 
principal a@s the “executive responsible for the operation of the 
school, and that all developments in the school shall be as directed 
by him. 

The Director-General of Education stated at a Principals' 
Administration Seminar in Wangaratta (1971:2): 

You are €ncouraged to organize your schools in the way that 
you. 4S, principals think best for each particular school with Ats 
PeeeicUlarestat 7 eee SINE ADLinei pal 4s 1h Charee CLethe seimu0L. 
No one must ever doubt that. 

At the same seminar an Assistant-Director General of Education 
(1971:38) stated the departmental view that the deputy-principal shall 
"meet the expectations that his principal holds for his behaviour and 
his role performance.’ At an earlier seminar in 1969 no question was 
asked regarding the new position of deputy-principal, and in 1971 the 
main seminar exercise was ‘in-basket' problem-solving, based on an 


American study adapted to Victorian conditions, It involved a 


principal's desire to introduce a major change in organization and 
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mentioned the principal's discussion of the idea with his 'vice- 
principal.’ There was no other mention of the deputy-principal and his 
Official title was not used ar all, 

Thus expectations of the central administration regarding the 
role tasks appropriate to the position of deputy-principal should be 
viewed in the context that the principal should organize his school as 
he desires, 

Green's paper (1972:26) suggests that teachers' expectations of 
the deputy-principal include the following. 

The deputy-principal should know the goals of the school and 
share in the organization for their achievement, should organize school 
rouUtiner so tliat there is; arminimum interruption, to class time or 
routine, and should allot duties among staff equitably. He should take 
account of policies of teacher organizations re working conditions and 
advise staff of changes in policy or routine. Co-ordinators and staff 
should participate in decision-making wherever possible, staff should 
be treated as responsible professional people, advice should be sought 
from staff, and the deputy-principal should be sympathetic to their 
problems, He should act as intermediary between staff and principal 
and support the staff view wherever appropriate. He should support 
staff in conflicts with parents and students and deal with hard-core 
disciplinary problems. He should collect any data on students 
considered helpful to staff. 


As shown above the role expectations for the position of 
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deputy-principal by alter groups clearly have a different emphasis, 
although there is agreement that the role involves responsibility for 
the day-to-day functioning of the school. Central office 
administrators expect that the deputy~principal will perform such 
tasks as are allocated to him by the principal, entirely at the 
latter's discretion. Principals expect the deputy-principal to be the 
eyespand @arseoththe school for®their own information, .as well as 
performing those tasks necessary for day-to-day operation. Teachers 
expect the deputy-principal to take account of their interests and 
views, and to support them when necessary against the principal, 
shudenrsuandeparents, “fe theydegrecethat expectations conflict,, 


persons filling the position may experience role conflict. 


SB. Roleyexpectationsxare anstitutionaliaivens.s, InpVictoria 


théreriseno,tormal institutional role. specification and, each, députy-~ 
principal has had to adopt a specific role according to the unique 
circumstances of the school and personalities involved, It is the lack 
of any institutional 'given' which is seen by many respondents as the 


most urgent problem concerning the development of the position. 


4, Roles are more or less flexible. While some role 
behaviours are considered as crucial in any situation, there is a 
continuum of acceptable or unacceptable behaviours associated with any 


role which allow for individual differences between incumbents, 
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sof 

>. Roles are complementary. Campbell et al. (19685:63) state 
that ‘Roles are interdependent in that each role derives its meaning 
from other related roles in the institution.' Thus the position and 
role of deputy-principal only has meaning in the context of its 
association with that of the principal, teachers and students of the 
school. ft will®also be intiuenced by central office policies as for 
example, where the Director of Secondary Education suggests that the 
principal, deputy-principal and one senior teacher should jointly cover 
a total of 800 minutes teaching allotment per week. Although this 
study does not include data from non-teaching school staff, parents 
and community groups, the deputy~=principal's role will be influenced 


in some measure by all of these, 


6. Roles vary in scope. Parsons and Shils (1951:57-58) suggest 
that roles will vary on a continuum between functionally diffuse and 
functionally specific. In the former case the rights and obligations 
associated with the role are virtually unlimited, so that the 
legitimate sphere of influence is extremely wide, In the latter the 
role is defined in narrow terms which allow of little difference 
between incumbents in different circumstances. Campbell et al. note 
that ‘most administrative relationships, at least as defined by the 
institutional givens .. . are set up in functionally specific terms,' 
In the absence of institutional givens the range of legitimate 


functions tends to be more diverse between different schools, 
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The role system as outlined takes account of the normative 
dimension, but, as Campbell et al. note, the incumbents of a role are 
not robots, and therefore have individual personalities which will 
affect their perception of the role. Role observers also will have a 
differential perception according to their own personalities. The 
personal or idiographic dimension is expressed in terms of 'need- 
disposition,’ where the individual both feels the need, and also has the 
disposition as motivation to adjust to his environment. Most 
individuals are thus able to come to terms with their organizational 
role by adjusting the role expectations and their own need=disposition 
in a compromise, expressed as their observed social organizational 


behaviours, 


Role Sets 

The role occupied by an individual will usually involve 
interaction with a number of other positions, each of which has 
differing expectations, as has already been noted in the case of 
C€emtral OLfice start, principals, deputy-principals and) teachers. Gihe 
difference in expectations will be mutual, and the deputy-principal 
will have different perceptions and expectations in dealing with each of 
the three other groups. 

Campbell et ae (1968:84) note that role-sets are almost 
invariably liable to internal strain and suggest that: 


To minimize the potential conflict for the role incumbent, the 
expectations of the various reference groups must be articulated 
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into a more or less specific and stable pattern of rights and 
obligations. 


The Getzels and Guba model of the dynamic organizational system 
isi related Speciftically to the present study in Figure 1, and the 
consideration of the school task pattern and involvement of the deputy- 


principal is within this framework. 


THE POSITION OF DEPUTY OR ASSISTANT -PRINCIPAL 


The term ‘deputy-principal' is used in this study because it is 
the-official designation of the new position created in Victorian high 
schools in 1968. An exact use of the term 'deputy' would indicate that 
the deputy-principal ‘acts in place of' the principal where and when 
required, The term in common usage in North American schools is 
assistant-primcipal or vice=principal. The literature wsuaglly eters 
to the assistant-principal, and this term was regarded as synonymous 
with deputy-principal in this study. 

In considering the position of the deputy-principal it is 
important to place it within the historical context of the development 
of public education in both North America and Australia. In both 
continents today's schools have evolved from the one-roomed school. 
The single teacher maintained the few basic records of the school, and 
attended to the various non-teaching matters incidental to the school, 
As the population increased and became more urbanized, the one-roomed 


school progressively was replaced by the multi-classroom school, with a 
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37 
principal teacher appointed to supervise and co-ordinate the work of all 
classes in the school. Initially the principal teacher continued to 
teach.a class, either, on .a full or,partial.tteaching allotment. But with 
increasingly larger schools and more complex organization and 
facilities, the principal's position became a non-teaching 
administrative post, chiefly concerned with teacher personnel, central 
office and the community. 

The demands increased on the principal to the point where it 
was recognized that the essential administrative tasks were beyond the 
effective capacity of a single individual, so an assistant-principal's 
position was created in most North American schools. In most instances 
the assistant-principal received some salary allowance for his added 
responsibility although the incumbent was still a class teacher, except 
in the largest of schools. Today the position of assistant-principal is 
fully established in virtually all North American school systems, and 
all but the very smallest of schools have at least one assistant- 
principal's position... Edmonson. et al..(1953)., writing, of mmenican 
secondary schools two decades ago, are typical of writers in suggesting 
that in schools with enrolments exceeding 500 students the assistant- 
principal's position may well be a full-time administrative one, and in 
schools with less than 300 students an assistant-principal may teach 
nearly a full allotment. Today most large North American high schools 
have more than one assistant-principal. As an example all 11 senior 


high schools in the Edmonton Public School Board had at least 
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three assistant=principals, with the largest having five positions. 
The 42 junior high schools had an average enrolment of approximately 
420 students, and each had one assistant=principal. 

The position of assistant-principal in a North American high 
school should also be viewed in relation to a well-developed clerical 
and non-teaching staffing structure, whereby ten or more non-teaching 
personnel may be employed in a large high school to deal with most 
non-educational administrative tasks. Many systems also provide 
professional guidance and counselling staff in each school, together 
with curriculum associates. By contrast the Victorian high school 
system developed with a de facto senior master's position, whereby the 
senior male teacher traditionally assumed responsibility for the school 
time table, boys! discipline and sundry day-to-day organizational 
duties, while the senior mistress dealt with girls' discipline and 
associated tasks. Several larger high schools with big enrolments at 
senior levels had designated positions for vice=principals, but these 
were exceptional, Until the 1968 Teachers! Tribunal award which 
created the deputy-principals' position, there was no general 
designated administrative position, other than that of principal, in 
Victorian high schools, Clerical dssistance in Victorian high schools 


is also limited, and although there is a professional psychology and 
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guidance branch, it is unusual for a counsellor to be appointed to a 


specific high school, 
THE ROLE OF DEPUTY-PRINCIPAL 


While the position of assistant-principal is clearly established 
in North American high schools and that of deputy-principal is now a 
fact in Victorian high schools having more than 500 students, the role 
or d@iies oft the! positdoniaretiaridrom clear. Commentators such as 
Edmonson et al. (1953:95) list duties typically assigned to assistant-~ 
principals. But such apparently neat listing of task areas belies the 
real problem of the position, evident when the literature is examined. 
The basic problem is clearly one of role definition (or lack of it) and 
the consequent personal and organizational difficulties arising from it. 
Corbally et al. (1965:69) summarize the American situation in these 
Lerns= 
At this very moment, many assistant principals in secondary 
schools throughout the country are just not sure of where their 
authority and responsibilities begin or end. No clear-cut job has 
been made, and the delegation of responsibilities to them has been 
Lert pretty much! to chance, “Theraevare some! definite things: for 
which the assistant principal is responsible - attendance, 
substitute teachers, records, and the like, but there are many 
areas in which the assistants’ role may not be clear. These areas 
are the sources of trouble and frustration. A person can hardly be 
an effective member of the team when he is unsure of his role, when 
he hesitates or feels that he has to clear with the man above 
before shelacts. 


Jarrett (1958:28-32) also summarized the development of the 


position at that time in terms of ‘the role of assistant principal has 
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4.0 
apparently followed no systematic pattern, depending rather upon 
expediency than upon careful planning.' This view was confirmed in 
1965 by Davis and Moore (1965:1-4) when discussing the position of the 
assistant-principal in junior high schools. They wrote: 

While there is a degree of agreement about the responsibilities 
of the principal, the assistant principalship in our schools has 
evolved without an adequate sense of direction or underlying 
philosophy. The assistant principals! duties and responsibilities 
have developed, not from adequate planning, but from various duties 
too often delegated on the basis of expediency rather than sound 
principles of personnel administration, 

Shelton (1964:18) noted that 'many assignments are being given 
to them, but even school districts which have employed vice-principals 
for years seldom have a specified listing of duties.' Enns (1959), in 
surveying the status of the vice-principal in non-urban high schools in 
Alberta, concluded that 'as presently conceived, the position neither 
peovided@adeduatetassistance for the principal, mor errective training 
for teachers preparing for school leadership.' In the Alberta 
situation both McLeod (1959) and Fenske (1963) also found confusion and 
a lack of definition in the role of assistant=principals in urban and 
non-urban schools. The serious discrepancies in the role of the 
assistant-principal between schools are highlighted by Corbally et al. 
(1965:164) when they note: 

In one: school he is a positive integer in the administrative 
staff, with specific delegated authority and responsibilities. In 
another school, he is just a lee boy for the principal. “The 
dilemma of the assistant principal and others on the administrative 


staff is often more pronounced because unlike the teachers ... 
théir “time “and ‘scheduled duties are not fixed . . . . Too often the 
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assistant principal is the forgotten man in the secondary school 
administrative force. 


Goddard (1962:31) in discussing the assistant-principals' role 
in educational leadership wrote that a ‘continued review and refinement 
of the assistant=principals' role in the administrative scheme is 
important . . . additional study is needed to determine the emerging 
professional role of the assistant-principal.' 

The lack of definition can probably be traced to the origins of 
the position, where it was intended to relieve some of the pressures on 
the principal without the intention that it should develop to its 
present status. Gilburt (1957) suggested that the position evolved 
from being a disciplinarian and clerk to being a person involved in 
organization, administration and supervision. While this may be true 
in some schools Campbell et al. (1966:403) still feel that he is little 
more than the ‘chief of police’ in many schools. Collett (1969:175), 
reporting the results or his case study of thé six assistent— 
principals in one Edmonton senior high school, concluded that 
‘assistant principals have left far behind them the roles of clerical 
assistant and supervisor of extra-curricular activities.‘ He 
cautioned however against the generality of his study. 

A number of writers, including Kyte (1952) and Laughery (1959), 
have noted two broad purposes for the position of assistant-principal 
which may be summarized as more effective school administration and as 


an in-service training experience to prepare future principals. There 
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42 
is some conflict between these purposes, and in view of the evidence in 
the literature it appears that neither is being satisfactorily 
fulfilled in many instances, 

Corbally et al. (1965:164-165) feel that the observable 
discrepancy between the roles of the assistant-principal in particular 
schools is symptomatic of a real need to explore staff relationships 
between the principal and those who serve under him. Harris (1963:137) 
in his discussion of supervisory behaviour in schools states that 
‘perhaps the most common source of problems of staff relations is to be 
found in the failure to delineate the job functions of staff members, ' 

A reluctance on the part of some principals to consciously 
definesthe role‘of the deputy-=principal may be partly .traced,to along 
tradition where the principal was held absolutely responsible for all 
events in his school, and was subject to a very close supervision 
within a well-developed organizational hierarchy. He had no designated 
member of staff with whom he could officially share his 
responsibilities, and Goddard (1962) noted that in American schools 
this »situation resulted in the situation ,wheré.the assistant-principal 
became ‘partly responsible for many things, but not completely 
responsible for anything,’ while the total responsibility remained with 


Lhe principal, 


THE DEPUTY-PRINCIPAL AND SCHOOL TASKS 


Collett's (1969) study involved six assistant-principals, the 
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43 
principal and 18 teachers in a large urban high school in Edmonton, 
together with two central office line administrators. He found that 
tasks relating to teachers were rated highest in importance in both the 
prescribed and perceived roles, while student personnel tasks were 
rated highest in the operational role, School plant and office and 
clerical tasks were. gated lowminjall ~oles, Tasks related to 
curriculum and special services, teachers and students were rated high. 
Clerical and office tasks, school management and extra-curricula 
activities rated low, while general management tasks included both high 
and low rating tasks. 

When the time involvement of assistant-principals was 
considered, assignment of classes, interviews, study and report on 
students, student registration and time table occupied most time. 

Tasks involving caretakers, canteen, non-teaching staff, school 
transportation and customer service involved the least time, 
Collett (€1969:iv),.reported: 

A comparison of the prescribed, perceived and operational 
roles revealed that che préescribed.and perceived poles, showed athe 
greatest correspondence. The operational role was found to 
correspond more to role »prescriptions .than,to role penceptions , 

In general, tasks related to students were found to be 
operationally bigher, than jthey were prescribed or jpexnceived, while 


tasks related to teachers were operationally lower than prescribed 
or perceived, 


ESTABLISHING AN ADMINISTRATIVE FRAMEWORK 


Campbell et al. (1966:134) in reviewing the work of Griffiths 
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and others suggested that the establishment of an administrative 


organization is itself a task. They suggested that a number of stages 


are involved in this process including: 


i 


In 


The purpose of the school should be stated clearly and in 
operational terms, 


The conceptual framework on which the organization will be 
constructed mist be agreed upon, 


The functions of administration necessary to the achievement 
of the stated purposes must be listed, 


The present administrative structure must be surveyed to 
determine which functions are being performed by whom, 


A plan of organization must be developed consistent with 
the conceptual framework of organization. 


The functions of administration must be related to specific 
administrative positions. 


Job descriptions must be developed for the administrative 
positions to which functions are assigned, 


The administrative positions and the job descriptions must 
be related to the incumbent administrators. 


A time table must be set up to implement the re- 


organization. 


the present study where a senior position had been recently 


ereated, and no job description existed even in the most general terms, 


the emphasis was on an analysis of (1) the perceived ideal task 


involvement and (2) the operational situation as it existed, with an 


intention of suggesting a task role definition as a possible basis for 


further developing both this specific position and also the total 


school administrative organization. This definition if later applied 
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to the system, may result in a consideration and implementation of the 


nine=stage process as outlined by Campbell and others, 


SUMMARY 


This chapter, outlined the concept that the school is a 
specialized organization developed by society for the education of 
onildren  pAsesich 1t base snecific function, which in turn derives 
the. structure and roles, necessary,to perform, this function. A large 
number of administrative tasks are essential to support the central 
teaching function of the school. These tasks have been categorized 
into areas by a number of writers, but this taxonomy has not been 
accompanied by any highly developed theory. 

Role theory was considered in that any position has normative 
expectations assigned to it by its incumbents and by others who 
interact with the position. Individual personality results in a 
variety of need-dispositions, and observed social behaviour is the 
outcome of both the institutional and individual dimensions of the 
dynamic social system. 

The position of deputy-principal was viewed as a position 
within the formal structure of school organization, and its historical 
development was noted, The role of the deputy-principal in North 
American schools was characterized by considerable confusion and 
possible conflict because of a lack of role definition, Expediency 


rather than planning has characterized its evolution. A recent 
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46 
Alberta study reported that tasks related to curriculum and special 
services, teachers and students were rated high, while those related to 
clerical and office tasks, school management, and extra-curricula 
activities were rated low, 

The establishment of an administrative framework may be 
considered as a task in itself, and it was suggested that the 
development of such a framework in regard to the position of deputy- 
principal in Victorian high schools may provide a source basis for the 
further development of both this position and the total school 


administrative organization, 
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Chapter 3 


DESIGN OF THE STUDY 


This chapter describes the design of the research study 
including the development of the instrument and its format, the 
variables investigated, the population of the study, the administration 
of the instrument, the response sample obtained, and the analysis and 
reporting of the data, 

As the study concerned all high schools within the Victorian 
education system an initial application was made to the Education 
Department of Victoria for permission to obtain data from inspectors, 
principals, deputy-principals and teachers, Permission was granted by 
Mr. T.J. Moore, Assistant Director-General of Education, on the basis 
that individual members were free to participate in the study if they 
wished. Mr. A. E. Schruhm, Director of Secondary Education, was also 
informed of the desire to conduct the study as all personnel concerned 
were within his directorate, Mr. Schruhm extended every co-operation, 
particularly in’ the provision of statistical data relating to schools, 


student enrolment and staffing. 


DEVELOPMENT OF THE INSTRUMENT 


The purpose of the study was to investigate the position of 
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48 
the deputy-principal and its involvement in the administrative tasks 
performed in Victorian high schools. Therefore, the initial concern 
was the compilation of a list of non-teaching school tasks, with the 
intention that if should representsethe; total, field of such tasks likely 
to  besgencountered in, a, Victorian hich school. 

Drawing upon personal knowledge and experience and a study of 
the related literature, the researcher developed an initial list of 
tasks within, seven. categories. .Care was, taken; to, listispecific tasks 
discretely, even though they may be closely related to others in 
practice, This was done to enable respondents to distinguish between 
themsi lt sosdesired, but sresultedjin the list being Jonger than mieht 
otherwise have been the case, While it was desired that the list 
should be as comprehensive as possible, it was also a concern that the 
list should not include any tasks not generally accepted as legitimate 
to. Victorian high, schools, 

To test the validity of the original task list it was then 
reviewed individually by four experienced Victorian teachers in 
Edmonton on the criterion that it should include any non-teaching 
task which might reasonably be relevant to Victorian high schools, 
regardless of importance or otherwise. The principal and staff members 
of,a, larce Victorian, high school. were, later asked to,;rneview the list. in 
the same terms. Following these reviews the task list included 89 
items which were included in the questionnaire. As a further test of 


validity provision was made for every respondent in the study to add 
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49 
any additional task which was not included in the list provided. Very 
few respondents added any tasks, while a number specifically commented 
that they were unable to do so. In some instances where a task was 
added, it was in fact already included later in the questionnaire. 

Most of the additional tasks suggested involved direct teaching 
activities or were "regarded -as included “in *one of the 39 ‘tasks “listed ; 
e.g. organization of a book exchange and supervision of garden staff, 

One task area which might have been included was liaison with 
the various special services provided by the education department and 
selected agencies such as the psychology and guidance branch, school 
medical services, correspondence school, migrant education and religious 
education. Liaison with teacher professional and subject associations 
was also suggested, together with the organization of community service 
projects and music festivals. Although it was not specifically 
suggested as a task, the detailed written comments of teachers and 
deputy-principals frequently referred to the task of the deputy- 
principalninethéisupervisiontand control of teaching staff, so?this may 
be considered as an additional task, 

In addition to adding any new tasks respondents were also given 
the opportunity to delete any task from the list where they considered 
that it had no place in the function of a Victorian high school. This 
was designed to eliminate any task with a significant rejection rate, 
and an initial decision rule was made to eliminate from the study any 


task which was rejected by 10 per cent of all respondents, or 25 per 
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50 
cent of any group, whichever figure was the less. 

In fact no task was rejected within the above limits. Eighty 
tasks were accepted by at least 95 per cent of all respondents. Seven 
had 100 per cent acceptance, 52 tasks greater than 99 per cent 
acceptance, 12 tasks greater than 98 per cent, four tasks greater than 
97 per cent, and a further two and three tasks greater than 96 and 95 
per cent acceptance respectively. The lowest level of acceptance was 
93.9 per cent relating to the preparation of a student handbook, as 


indicated in the following table. 


Table 3 


Tasks with Less than Ninety-Five Per 
Cent Acceptance by All Groups 


# Task % Acceptance No, of Rejections 
72 School Bank Organization 94.8 31 
54 School Insurance Collection 94.8 31 
60 Detention Class Supervision 94.7 32 
43 Parking Supervision Lae) So 
82 Classroom Evaluation of 
Teachers 94.3 34 
40 Liaison with Night School 94.3 34 
29 Speech Night Organization eee) oD 
68 Student Handbook Preparation 9356 o7 


In all of the tasks listed above teachers had the highest rate 


of rejection, and relatively few teachers accounted for most 


rejections in total, Few respondents objected to any task. 
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As a further means of ensuring validity and reliability care was 
taken to express each task in common usage terms, and reviewers were 
specifically asked to indicate any task where the terminology caused 
them any confusion or concern, or where any task did not appear 
Hae creed 

To eliminate possible bias in responses both the seven task 
categories and the individual tasks within each category were listed 
alphabetically to avoid any appearance of an initial hierarchy. This 
fact was stated on the questionnaire for the information of 
respondents, 

An examination of the total response by the 599 respondents 
regarding the addition or deletion of tasks suggested that the list was 
both valid and reliable in terms of the study. None of the several 
additional tasks suggested involved an aspect not covered to some extent, 
and no task was rejected within the limits imposed in the study. The 
reaction.of respondents to a printing error was significant in that it 
indicated the attention given to each response, particularly towards the 
end of a rather long list. The item was intended to be ‘non-classroom 
evaluation of teachers' but was printed as 'home-classroom evaluation of 
teachers' and was therefore confusing to most respondents, who omitted 
it or otherwise drew attention to it. The item was omitted from the 
study, leaving a total of 88 effective items. A close examination 
of responses also indicated an absence of any similar response 


pattern over consecutive items which might be evident in checking long 
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lists. The data indicated that each item was considered as a separate 


entity, with consecutive items producing quite different responses, 


FORMAT OF THE INSTRUMENT AND CRITERION VARIABLES 


Four editions of the instrument were developed for distribution 
to each of the four respondent groups. Those distributed to principals 
and teachers were identical except for the introductory letter, while 
questionnaires distributed to inspectors contained a condensed personal 
data sheet, but were otherwise identical. The questionnaires 
distributed to deputy-principals included identical pages as presented 
to other groups but also included a second listing of the tasks to 
record actual involvement and its frequency. 

As noted earlier the tasks were listed alphabetically under 
seven categories, and in a number of instances an item may well have 
been included under two or more categories, In these instances an 
arbitrary decision was made on the basis of ‘best fit.' Respondents 
were first asked to delete any task which they considered to have no 
place in any Victorian high school. Secondly, all respondents 
(except inspectors) were asked to indicate whether they believed each 
task was actually performed in their school. A trichotomous ‘yes,' 
"‘no,' 'don't know! response category was provided. 

The perceived importance of each task for the functioning of 


the school was the third response required, with a five-point scale 


provided. This included 'essential,' 'very important,' ‘important, ' 
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53 
and 'unimportant,' in addition to a 'no opinion' category. No specific 
definition of these terms was included and respondents were free to 
apply their own value judgments, 

The fourth response was the perceived ideal involvement of the 
deputy-principal in each task, with a six-point scale of ‘essential,' 
"very appropriate,' ‘appropriate,’ 'not appropriate,' 'no involvement, 
and 'no opinion’ being used, In this instance a specific definition 
was provided for each response as follows: 

Essential: must involve the deputy-principal. 


Very Appropriate: should involve the deputy-principal if at 
all possible. 


Appropriate: should involve the deputy-=principal but 
could be performed by others just as well. 


Not Appropriate: should not involve the deputy-principal if 
at all possible. 


No Involvement: should definitely not involve the deputy- 
Principaisat ali. 


The investigation of perceived ideal involvement was restricted 
to involvement itself, and did not extend to a consideration of 
poscible types of involvement > 

Lo further "assist an che specriication OF 2 task role 2or tne 
position of deputy-principal each respondent was also asked to respond 
to five additional questions as follows: 


1. Do you feel that every school should have a position for a 
deputy-principal, regardless of enrolment? Yes/No 


2, (a) Do you feel that larger high schools should have more 
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54 
than one deputy-principal position? Yes/No 
(b) If you answered 'yes' above, can you suggest any 


enrolment levels which would entitle the additional 
position/s? 


(a) Do you feel that a deputy-principal should have a 
regular teaching allotment? Yes/No 


(b) If you answered 'yes' above, what allotment would be 
reasonable in minutes per week? 


Do yousfeel that there is any aspect of the position) of 
deputy-principal which is not included in the list of tasks 


listed previously? If so, please reply, in detail. 


Can you make any suggestions to improve the position of 
deputy-principal in a school? 


addition, deputy-principals only were asked to indicate 


which of the 88 tasks they were actually involved in, together with the 


frequency of such involvement on an eight-point scale. They were also 


asked to respond to the following questions: 


What is your regular teaching allotment in minutes? 

Do you regularly take extras? Yes/No 

Do you regularly take ‘yard duty?' Yes/No 

Do you regularly take a school detention class? Yes/No 
List in order the five non-teaching tasks in which you are 
involved which you consider to be the most important to 
your’ position, 

List in Order up to five tasks” in’ which you are involved, 
and which you consider to be inappropriate or unimportant 


to your position. 


List in order the five tasks which occupy most of your 
non-teaching time, 
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RESPONDENT VARIABLES 


The four groups of respondents were intended to provide the 
major basis for identifying any significant differences in perception 


regarding the position of deputy-principal. In addition, each of the 
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three in-school groups provided data on school location (metropolitan or 


country), student enrolment and highest form level in the school. 


Personal data regarding sex, age, academic qualifications, academic 


institutions, teacher training, major teaching field, length of service, 


expertence 1n Specizic positions, present school position, location or 


teaching experience and any other employment experience were obtained 
from each respondent. These data are reported in Tables 59 to 62 in 
Appendix B. 

It was intended to utilize these variables in relation to 
responses for any of the four groups, but in view of the magnitude of 
the study, final analysis and reporting was restricted to the four 


BuoUp Wariables as Lh most sieniticant im the terms, of tie study, 


THE STUDY POPULATION 


The study population included the Director of Secondary 
Education, five Assistant Directors, all members of the Board of 
Secondary Inspectors, all principals and all deputy-principals in the 


253 Victorian high schools. A sample of approximately 1000 teachers 


representing all sizes of schools in metropolitan and country locations 


coon maa 
ard Y¢ dont not fii a aipaarer edwanb 0, ‘ 
ro suv Db Lasgor tin) yo lsniad tobe eo wieh babar eauExe F 
Tooilae: wale nl touat maoi seilgid tun aemaloree smobude 


stinmbann, cooryeaknt tip 2166638. ms vou gutbaager bie tepodset 

aniven Te Aignol bie Sntdsked toler gloria ‘abetowsd yanodwwsbrenk 

Yo nolsedet Lnotatean Patras’ piseoty, ano rieaq. ‘aitiaoga sl ae 

ianhezdy. Srow Snes reqes, suemvelqaie eet Yk bon some rege 

nd SW oy RR lasTAeD mn DSsaeaee sae AIbD joane sei ha 

<a 

: 

oy mobsevas ob coldeltevisaeds oatlial.oa febnatat saw 31, odduans 

+o ebunéngem S02 2d AGM He, dud equants qoeed 99 io yam 302- “298009807 ; 
qob? 342 ot bowel Mew tew palprages bas eluylsre fant? ,yboda on 


,gidan ora to. eaned ana uh shbghtingts ee 
_ 


‘MOTTA m4o4 “% vatrra at ” 7 
' a 


“Gites Soyo Rb SaRtSne saiinhang xb Ait - 
ech ee lenin esate tt oS ub 


i F 


56 
was chosen. Because the active co-operation of the principal was 
required in the distribution and return of teachers' questionnaires, a 
decision was made to select 32 schools throughout the state on the 
basis that the principal would be likely to co-operate in the study. 
This choice was made by the four review teachers and an inspector of 
schools, having regard to the geographic location of the schools and 
their enrolment. The total staff in each school would be involved in 
the study. 

A preliminary personal letter was sent to the principal of each 
of the selected schools outlining the purpose of the; study, and 
requesting co-operation in involving staff in the project. Principals 
were asked to indicate whether they would be prepared to co-operate, 
andpit. so. Coe number of, questionnaires) to be tmorwarded, Thirty. 
principalspaccepied thesinvitation topinvelve their ustatiginsthe study 
and 990 questionnaires were forwarded. Data were received from 27 of 
the 30 schools, with a further school replying too late for the data to 
be included. 

ADMINISTRATION OF THE INSTRUMENT 
AND RESPONDENT SAMPLE 

Because of geographic isolation and cost, it was necessary to 
arrange for the Fite resmcede to be printed in Melbourne and for 
distribution and data return to be handled by an agent (the researcher's 


parents). 
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Every questionnaire was enclosed in an individual envelope for 
confidentiality of return, together with a post-paid reply permit 
envelope for return of responses from each school, The introductory 
letter included an offer to provide a summary of the completed study to 
interested respondents, and this was accepted by nearly one in three 
of the 599 respondents. 

Questionnaires were mailed to principals with the request that 
they give the appropriate copy to their deputy-principal where 
applicable. 

It was intended that the questionnaire should reach schools in 
early November so that most respondents would have completed at least a 
virtual full year in their present school and position, and that’ the 
peak end-of-year activities in December would be avoided. In fact, the 
printing of the questionnaires was delayed through unforeseen 
difficulties complicated by distance, and’ they did not ‘reach schools 
until late November or early December, This may have militated against 
a higher return rate, although the response obtained was both 
numerically and proportionately large enough for tests of statistical 
Significance to be applied. It is also appropriate to mention that 
unusually severe weather conditions may have also militated against a 
higher response, in that the data were collected during an abnormal 
heat-wave period during the most severe drought in the state's history. 

Returns were obtained from 30 members of the central 


administration representing approximately 80 per cent of directors and 
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58 
inspectors, 104 principals (43 per cent), 71 deputy-principals (41 per 
cent) and 401 teachers (approximately 41 per cent). All responses were 
usable, except for seven teachers' replies, Thus the total study 
eonsistedsoty59%srespondents. 

In addition, replies were received from a further inspector, 
four principals, three deputy-principals and eight teachers too late 
tovbe ineluded in, the «study. 

Responses were air-freighted in bulk from Melbourne to 


Edmonton. 


ANALYSIS OF THE DATA 


An initial analysis of the data was made to determine whether 
parametric or non-parametric tests of statistical significance would be 
most appropriate. 

The Division of Educational Research Services (DERS) programs 
were used in data analysis, The NONP1O program was used initially to 
determine the frequency and percentage of responses in each of the 
data categories, This indicated that, particularly for responses 
regarding perceived task importance, there was a consistent departure 
from a normal distribution to the point where the assumptions inherent 
inthe wuce of parametric istatisticsircould) not be met, tiherefore 
non-parametric tests of statistical significance were considered to be 


the most appropriate. 
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39 
Individual Task Analysis 

A measure of perceived importance for each task was obtained by 
assigning numerical values from four to one to the responses ‘essential' 
through to ‘unimportant' and a mean score and standard deviation 
obtained, The DEST@5 program was used and it eliminated 'no opinion' 
responses, so that mean scores were calculated from net responses, with 
the number of effective responses being indicated for each task, 

Because of the absence of a normal distribution and the 
possibility that the response categories might not be a continuous 
distribution the Kolmogorov-Smirnov two-sample test (D) was used as the 
test of statistical significance for differences in distribution between 
the four groups of respondents, Six comparisons were necessary to 
compare all four groups as pairs on the two-sample test. The 
Kolmogorov-Smirnov test was considered to be the most appropriate for 
the data because it does not assume a normal distribution or a 
continuous interval of scale, [t is concerned with the level of 
agreement between two cumulative frequency distributions and focuses on 
the largest observed difference at any point. If this difference is 
too great having regard to the relative magnitude of the two groups, 
it suggests that the two samples are drawn from different populations, 
mid there ies tiicestabveticall evidence for rejecting, thes nil 
hypothesis. that there is no significant difference between the two 
samples, The Kolmogorov-Smirnov two-sample test has a power efficiency 


of approximately 96 per cent of the parametric t test for small 
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60 
samples, with a slight decrease as sample size increases (Siegel, 1956: 
IZ srl 36). 

The same procedure and test was used to obtain mean scores for 
thejpercéived ideal. involvement of the deputy-principal in each task, 
with a five-point scale from ‘essential’ to 'no involvement' being 
used, The percentage frequency distribution for each response category 


was» the, basis for the statistical test of significance. 


Comparative Task Analysis 


With a large number of tasks and relatively small scales, it 
was inevitable that there would be a cluster of mean scores. 
Respondents were required only to rank each task in itself and were not 
asked to rank it relative to any other task, However when the total of 
group responses were considered it was possible to rank the mean score 
fOr eschetask in telation to all other tasks, and this relative: ranking 
and its consistency between groups was regarded as significant in this 
study, Therefore the mean scores for each task were ranked in 
descending order with tied ranks being resolved according to the 
standard procedure, 

It was therefore possible to rank each task relative to all 87 
other tasks regardless of category, and also to other tasks within a 
specific category. These ordinal rankings of tasks by each group 
enabled a comparison to be made as to the level of agreement in ranking 


over all four groups and also between any of the six pairs of groups. 
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61 
Kendall's Coefficient of Concordance (W) was used to test the 
correlation of ranked scores over all four groups, with a possible 
maximum value of 1.0 where complete agreement exists and a minimum 
value of zero where there is a random distribution of rankings between 
groups. The statistical probability of obtaining a specific W value by 
chance was calculated for categories having more than seven tasks by 
the appropriate chi square value, and for the two categories having 
less than seven tasks the S value was computed and its critical value 
determined by tables, 

Spearman's Rank Correlation Coefficient (ca) was used to compare 
ranks between any two groups. It is a non-parametric test of association 
and has a power efficiency of approximately 91 per cent in terms of the 
Pearson r, the most powerful parametric test. For categories having 
less than 30 tasks the critical probability of each r, value was 
determined by Table P by Siegel (1965:284) and for the total 88 tasks 
the associated t value was used. Both the Spearman and Kendall 


coefficients were determined by the use of the NONPG5S program. 


REPORTING OF DATA 


Task Description 


For the purposes of reporting this study it was considered 
necessary to develop a descriptive classification of task elements 
which might be applied to any task, Accordingly the following six- 


point classification was used, The various descriptive terms used 
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should not be regarded as discrete, but rather as representative of a 
continuum in each element, 

Function alludes to the intended purpose of a task and 
distinguishes between goal achievement and organizational maintenance 
functions, In many instances a single task may combine elements of 
both functions, according to the level of development or the philosophy 
involved in its performance. 

PDLOVELY sLeiens sLOetne necator the) task in order toysestarn 
the existence of the organization, Thus task priority may involve, a 
continuum from essential through very important, important to 
unimportant or peripheral for the functioning of the organization. 

Visibility describes the element of whether a task is ‘obvious' 
or ‘seen to be done’ and whether its performance or otherwise has 
visible effects on the organization. Tasks may be described as having 
a very high visibility, through high, medium, low to very low 
Vie LOLiLcy. 

Personnel Involvement is an element closely associated with 
visibility and basically involves a dichotomy of intra-organization and 
extra-organization involvement, Within each of these two groups tasks 
may involve all personnel (or the public at large), specific groups 
(or organizations) or specific individuals. Thus a task may involve 
all teachers and children in the school or only a single student. 

Frequency of Occurrence refers to the regularity with which a 


task occurs, This ranges from continuous through very frequent, 


i io 
wlates od yebre wi dems ene Th been aes eo aeeley SERRE a 


1108hnagte AA 9 SOmMDSREP IRE : 


a svlovel am “Tbieing A807 eudy .i0 
@3 itesregk) ,gaet oq ay dgucrxds Cphteaaee et mum 060 

Hal tas eagzo S420 gainojsvaul aid sae lasedgixsq 19 santrogahets ; 

taeehedo' ailaeaa A soisede de gadhetn ais ect rill SASSY =” i 
det sabveatsg va sinmmand tq" ps) tantete bra, *aceb ad ca ata 
gnkvedi on betlvsieh Gd gem maeEy dol teasnegze od) no wiost is oldiaiv 
vol prey oa AOL intlbge \tigse tywoyda, eltadiaty ee o-s 

anid tabs, 

isiw Dein incees eibeots Isvepl= fa at Joomevlovel Sanageze — 


ban sotgealimgro-ntand tm gtorataih « savfovnl yiissiead bra papi? 


aqunig owl saad) Jo daa addy = «, (namoviovns no ttesLopgio-8 3989 


aepeitg oitiooga . (oem In silduq sz 4) leneoatsqi iin) 


‘ ; a 
3, Lie 


63 


frequent, infrequent to rare, Thus supervision of students on school 
premises may be regarded as continuous, while collection of student 
insurance premiums is a single task occurring once each year on a set 
date. 

Duration is closely associated with frequency of occurrence, but 
reters specifically to _the length of time typically involved in each 
occurrence, Thus a task may have a long, medium or short duration. 

An operational definition of these terms would be determined by the 
situation being studied. In the present study there was no specific 
investigation of task duration, although it may be implied in some task 
descriptions, 

School administrative tasks were thus seen as the many discrete 
activities performed according to a pattern to provide the environment 
in which teaching and learning can occur. Such tasks may be primarily 
directed to achieving the goals of the organization or towards the 
maintenance of the organization itself, An optimum allocation of 
resources to tasks in both dimensions is essential if the school is to 


achieve its primary educational function. 


Task Hierarchy 

Some hierarchy or priority of tasks is inevitable in the 
aAULOCSCLON Of Sear ecurescirees. As the creation and maintenance of a 
learning environment is the major function of the school, administrative 


tasks directly related to this should have the highest priority and be 
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regarded as essential to the functioning of the school. There is not 
likely to be a complete consensus as to tasks and priorities, although 
a number of reported studies indicate a high degree of consensus 
regarding critical task areas. The perception of task priority or 
importance will be influenced both by individual differences and the 
role perspective of the observer. 

Progressively lower importance will be attached to tasks as 
they become peripheral to the educative function. Thus in a typical 
Victorian high school the organization of the school time table and 
liaison with parents may be considered to have the highest task 
priority, while car parking supervision and collection of student 
insurance premiums may be regarded as a very low priority. 

Supervision of students on school premises or grounds 
cleanliness may be high visibility tasks, while maintenance of 
correspondence may have a very low visibility. Visibility of tasks may 
vary significantly between schools or over time in a particular school. 
Evaluation of office staff is a low visibility task concerning only 
those staff involved, whereas liaison with parents, either individually 
or as a group, involves personnel outside the immediate organization 
with possible far-reaching consequences. The taking of school 
photographs is an annual event of short duration, while allocation of 
extra classes is probably a daily event of short duration. 

Each of the 88 tasks included in the study is identified by a 


descriptive title, but where necessary because of possible differences 
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between North American and Victorian schools, a brief description is 


alsouine Liudedern tehemrexcta. 


Chapter Organization 


For clarity of description the reporting of data relating to 
each task was divided into several sections. Initially a single 
chapter has been devoted to each ‘of the seven categories in turn and 
the data relative to the school performance of each task as reported by 
principals (the most comprehensive source available), the mean score 
and standard deviation score of each of the four groups, the relative 
ranking of each task both overall and within the category, and the 
percentage frequency distribution of responses for each group, together 
Wwitheall-group scores ‘and distributions for each task ds=reported,. in. 


addition the Kendall W score and Spearman r, score for agreement of 


s 
rankings between groups, and mean ranking for each category is 
reported, 

Chapter Liv reviews the major features of the preceding seven 
chapters and indicates those tasks regarded as the most and least 
important by the all=group mean and by each of the individual group 
rankings, 

The perceived ideal involvement of the deputy-principal in each 
task is reported in Chapter 12, and graphs are used to illustrate the 


relationship between the perceived importance of each task and the 


ideal involvement of the deputy-principal. The actual involvement of 
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deputy-principals in specific tasks is also reported in this chapter. 
Chapter 13 reports the data related to the other questions 

involved in the study and analyses individual responses to the ‘open' 

questions with the intention of suggesting a role definition for the 


position of deputy-principal. 


SUMMARY 


This chapter has described the development and format of the 
research instrument, including the rationale for classification and 


listing of tasks and measures taken to ensure validity and reliability 
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of the instrument and responses, The criterion and respondent variables 


were also described, together with the study population, the 
administration of the instrument and the obtained sample. The 
discussion of the analysis of the data indicated that non-parametric 
tests of significance were used because of its distribution. The 
Kolmogorov-Smirnov two-sample test was used to test the statistical 
Significance of ditferences in» the percentage distribution of responses 
between pairs of groups, while the Kendall Coefficient of Concordance 
and the Spearman Rank Correlation Coefficient were used to measure 

rank correlations over all groups and between pairs of groups. A 
classification of task elements was suggested as a means of describing 


tasks and has been used in this study. 
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Chapter 4 


CLERICAL AND OFFICE TASKS 


All five tasks in this category are chiefly concerned with 
organizational maintenance rather than a leadership function. Most have 
a low visibility and involve the internal school organization and 
relationships) among specific individuals. Evaluation of clerical staft 
is an infrequent task of low visibility. Maintenance of school 
correspondence and student records is a continuous task with a low 
visibility in most instances, while supervision of clerical staff is 
normally a very low visibility routine task usually involving only the 
poincipari, | Lerephone use control is concerned with intermaL 
organizational maintenance and unlikely to attract much attention 


except when a high telephone account arrives, 


COMPARATIVE GROUP RANKINGS 


There was a very high and statistically significant agreement 
between all four groups of inspectors, principals, deputy-principals and 
teachers in the relative ranking of the five tasks in this category. 

There was complete agreement between inspectors, principals and 
deputy-principals in ranking these tasks in terms of the Spearman Rank 
Correlation Coefficient, and the correlation of all three groups with 
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72 
the ranking by teachers was .90 (Table 4). The agreement between all 
four groups in terms of the Kendall W was .962 (Table 5). 

All clerical and office tasks were ranked low in importance as 
compared with the remainder of the total tasks, with the exception of 
maintenance of student records and rolls, where all groups ranked this 
task among the first ten tasks over all task categories, The mean 
ranking of all tasks in this category by all groups was 48.2, with 
inspectors ranking 42.0, deputy=principals 42.6, principals 48.0 and 
teachers 49.4 in mean ranking (Table 6). Teachers ranked all five tasks 
in the. category with a lower mean score than each of the other three 
proups. Dhéewwidesteditiérencetin relative group ranking was 13.5 for 
supervision of clerical staff, while the lowest was maintenance of 
student Tecords, at.0.5. 


INDIVIDUAL TASK IMPORTANCE AND 
PERFORMANCE ANALYSIS 


Task #1: Evaluation of Clerical 
Sbaet 

This task was ranked relatively low by all groups, with no 
significant difference between any groups. (Kolmogorov-Smirnov test 
Table 64), Principals ranked this task relatively lower than all other 
groups in relation to the whole task pattern, while teachers gave it the 
highest relative rank, Ninety principals (86.5 per cent) indicated 


that this task was performed, 
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Task #2: Maintenance of School 


ne a rc eer a ee ee 


Correspondence Records 


This task was given a relatively high ranking by the three 
administrative groups, both in absolute and relative terms. Deputy- 
principals ranked the task higher than other groups both absolutely and 
relatively and also exhibited the greatest consensus. Table 63 
indicates that there was a statistically significant difference in the 
frequency distribution between teachers and all three other groups, with 
teachers placing a lower importance on the task for the functioning of 
the school, This task was universally performed in all schools. 

Task #3: Maintenance of Student 
Records and Rolls 

This task ranked first in the group and also high within the 
total task pattern. Although all groups ranked the task relatively 
high, there was a significant difference between teachers and all other 
groups. Overall this task ranked fifth in importance, and inspectors 
ranked it equally with liaison with parents as the most important task 
for the functioning of the school. Deputy-principals ranked it second 
to time table organization while principals ranked it fourth... Teachers, 
although ranking the task statistically significantly lower than the 
other groups, nevertheless ranked it eighth in the total task pattern. 


This task was performed in all schools. 
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Table 7 


Clerical and Office Tasks (Nos. 1-3): Perceived 
Task Importance by Respondent Groups 


SS aa ce ne a ne PE SO EDEN OF SS SEEN REREAD Eee mA aR SUE RE RE SO 


Task Rank Response Frequency Percentage 
iM In 
N X* SL Uemal Ac oSmeecar. Van a wen) I U X 


Task #1 Evaluation of Clerical Staff 
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Darn, 64 2,52 a) 69 4 ieee LG oes 27, 9 
Tehr. 339 2.41 ate 63 3 16.2 UWihici ove Sie ir 14, 
All 

Groups 531 2.43 Bie! 70 4 L740 DO Ce ie Oi La oie ellos 


Task #2 Maintenance of Correspondence Records 
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Task #8 Maintenance of Student Records 
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Groups. 576 3.39 288 5 a 60.4 ie aS 2g 260 


*Mean score of importance rating E:4, VI:3, 1:2, U:1. ‘No 
response’ eliminated from score, 'All groups’ score is a weighted mean. 


**XE: Essential VI: Very Important I: Important U: Unimportant 
X: No Response. 
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Task #4: Supervision of Clerical 
Sieranare 


As for the two previous tasks teachers ranked this task 
significantly lower than all other groups, although all groups ranked it 
relatively low in the total task pattern. The high ‘no opinion' 
frequency among teachers may indicate an unfamiliarity or an unconcern 
16, this task, “Ninety-seven principals 5(93.3 per cent) reearded the 


task as performed in their schools. 


Task #5: Telephone Use Control 


Control of telephone usage was universally ranked lowest in the 
task category and also in relative terms, Mean scores were also amongst 
the lowest for any task. Again, teachers recorded a- statistically 
significantly lower response than all other groups, Eighty-seven 


principals (83.7 per cent) stated that this task was performed, 


SUMMARY 


Teachers had statistically significantly lower ratings than all 
etner groups for four of the five clerical and office tasks. While the 
category was generally ranked low by all groups, the importance of an 
efficient student record system is stressed by the very high ranking 
and mean score, associated with this task. Unless the cost of the 
telephone service becomes excessive, it is unlikely to be at issue, and 


hence of very low importance in the functioning of the school. 
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Table 8 


Clerical and Office Tasks’ (Nos. 4-5): Perceived 
Task Importance by Respondent Groups 


Task Rank Response Frequency Percentage 
All ta 
N X* Spee ask owe Cdl. Eee le eee U x 


Task #4 Supervision of Clerical Staff 


Insp. 30y ee s00 sO Omeo? so 3 260 06d) soURO. Oats ae 
Berne LOL 2500 RRO e ss) 3 JD 610 22 ee OES MS wee 
D-Pr. ie eo) 2 OG 3 SOT 8 26 oe oO oeo eee 1.4 
Tener. O50) ean 100-64 d, ISAs ied Re WR oe A oe REN a7 oaks EO ae 
All 
Groups 554 2,56 £02 9 60 3 224 Drape i 2 ee ee On eee) oe 
Task #5 Telephone Use Control 
Insp. TE Pad eS) -o0 8/6 i) LGs0 1323 "55020" ib yee 
Preis aly Ses 1.02 “80 5 Lio 14.4 (3000.20.20 3.0 
D-Pr. 66 22,24 LO ee, S LGeo Ui sheai | ohon 9 Vest" Ja 
He ge 350. ol SY EO! aces aon» inure Alacths WES: Grated DA DES da RAL Strath aia. 
All 
Beoturs, sj17 > 2,01 eG 105 B ews A an A kt ol ae 8 
*Mean score of importance rating E:4, VI:3, 1:2, U:1. 'No 
response’ eliminated from score, 'All groups' score is a weighted mean, 


**E+ Essential VI: Very Important I: Important U: Unimportant 
X: No Response, 
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Chapter 5 


COMMUNITY RELATIONS TASKS 


Community relations tasks must be viewed in the context of 
Victorian education, where there are no local school boards or similar 
authorities, and where all major policy decisions are made at the state 
political level or by the central administration, Most Hien schools 
have at least one parents' organization affiliated with the school 
(usually a mothers' club), and often there is also a fathers! club or a 
joint parents' group. There are no community organizations specially 
oriented towards high schools, although there is frequently contact 
between such groups as Rotary, Lions and Apex clubs. Historically 
commercial interests have exercised a strong influence on high school 
etrricula, particularly in business subjects, although this has 
decreased in recent years. Traditionally prospective employers such as 
government services, banks and insurance companies have sought, and been 
pranted access, £oO groups of Senior students for recruitment purposes. 

Community Relations was the only one of the seven task 
categories specifically oriented beyond the school organization to the 
wider community. The most direct and visible link is with parents, 
both individually and as a group. Liaison with parents stands apart 


from all the other tasks in the category as having a very high mean 
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score and relative ranking by all groups. 

In’a few schools the reception of visiting groups is both a 
highly visible and very frequent task, and is usually associated with 
some experimental or special educational program. In this context it 
may be regarded as a goal achievement or leadership task, but in most 
schools group visits aré infrequent. 

School organizations can be instrumental in providing a wide 
range of amenities to schools, and this probably accounts for the 
relatively high priority given to this task in importance for the 


Functioning of Lie school. 


COMPARATIVE GROUP RANKINGS 


In the mean ranking of the seven task categories (Table 6) all 
groups ranked community relations third, with a mean ranking of 43.8 
over the six tasks. Each of the respondent groups also gave third mean 
ranking to the category, excepting deputy-principals, who ranked it in 
sixth place with a mean ranking of 53.0. 

The score of .979 on the Kendall W scale (Table 5) was the 
highest value of any of the seven task categories and indicates a 
statistically significant coefficient of rank concordance, There was a 
total agreement in the internal ranking of the task category by three 
pairs of groups in terms of the Spearman r,. Inspectors, deputy- 


principals and teachers were in total agreement, while their rank 


coefficient with principals was .94 in each instance. 
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INDIVIDUAL TASK IMPORTANCE AND 
PERFORMANCE ANALYSIS 


Task #6: Conduct of Visiting Groups 


All four groups ranked this task relatively very low, with a range 
of only three ranks between 71 and 74. This task was ranked lowest of 
all the tasks in the category by all groups except principals, who 
ranked it fifth. There were no statistically significant differences 
between any groups. Eighty-seven principals (83.7 per cent) indicated 


that their schools were involved with visiting groups. 


Task #7: Liaison with Community 
Organizations 


There was a range of 33.5 in rankings between groups for this 
task, the largest for*tasks in this category and one of the largest for 
any task, Inspectors ranked it 27.5 in relation to all tasks while 
deputy=principals ranked it lowest with a relative ranking of 64, 
Overall ranking was 44 (Table 9). Although it was ranked third 
within the task category, the overall ranking of this task suggested 
that principals and deputy-principals, particularly, did not give a 
high priority to liaison with community organizations as important for 
the functioning of their schools. Nevertheless, nearly one-third of 
both groups regarded the task as essential. Ninety-six principals 


(92.3 per cent) stated that there was a liaison between their schools 


and community organizations, 
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Table 9 


Community Relations Tasks (Nos. 6-8): Perceived 
Task Importance by Respondent Groups 


———————————————————————————————— 
Task Rank Response Frequency Percentage 
All In 
N xX* SoD. Iulasks Cat. Ex%* Vilew ial U X 


Task #6 Conduct of Visiting Groups 


Insp. 30g 127. 20 295 00/4 6 13.3 LG/eeet Gods atanom = 
Prin, ele; i we) wed 2 5 19.2 1022040 ae 125 eee oy 
D-Pr. 65. £12:<43 <7 0 ey 6 19:, 7, PEA ae SISAL ES! 10 Wels 
ANS Wee EE geese) Sele At 6 15.075 16S OP a2 ee, Oaee Geo 
All 

Groups 557 2.34 oo Ohaas 2 6 16.2 16.0 44,2 16.5 7.0 


Task #7 Liaison = Community Organizations 


Insp. 20 orsiek7 a0 One hetae> Sey 2439090) 13368) 22020) 63 ~ 
Prin. 99 2.96 ruayer 288s} 5) 3055 20 b aroLe 220 4.8 
D-Pr. Hele eta 2 e951 tod. 3 32:64 2265 394 5s6 - 
Tchr. 3722.80 89 38 590024598 0511.0 WG. wD Sl Se ole 
All 

Groups) 2/7 2902,55 089 44 DW 2 i ees eo oe a SD 
Task #8 Liaison = Commercial Interests 

haSsD.s B02 22240 mys tei) 5 Low7/ 2050) 500.0) 13,3 - 
Prin O27 009 1/9 6 Lies 23 slot’). 2rachass Gaz 
D-Pr. beam? 32 1.04 7 5 18.3 L6G Sooo. Ue SD ee 
Lens 342 2.36 SOL AAG 7 5 iS 1B 5 9a39 3G FO ele 
All 

Groups 6rd 3A 12336 9k of 1 5 by 2 10.2 MO% wekisds 10.4 


*Mean score of importance rating E:4, VI:3, 1:2, U:1. 'No 
response’ eliminated from score, 'All groups' score is a weighted mean. 


**E; Essential VI: Very Important I: Important U: Unimportant 
X: No Response. 
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Task #8: Liaison with Commercial 
Interests 


This task was ranked second lowest in the category by three 
groups and lowest by principals, with a mean task importance score of 
2550, in Table 9s 7 With arelavive overall ranking of6/i.. and a ii shest 
single group ranking of 67 ranging to 79, a low priority was attached to 
liaison with commercial interests in the functioning of the schools. 
There was no significant difference in the response pattern between any 
groups. Only 76 (73.1 per cent) principals indicated any school 


liaison with commercial interests. 


Task #9: Liaison with Parents 

This task was highlighted as the single most important task in 
the functioning of the school, with an overall mean score of 3.64 and a 
high consensus indicated by a standard deviation of .63. Teachers 
regarded it as the most important task, even though their mean rank 
score was slightly lower than’ those of the other three groups. The 
task shared first place with maintenance of student records in the view 
of inspectors. Principals and deputy-principals ranked parental liaison 
second and fourth respectively, The task list did not differentiate 
between individual parents and parents as a group. All schools 


indicated a liaison with parents. 


Task #10: Liaison with School 
Organizations 


No specific organizations were listed so this task may be 
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Table 10 


Community Relations Tasks (Nos. 9-11): Perceived 
Task Importance by Respondent Groups 


I OTe aN 


Task Rank Response Frequency Percentage 
All In 

N Xx S. De vlaskea Cat, so be* VI I U X 
Task #9 Liaison - Parents 
Insp. sie) eiaee 40 Pe i 80.0 20.0 - a os 
Pein LOA IIS 71 sO1 2 1 76.9 Lies Sor or es 
D-Pr,. fiat Die Asy) 4 iL 78.9 Ns) Hae = —) 
Teh. B15 0154.00 Sei 1 1 66.5 19.0 930 4.8 
All 
Groups 580 3.64 alee 1 1 70.5 fone o>) ano 


Task #10 Liaison - School Associations 
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Dene ween /ecs 22 wafer CM 2 0a wWeZlelen2octighti: paket 
Cii. we oN erg bY OUR LO 2 40.9 ENT et oO ee WE Deo 
All 

Groups 574 3.20 SC OMmmeLy. 2 US dl ee Paste ed Las pe py} Ss 
Task #11 Organization of School Publicity 

Insp. 302.57 085 649 4 VA Be) Seige Seer ES 
Pring ove98102595 89 54 4 Rey. | Merges s\ehey) Er dep) 
D-Pr emg CONE.) 2 Res) Haye) 4 VASE me PALL Sey aN speey Parish ae ’Arie 
eer, 364 2,51 294 59 4 io23 PISR Sao e oe ZA 
All 

Groups 561 2.63 94 58 4 2Lin te EL ie Lae 9 5 aes he Oe 


*Mean score of importance rating E:4, VI:3, I:2, U:l. ‘No 
response' eliminated from score. 'All groups" score is a weighted mean. 


**E:; Essential VI: Very Important I: Important U: Unimportant 
X: No Response, 


eA 4,8 GIS C28. Ver s 
yttaifdnt looda® io motipstasgz0 pero 


- £.t €,€€ v.a€ ¥.a¢ é eA 26. 8, oe 
a2 e@:! Fte es V.8E + et 6. 
&. s L 4 2, z. ss 6,2 a oe 68. 
t.8 t.8 @,2 S.88 ¢.ss 4 2 ae. 


om” 61:0 yest sEs3¥. «bo gpkse 90082 700p! 0 92098) 
nave bosdalaw « 01, 91098 ‘aquowg TA Lia! .st008 moth bale 


anesrogatatl 39 dnadsoqel 27 anerregsl yx9¥ IV 


ae!) See 


82 


interpreted as involving parents' organizations, together with the 
school advisory council, and ex=students' groups where they exist. All 
groups ranked it second within the task category, and there was a 
significant difference in group response between deputy-principals and 
teachers, Deputy-principals recorded a relative overall ranking of 37, 
while inspectors and both principals and teachers recorded rankings of 
14 and 16 respectively. Ninety-five principals (91.3 per cent) 


indicated a liaison with school organizations. 


Task #11: Organization of School 
Publicity 


All groups ranked this task as 58th in importance in the total 
task pattern, with a range of 17 between inspectors (49) and deputy- 
pr ieipels (66), There. was a/statistically sienitieant ‘ditrerence) in 
the response frequency distinguished between deputy-principals and 
teachers, but all groups ranked the task as fourth within the specific 
task category. Thus the task had ea relatively low priority in the 
total task pattern. Ninety-one principals (87.5 per cent) indicated 


some organization of school publicity. 
SUMMARY 


Community relations tasks was the one task category 
specifically oriented to extra-organizational activities, Liaison with 
parents was the one task in this category which ranked far above the 


other five tasks in perceived importance. Liaison with school 
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associations ranked second in the category over all groups, and also 
relatively highly in the total task pattern, Liaison with community 
organizations ranked at the median of the total task importance 
hierarchy, while all others were in the lowest quartile of tasks. 

There were only two statistically significant differences between the 
four group responses for any of the six tasks. With the exception of 
liaison with parents, none of the tasks in this category were likely to 
directly involve most of the school community, except at very irregular 


intervals. 


Chapter 6 
CURRICULUM AND SPECIAL SERVICES TASKS 


This task category included 12 tasks concerned with school 
curriculum and special services, such as liaison with other schools and 
educational institutions, It was also concerned with the development of 
the school's educational philosophy. Several of the tasks might be 
regarded as crucial goal achievement or leadership tasks, while others 
primarily involved an organizational maintenance function. 

Conference organization, control and maintenance of 
institutional materials and equipment, curriculum information 
dissemination, excursion organization and control and liaison with 
other educational institutions are within the latter category, while 
curriculum committee organization, development of the school educational 
philosophy, and organization of experimental work in the school may be 
regarded as involving a goal achievement function. The marked 
decentralization of control and decision-making which has moved to 
individual schools in recent years has highlighted the importance of 
this task category for the functioning of schools, Again liaison with 
elementary schools may provide opportunities for goal achievement in 


addition to organizational maintenance. 
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COMPARATIVE GROUP RANKINGS 


The relative importance of this task category in the functioning 
of the school was indicated by it being ranked first among the seven 
Categories over all by the total group and by teachers. The three 
other groups ranked it second after tasks concerning teachers. The 
development of school educational philosophy was ranked highest within 
the category by all groups, and seventh in the total task pattern over 
all 88 tasks. Curriculum committee organization ranked next to 
development of school philosophy, both within the task category and in 
the total task pattern. Liaison with other schools and with tertiary 
institutions ranked lowest within the category and were within the 
Ehtrd quartrle=or the total task tierarchy. 

The concordance of ranking between all groups was indicated by 
the value of W =".875, Significant at the .01 level of probability 
(Tabte 5)". The Spearman r, corrélation coefficient between the six 
palrs. OL Soups tanged irom 2.93 for inspectors and teachers to 266 
between deputy-principals and teachers (Table 4). All rg values were 
Sratbisvicaliy-s1cnitiveant-at the .01 level, except between deputy 
principals and teachers, which was significant at the .05 level of 
probability. 

Of the 72 pairs of group observations within this category, 
Only five ditferences in eee ton of responses were statistically 


significant, There was thus a high degree of correlation between the 
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four respondent groups in ranking the importance of these 12 tasks. 

The mean ranking of the tasks in the category by all groups was 
27.6 (Table 6), with teachers ranking it highest at 25.5 and deputy- 
principals lowest at 36.25. The development of school educational 
philosophy recorded the lowest range of relative rankings between 
groups with a difference of seven between highest and lowest ratings, 
while the largest difference in range was 34.5 concerning organization 
of experimental work in the school. 

INDIVIDUAL TASK IMPORTANCE AND 
PERFORMANCE ANALYSIS 

Task #12: Conference Organization 

This=task was ranked within the first quartile of all 86 tasks 
byaall spoups except principals, who rankedwit 26.5. “There was no 
statistically sienificant difference between thesrankines by any pairs 
of groups. The task was performed in 97 (93.3 per cent) of respondent 


schools. 


Task #1325 Control and;Maintenance of 


Instructional Materials and 
Equipment 


All groups except principals ranked this task within the first 
giartile of all tasks, and there was a range of oniy eignt points 
between all rankings. All principals indicated that the task was 


actually performed. 
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Table 11 


Curriculum and Special Services Tasks (Nos. 12-14): Perceived 
Task Importance by Respondent Groups 


SSS a ee a NR RE EE EME 
Task Rank Response Frequency Percentage 
All In 
N X* S DeTerTaska ie cart® Ceaar Seve fi U X 


Task #12 Conference Organization 
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*Mean score of importance rating E:4, VI:3, 1:2, U:1. ‘No 
response’ eliminated from score. ‘All groups’ score is a weighted mean. 


**kE: Essential VI: Very Important I: Important U: Unimportant 
X: No Response, 
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Task #14: Curriculum Committee 


Organization 


Teachers ranked this task as the most important in this 
category, and sixth in the total task pattern. More than 50 per cent 
of all four groups regarded the task as essential for the functioning 
of the school, and 98 principals (94.2 per cent) indicated that 
curriculum committees were organized in their schools. 

Task #15: Curriculum Information 
Dissemination 

Imspectors ranked this task first in the category and sixth in 
importance over all 88 tasks. More than three-quarters of all 
inspectors regarded the task as essential. Teachers ranked it second 
in the task category and tenth in the total task hierarchy, despite the 
fact that they also ranked the task with the lowest mean group score for 
importance. There was a statistically significant difference between 
imepecteérns and iteachers)in their group responseytosthis task. § The task 


mas, indicated as .perfonmed,in.all schools.exeept for one. 


Task #16: Development of School 


This task was ranked first by all groups in the task category 
and seventh over all 88 tasks. Principals and deputy=principals also 
ranked the task first within the category, while inspectors and 
teachers ranked it see ont and third respectively. Particularly in the 


context of the responsibilities now given to individual schools in 
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Curriculum and Special Services Tasks (Nos. 15-17): Perceived 
Task Importance by Respondent Groups 


Task Rank Response Frequency Percentage 
Add In 

N x SD) Tasks «Cat... 7 Ee* VI I U x 
Task #15 Curriculum Information Dissemination 
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*Mean score of importance rating E:4, VI:3, 1:2, U:1. ‘No 
response’ eliminated from score, 'All groups' score is a weighted mean. 


**kE: Essential VI: Very Important I: Important U: Unimportant 
X: No Response. 
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developing their own educational programs, the development of a school 
educational philosophy would appear to be a vital task involving primary 
goal achievement, and demanding continuous leadership by the principal 
and other key staff. However, the nebulous nature of this task was 
particularly evident when the responses of the staffs of specific 
schools are compared. For this task the responses of deputy-principals 
and teachers regarding performance of the task in the school were 
analysed and compared with those of principals. While all but three 
of the 104 principals stated that the development of a school 
educational philosophy was a task performed in their schools, teachers 
varied quite widely in answering the question regarding performance in 
Eheim schools. In-all Gases it was possible to identify the principal 
with the 27 schools which supplied the teachers' responses. In all 
cases the principals indicated that they regarded the task as being 
Perrormed in) their schools, Of the 15 schools with aéputy—-principals 
all but one also indicated that this task was performed. However, only 
six of the 27 school group responses were unanimous in stating that the 
task was performed and all but one of these schools had less than ten 
responses per school. In seven instances more than half the staff of 
a school indicated that the task was not performed, or that they did 
not know if it was being performed. 

The responses of teachers as a group were statistically 
different from those of both principals and deputy-principals at the 
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Task #17: Excursions - Organization 


and Control 

While all groups perceived the task as very important, it was 
ranked in the upper range of the second quartile and there was a 
significant difference in the distribution of responses between 
teachers and both principals and deputy-principals. Deputy-principals 
ranked the task as 24th in relative importance, while principals and 
beac hers bounranked' 1f°25th # linspectors ranked it as 33.5. 
Nevertheless teachers, with a mean score of 2.99, recorded a lower mean 
score than all other groups. The task was performed in all but one of 
the 104 respondent schools. 


Task #18: Liaison with Elementary 
Schools 


This, and the two succeeding tasks involved liaison with other 
schools and educational institutions. Liaison with elementary schools 
was ranked considerably higher than liaison with other schools or 
bertiary Wiwetitutions. [here was’ no Significant difference in the 
responses between any pairs of groups. Teachers, although they 
recorded the lowest mean score, ranked the task relatively six to 
eleven places higher than other groups in the total pattern, Five 
principals indicated that they had no liaison with elementary 


schools. 


Task #19; Liaison with Other Schools 


All groups made a clear distinction in ranking liaison with 


‘ ay 


; Pr. 7 a 
ne 2904 ‘oe rene 


ay biases 
=. 


wt THe 
rom ane qv sta ot Bs 
oe 


ot ono seaman 


a7 
: a ¥ 


Su doh 


a 


~ ye) ae 


Pardee _atantoning a0 
trim aleyignteq at iiw eee ad Ba? a sas 


er oC 
:  ydazS 22 fredoex do 
2,20 ee 1) beaent ent © | icles yey 
cpym zewol & behrio293 ,22,% Jo otece Asam & SE, von : 


ta ono qud tle ab bewist19q 464 dent odT -squeng, satee He elt 


| ‘ Ioodas 7 
| ere Te 


een tnencit Ali 2D ‘gil +0) 


- ._ 5. 


68 . 2 


' 


yatse Addy anetett sake aang grithueooue owa age. bow. 48 a Vi 


aiagide vuauMiple d2tw cosipis ,efioiguaizanl Isnbkaacube Be kasi 30; 


a0 wlonioa redae MW adeindt ents sadgiv idersbhena> | aden: 


Lee 


oa enw exedT enotsuiisant 
| se 


odd nd sounevliib tusardicgea 


ia 
qasis igwiots la ,aseitaeeT a quoi to at 9 e parce 


ne ube b scaldranesha _— oA3 botew , 22008 mon ae 
'.% 3a eee 


ae sepating Inaot ue “i equate tedi0 aed3 songs asoalg t 
: Hiatt A —- 


uveitis ay aigingT on Und la a 


‘ or AD od 


ia ses, i eeen/ 


as i «vend oes ¢ 


92 
Tablesa13 


Curriculum and Special Services Tasks (Nos, 18-20): Perceived 
Task Importance by Respondent Groups 
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Task Rank Response Frequency Percentage 
All In 
N X* S.D. Tasks Cat. Ex* VI i U X 


Task #18 Liaison with Elementary Schools 
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*Mean score of importance rating E:4, VI:3, 1:2, U:l. ‘No 
response’ eliminated from score, 'All groups! score is a weighted mean, 
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X: No Response. 
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elementary as compared to other schools. There was no significant 
difference between the responses of any groups and all groups ranked 
this task lowest within the task category. Seven of the 104 principals 
indicated that there was no liaison with other schools. 
Task #20: Liaison with Tertiary 
Institutions 

Ail segroups ranked this task in the third quartile of all tasks, 
and pent iy above liaison with other schools. Teachers ranked the task 
relatively highest in 46th place, while inspectors ranked it lowest in 
60th position. Ninety-five principals (91.3 per cent) indicated a 


liaison with tertiary institutions, 


Task #21: Library Services 
Supervision 


Although there was no significant difference between any groups 
in ranking this task by distribution of responses, the three in=<school 
groups ranked it as 40th and 42nd in the total task pattern while 
inspectors ranked it 57th. Ninety-three principals indicated that 


there was supervision of library services within their schools. 


Task #22: Organization of 


Experimental Work in School 


This was the only task in the total 88 tasks in which the mean 
score of teachers exceeded all other groups. While there was no 
statistically significant difference between any pairs of group 


responses, this task had one of the highest ranges in relative rankings 
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Table 14 


Curriculum and Special Services Tasks (Nos, 21-23): Perceived 
Task Importance by Respondent Groups 


i el 
Task Rank Response Frequency Percentage 
All In 
N X* Selene Lasks Cat. E«* VI ig U X 


Task #21 Library Services Supervision 
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*Mean score of importance rating E:4, V1I:3, 1:2, U:1l. ‘No 
response’ eliminated from score. 'All groups' score is a weighted mean, 
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of 34.5, a situation resulting from teachers ranking it as 2lst when all 


other groups wanked ti 6°55) land (55.757 


Task #23: Trainee Teacher 


Supervision 


All groups ranked this task relatively low in the task 
category, and the range of 21 in ranking between groups was virtually a 
quartile range. Deputy-principals ranked it 54th, while teachers 


ranked 11 Chin ’33rdeposition. 
SUMMARY 


Curriculum and special services were ranked as the most 
important task category by all groups. With only five significant 
differences in responses involving the 12 tasks over 72 pairs of group 
comparisons, there was a high degree of agreement between groups in 
ranking tasks concerned with curriculum and special services. The 
development of the school educational philosophy was clearly regarded 
as the most important of all the tasks in this category and among the 
most important of all listed tasks. The confusion which existed 
regarding the performance of this task was evidenced by the variation 
in responses among teachers from a specific school in indicating 
whether they believed the task was being performed in their school. 
Organization of curricula committees and curriculum information 
dissemination are closely associated, and ranked second and third in 


the category as well as being ranked eighth and twelfth respectively 
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in total task patterns, 

The need for regular control and maintenance of instructional 
equipment and materials was recognized by the relatively high ranking 
given to this task. Liaison with other schools and tertiary 
institutions ranked low within the category and overall. The wide range 
of ranking in the organization of experimental work in the school 
resulted from the large difference in relative ranking between teachers 
and all three other groups. This was the sole task in the total study 


where the mean score of teachers exceeded all other groups. 
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Chapter 7 


EXTRA-CURRICULA ACTIVITY TASKS 


All four groups of inspectors, principals, deputy-principals 
and teachers regarded these tasks as by far the least important of all 
the seven task categories. While individual tasks in other categories 
ranked lower than extra-curricula tasks, the overall mean task 
category rank of 72.3 represented a far lower ranking than the mean 
rank of 49.7 ascribed to the next lowest category (Table 6). The 
range of mean ranks between groups for this category was only 3.2, from 
JlC9 tO 7.1. seven of the nine: tasks were in the fourth quartile of 


rankings. 


COMPARATIVE GROUP RANKINGS 


The Kendall W score of .6/78 was significant at the .01 level 
(Table 5) and confirmed the overall consensus of ranking between all 
groups. However, when the internal consistency of ranking between 
pairs of groups was correlated by the Spearman r, coefficient there was 
ateanee of values from .90 to .33, and only two of the séven values 
Were statistically significant at the .05 level. 

This category of tasks involved a consideration of the basic 


philosophical question of what are the expected and desirable goals of 
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a school in the education of children? Any detailed consideration of 
this fundamental problem was beyond the scope of this study, but 
attention is directed tovit asca basis for considering whether in fact 
such activities are properly named as extra-curricula tasks, It was 
quite clear, however, that ‘al staff groupsiim! Victorianvhi gh! schools 
regarded these activities astperipheral to the functioning of a 
school, 

There were only six statistically significant differences in 
responses over the 54 pairs of group responses and these concerned four 
tasks only. One task, Student Representative Council liaison, stood 
apart from all other tasks as of greater importance in the perception 
Otsta Le groups’. 


INDIVIDUAL TASK IMPORTANCE AND 
PERFORMANCE ANALYSIS 


Task #24: Drama Festival 
Organization 

All groups ranked this task as 80th in the total task pattern, 
thus it was considered to be of very low importance for the functioning 
of the school. There was a high consensus between respondent groups 
with a range of only seven rankings between groups. The responses of 
principals and teachers were significantly different, Only 52 per cent 


of principals indicated that drama festivals were organized in their 


schools. 


ari net ¥ i 


mh ee ah 
aetna 


y 
n30 oomaranh “ols es ean eer 
A i he Ee 

’ er Don aa @is 

@) 26508707125 sunorl iggk= etcnbdatsiae ee elas arow wernt 


_ = o_— > 
suck beatsony2 Seeds DM SBEaOgROT BOTH to eving : 2 arg 18V0. 


hootr oubasell fina oviietdsasTgos anebos2 ,aoms ts) ade Z 
ae ee ead, 


pF Ve ~~ 


7 
1 


toilqexieg sd7 ed sand 2oqm) Tt 2n03g to ae etas? 7 


Ma TOUATHORET TAT JAUGTVIGHI 
SIAVJAWA POKAMMOYRSE rs 


.s16fieq Meni Lodos offs ab #908 an dead ately byAcet swore ire 
vo jae 

oonna mgd wal yey Yo ad oF homkiraes eaw 3) 8 
‘neo ven «A Se 

tau avedT aroly ois 


7% ‘ 


acini sas ad4 «0? 


ayers veabavgnes downed ‘sudieatios rigid s 
avowed pentane? asvee vine to 


aa atehadins oe quera oe 
Oita 7 yey - | 
ans> «aq S¢ ind .deewabd elomattimgle © ato asap eqtools 
Perrin ie vine a ; heres: | 


, ove ginvisnnl nash 2003 betsolb 


Table 15 


Extra~Curricula Activities Tasks (Nos. 24-26): Perceived 
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Task Importance by Respondent Groups 


and Societies Organization 


Task #26 School Magazine or Paper Liaison 
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Task #25: School Clubs and 
Societies Organization 


There was a range of only five ranks between respondent groups 
for this task, the equal lowest for the category with the lowest rank of 
73 being assigned by teachers, Deputy-principals ranked it 74th, while 
both inspectors and principals ranked it as 78th. Only 72 per cent of 
principals indicated that clubs or societies were organized in their 
schools. 


Task’ #26 Scttool Magazine ‘or Paper 
Management. or Liaison 


More than 92 per cent of principals indicated that their school 
produced a school magazine or paper. In the all-group response the 
task ranked third in importance in the extra-curricula task category, 


and 73rd ‘in the total task hierarchy, 


Task #27: School Socials 
Organization 


More ‘than 83 percent of principals indicated that school 
socials were organized in their schools, and there was a range of only 
five ranks between groups, with teachers ranking it 76th and both 


Meincipals and inspectors ranking it Slst in relative amportance. 


Task #28: School Sports Meetings 
Organization 


Inter~house and inter-school sporting events remained the most 


popular of extra-curricula activities with 99 per cent of principals 
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Table 16 


Extra-Curricula Activities Tasks (Nos. 27-29): Perceived 
Task Importance by Respondent Groups 
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102 
indicating their occurrence. Teachers ranked the task relatively 
higher than all other groups, but there was no significant difference 


in responses between any pairs of groups. 


Task #29: Speech Day or Night 
Organization 


This task ranked as the lowest of the nine tasks in the category 
and very low among all tasks. Principals attached a significantly 
higher importance to the task than either inspectors or teachers, Less 
than 78 per cent of principals indicated that their schools organized 
this event. 

Task #30: Social Service Program 
Organization 

Principals attached a statistically significant higher 
importance to this task than did teachers, although all groups ranked 
it very low in importance in the functioning of the school. Ninety-six 


principals (92.3 per cent) stated that their schools had social service 


programs, 


Task #31: Student Awards 
Compilation 


Inspectors ranked this task very low and their response was 
statistically significant from that of both principals and deputy- 
principals, but no group ranked the task higher than 72nd in the total 


pattern. Ninety-four principals (90.4 per cent) indicated that student 


awards were made in their schools. 
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Aeterna, 


Extra-Curricula Activities Tasks (Nos. 30=32): Perceived 
Task Importance by Respondent Groups 
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Task #32: Student Representative 
Council Liaison 


Nearly 85 per cent of principals indicated some form of student 
representation in their schools, but the study did not include data of 
its detailed type or effectiveness, All groups clearly distinguished 
thas ‘task trom ail others in” the category, aud this may indicate that it 
iS inappropriate to regard Tt as¥an extra-curritula activity. Although 
their response was not statistically different from other groups, 1t*was 
interésting to note that principals ranked the task up to 15 places 


lower than other groups. 


SUMMARY 


All tasks in this category, except’ Student’ Representative 
Council liaison, were ranked very low in the total importance hierarchy. 

This SsLttativon may reflect pressures for use or scarce 
resources in the school system as well as the basic philosophy of 
educational goals. Inspectors ranked five of these tasks marginally 
lower than other groups, although their responses were significantly 
lower in only three of 27 possible group comparisons, The internal 
ranking of the nine tasks between the four groups showed the lowest 


levels of correlation of any category in terms of the Kendall W score. 
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Chapter 8 


SCHOOL MANAGEMENT TASKS 


This task category included a total of 24 tasks, which 
constituted the largest single group in the study. Financial 
management tasks were included within this category, and not specially 
distinguished as they are in many North American studies. As may be 
expected within such a large task category, there was a range of 
activities extending over the whole description of tasks, although 
there was a strong emphasis on those directly concerned with 
organizational maintenance rather than goal achievement or leadership 
tasks. Some were’ of vital importance in the efficient daily operation 
of the whole school, while others were trivial and occurred once a year 
only, or affected only specific groups. 

The operation of a school bell system is probably one of the 
most persistent organizational maintenance tasks, Although state 
education is theoretically free, most high schools charge subject fees 
to cover bulk purchases of materials and class sets of books. Many 
high schools have a small canteen providing bagged lunches, fruit, ice 
cream and confectionary to staff and students. There is usually a paid 
manageress assisted by a voluntary roster of mothers, Traditionally 
the formal examination of virtually all subjects each term meant that 
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at least three weeks of every school year were devoted to the conduct of 
examinations. With the contemporary policy of eliminating virtually all 
written examinations, particularly at lower form levels, there has 
tended to be much less importance attached to this task, While 
regulations require that every school shall have an emergency fire 
evacuation plan, the likelihood of such an evacuation is not great and 
may thus affect the perceived importance of the task, 

Most high school students eat lunches at school and the 
consequent litter problem is one of the most constant and irksome tasks 
in school management. In most schools teachers on 'yard duty' 
supervise a roster of students responsible for placing and removing 
litter bins and generally supervise the cleaning of the grounds. 

Locker management is a low visibility organizational maintenance task 
usually allocated to a staff member as an extra-curricula duty, and 
involves allocation of lockers and recall, together with replacement of 
lost keys. Only minor and urgent maintenance of buildings is in the 
direct province of the principal, with major jobs being scheduled by 
the central administration, The public address system is the main 
means of routine communication with students in most schools, although 
its use varies between schools. 

The requisition of school supplies from central stores is a 
very low visibility organizational maintenance task concerning the 
school administration, normally on an annual or semi-annual basis. 


Large sums of money pass through the typical high schoolsto,.cover the 
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many transactions made directly by the school and the collection and 
accounting for monies involved in excursions, etc. is often done by 
teachers. Accounting for supplies and equipment often involves control 
on their use and is usually a very low visibility organizational 
maintenance task, except in those schools where charges are debited 
against departments, when co-ordinators become very much involved in 
the task. 

As most schools do not have an assembly hall the usual means of 
face-to-face communication with the whole school is at an outdoor 
assembly, often held weekly, and the organization and conduct of this 
assembly is a regular school task, Students purchase their own 
textbooks and materials and most schools operate a bookstore to supply 
these. However in recent years the practice has developed where schools 
direct students to a retailer who supplies the books and pays the school 
a commission on sales. The task is a very low visibility organizational 
maintenance task except for the teacher or clerical staff directly 
involved in its performance, The taking of school form and group 
photographs is a traditional annual event in most schools, and this 
usually involves some interruption to normal school routine 
Lorearrey Hours, 

There is no urban school bus service in Victoria as exists: in 
many North American centres. In rural areas and fringe urban areas a 
government-financed contracted bus service provides free transport to 


students living more than three miles from the nearest school. 
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Frequently the high school principal is responsible for organizing all 
school buses serving a number of schools in the town. In addition to 
contract services most schools also charter buses regularly for various 
visits and events and in some schools this activity is co-ordinated to 
ensure the most economical rates and for accounting purposes, 

The development and beautification of school grounds is the 
responsibility of the school advisory council and in new schools is 
Often aimajor project. Parents of students may insure their children 
against medical or dental expenses arising from accident and the school 
provides distribution facilities for a government-approved commercial 
insurance company and for their agent to collect premiums annually. The 
supervision of caretakers and cleaners is usually a routine 
organizational maintenance task, and is normally of direct concern only 
to the principal. The preparation of the school time table was 
traditionally a task of the senior master and involves both considerable 
time and skill to develop a schedule necessary for the efficient 
organization of classes, While important for organizational 
maintenance the organization of time tables may also provide 


opportunities for goal achievement. 
COMPARATIVE GROUP RANKINGS 


As a category, school management tasks ranked in sixth place 


with a mean ranking of 49.7, but it should be stressed that the third 


ranking group of community relations tasks had a mean ranking of 43.8, 
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so there was a difference of less than six points between third and 
sixth ranking. It was not surprising that principals and deputy- 
principals both ranked the task category slightly higher than 
inspectors or teachers in mean ranking, but there was no significant 
difference between these rankings. 

The overall group concordance in ranking the tasks was indicated 
By the Kendall W coetiicient wf .91G which was, Statistically srenmricant 


at the .Ol probability level, while the Spearman r. coefficient between 


Ss 
pairs of groups ranged from .96 between principals and deputy-principals 
to .83 between principals and inspectors, All six values were 
statistically significant at the .01 probability level, 

Of the 144 pairs of group responses involving the 24 tasks, 39 
pairs indicated a statistically significant difference with the 
application of the Kolmogorov-Smirnov test. Thirty-one of these pairs 


involved teachers, There was no significant difference between the 


responses of principals and deputy-principals for any one of the 24 


tasks, 

Most of the tasks were low visibility tasks of administrative 
concern, but the sing task which stood above all others was the 
organization of time i -s. All groups ranked this as the most 
important task in the egory and second in the total list of 88 tasks. 
Principals and deputy-principals ranked it first amongst all tasks, 
teachers ranked it second, while inspectors ranked it tenth, No other 


tasks in the cate»s.xy ranked in the all-group ten most important tasks, 
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but principals and deputy-principals regarded budgeting and collection 
of fees and school cash accounting as being within the top ten tasks in 
importance. 

Parking supervision was ranked last of all tasks in importance, 
just ahead of the organization of school photographs and collection of 
students' insurance premiums, Four tasks were ranked in importance by 
alii eroups within the figst quartile, five in the second quartile, 
eieht within the third quartile and seven in the fourth quartile, 


INDIVIDUAL TASK IMPORTANCE AND 
PERFORMANCE ANALYSIS 


Task #33: Bell System Operation 


Deputy-principals ranked this task as 24th in the total task 
Parretn. wWiile iispectors ranked 1t 98.5, a difference ct 34.5. points. 
Thisrange-was exceeded by only one other~task-in the entire study, 
The response distribution of deputy-principals was statistically 
difirerent trom that” of both inspectors and teachers at the ,01 level 
(Table 64), while principals differed from teachers at the .05 level 
OL probability. Only three of 104 principals stated that’ theré was no 
bell system operating in their schools, 

Task #34: Budgeting and Collection 
of Fees 
Three groups ranked this task second in importance within the 


category, while inspectors ranked it fourth, Deputy-principals and 
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Table 18 


School Management Tasks (Nos. 33-35): Perceived 
Task Importance by Respondent Groups 


Task Rank Response Frequency Percentage 
All In 
N X* Se piViTasksibeGary J) bXAPoub VT I U ss 


Task #33 Bell System Operation 
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Task #35 Canteen Management 
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*Mean score of importance rating E:4, VI:3, 1:2, U:1. 'No 
response’ eliminated from score. 'All groups' score is a weighted mean, 


**E: Essential VI: Very Important I: Important U: Unimportant 
X: No Response. 
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principals ranked the task sixth and seventh respectively amongst all 
tasks, The response of teachers was significantly different from 
both principals and deputy-principals at the .01 level of probability. 


All principals indicated that this task was performed, 


Task #35: Canteen Management 

This was an activity ranked by all groups in the middle of the 
third, quartile of all tasks. Principals recorded a statistically higher 
response alo theatwor teachers. at the .01 level, All principals., except 


two, stated that their school operated a canteen, 


Task #36: Examination Organization 

All groups ranked the task within less than the fifteen-point 
range of 31 (teachers) to 45.5 (inspectors) and there was no significant 
difference between any pair of groups. Ninety-four principals (90.4 


per cent) indicated that examinations were organized in their schools. 


Task #37: Fire Drills Organization 


Ninety-four principals stated that fire drills were organized in 
their schools, Teachers recorded a significantly lower response to both 
inspectors and principals in ranking this task, Inspectors ranked the 
task relatively higher than all other groups at 42.5, while principals 
ranked it 52nd and deputy-principals and teachers 67th and 68th 
respectively. Deputy-principals had a wide range of response to this 


ask witb. a.standard deviation of 1.16. 
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Table 19 


School Management Tasks (Nos. 36-38): Perceived 
Task Importance by Respondent Groups 
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*Mean score of importance rating E:4, VI:3, 1:2, U:1. 'No 
response' eliminated from score. 'All groups' score is a weighted mean. 


**E: Essential VI: Very Important I: Important U: Unimportant 
X: No Response. 
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Task #38: Grounds Cleanliness 


Organization 

Teachers ranked this task significantly lower than both 
principals and deputy-principals. There was a range of 28 between 
inspectors and teachers in their relative rankings. Two of 104 
principals indicated that their school did not organize grounds 


eleaniinesis asua task. 


Task #39: Key Control 


This was another task where teachers! responses were 
significantly lower than both principals and deputy-principals. 
Inspectors were also significantly lower than deputy=principals in 
scoring this task. Deputy-principals recorded a mean score even higher 
than that of principals. Ninety-nine principals (95.2 per cent) 
indicated that key control was a specific task in their schools. All 
groups except deputy-principals ranked the task within the third 


quartile range. 


Task #40: Night School Liaison 


This was one of two tasks where the response frequency 
ATSLribuUtcion Of inspectors was Significantly difterent from ali other 
groups, Lt was also a task in which there was very little participation 
or interest, as only 50 per cent of all principals indicated its 
Dertormance, The fact that 26.2 per cent of all respondents expressed 


no opinion regarding the task also may indicate its general 
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Table 20 


School Management Tasks (Nos. 39#41): Perceived 
Task Importance by Respondent Groups 
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Task #41 Locker Management 
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*Mean score of importance rating E:4, VI:3, 1:2, U:1. 'No 
response’ eliminated from score, 'All groups' score is a weighted mean, 
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inapplicability, particularly in country areas. All groups ranked the 


task in the fourth quartile of all tasks in importance, 


Task #41: Locker Management 

The distribution of the response of teachers was statistically 
different from that of principals and deputy-principals. All groups 
ranked the task relatively low in importance with a mean ranking of 66. 
All but four of 104 principals (96.2 per cent) indicated the performance 
of the task in their schools. 
Task #42: Maintenance of Equipment 
and Buildings 

All groups generally agreed on the relative importance of the 
task, with a range of 11 between deputy-principals (16) and teachers 
(27). Mean ranking was also 27. The difference in distribution of 
responses between teachers and both principals and deputy-principals 
was statistically significant at the .01 probability level. One hundred 
principals (96.2 per cent) stated that the maintenance of buildings and 


equipment was performed in their schools, 


Task #43: Parking Supervision 


The fact that only 42 principals indicated that the task was 
performed in their schools and a 17 per cent no opinion response was 
received indicated that parking supervision was regarded as of little 
importance in most schools. It ranked last of all 88 tasks over all 


groups and also with principals and teachers, while inspectors and 
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School Management Tasks (Nos. 42-44): Perceived 
Task Importance by Respondent Groups 


el 
Task Rank Response Frequency Percentage 
All In 
N Kee ESD, eileakon mGat. ne raul Vilar L U X 


Task #42 Maintenance of Buildings and Equipment 
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*Mean score of importance rating E:4, VI:3, 1:2, U:1. ‘No 
response’ eliminated from score, ‘All groups' score is a weighted mean, 
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X: No Response. 
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deputy~principals ranked the task 82nd and 87th respectively. The 
response of inspectors was significantly different from that of 
teachers at the .01 level, and from both principals and deputy- 
principals at the .05 level of probability. 
Task #44: Public Address 
Announcements 

Allebut-sixeprineipals (94.72! per cent) indicated that the public 
address system was used to make announcements in their schools, There 
was a significant difference in the distribution of responses between 
inspectors and deputy=principals and between deputy-principals and 
teachers at the .05 and .01 levels respectively. Deputy=principals 


ranked this task higher than all other groups. 


Task #45: Requisition of School 
Supplies 


Although there was no statistically significant difference 
between the responses of any pairs of groups, the range of relative 
group rankings was high at 30.5. The three in-school groups ranked the 
Easkece  2oeanase), but Inspectors ranked at 52,5.) sAllepcincipals 


reported this task as performed, 


Task #46: School Accounting (Cash 
The importance of this task was recognized by all groups ranking 
it in the first quartile of all tasks, and principals and deputy- 


principals ranking it as ninth and eighth respectively. Approximately 
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School Management Tasks (Nos. 45-47): Perceived 
Task Importance by Respondent Groups 
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Task #45 Requisition of School Supplies 
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Task #46 School Accounting (Cash) 
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Task #47 School Accounting (Supplies and Equipment) 
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response’ eliminated from score, 'All groups' score is a weighted mean. 
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two-thirds of both these groups regarded the task as essential, and this 
response was statistically significantly different from that of teachers 
in comparison to both, All groups ranked this task as second, third or 
fourth in the school management task category. The task was performed 


din Gull Selnee lke. 


Task #47: School Accounting 
(Supplies and Equipment) 


Although inspectors and teachers ranked this task very closely 
with cash accounting, principals and deputy=principals made a clear 
distinceren in rankingwthestwo tasks, ranking ityin 2istjand*2ath 
position respectively, while ranking cash accounting in 8th and 9th 
place. The distribution of responses between principals and teachers 
Was Stabhetically signuiicent at the .0>jprobabudity level. e,All except 


three schools (94.2 per cent) performed this task, 


Task #48: School Assembly 
Organization 


All but one principal indicated that school assemblies were 
held. Inspectors placed a slightly higher importance on school 
assemblies than did the three in-school groups, and the response of 
teachers was significantly lower than that of principals and deputy- 
Principals at the ,O!and).05 levels of, probability respectively. ALL 
groups except inspectors ranked the task in the upper range of the 


third quantilee(46.5 to 52). 
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School Management Tasks (Nos. 48-50): Perceived 
Task Importance by Respondent Groups 
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Task #48 School Assemblies Organization 
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“Mean score of importance rating E74, Viz, 2:2,00:1, ‘No 
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Task #49: School Bookstore 
Organization 


All groups ranked the task low, both within the category and in 
relation to all tasks. There was no significant difference between any 
pairs of groups, and only 74 principals (71.2 per cent) indicated that 
the school operated a bookstore, 


Task #50: School Photographs 
Oreant zation 


eee 

This task ranked very low in importance among all tasks. The 
mean rank of 87 was given by all groups, and inspectors ranked it 88th. 
Principals, deputy-principals and teachers ranked it 84th, 86th and 
87th respectively. Principals' response was significantly higher than 
DOth imspectors and teachers at the ,O05 and .01 levels of probability 
respectively. Ninety-four principals (90.4 per cent) indicated that 
the task was performed in their schools. 
Task #51: School Buses (Official 
Organization 

The inclusion of the term ‘official’ in this task was intended 
to refer to the system of school buses operated in rural areas, by 
which students residing more than three miles from the nearest high 
school are conveyed free by bus. Some principals have included the 
organization of other school bus travel within the task as 72 (69.2 


per cent) indicated that the task was performed in their schools. 


There was no significant difference between any pairs of groups, 
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Table 24 


School Management Tasks (Nos. 51-53): Perceived 
Task Importance by Respondent Groups 
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Task #51 School Buses (Official) Organization 
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*Mean score of importance rating E:4, VI:3, 1:2, U:l. 'No 
response' eliminated from score. 'All groups’ score is a weighted mean, 
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although teachers ranked considerably lower than the other groups in 
mean task importance score, There was a range of 26.5 in relative 
rankings, as inspectors ranked the task as 30.5 while other groups 


ranked it 51 to 57. The mean ranking was 53. 


Task #52: School Transport (Other) 
Organization . 


All groups made a clear distinction between this task and the 
previous one, ranking it much lower than the former, The response of 
teachers was significantly different from that of deputy-=principals at 
the .05 level. There was. a range of only seven between all group ranks 
between 60 and 67. Thus the task was regarded as of low importance, 
and 80 principals (76.4 per cent) indicated task performance in their 


schools. 


Task #53: Site Development Program 


The three in-school groups ranked this task in the middle 
range of the second quartile, but inspectors ranked it as 47th in 
relation to all tasks. Both principals and deputy=principals ranked 
the task relatively high with mean scores of 3.18 and 3.24, and both 
responses were significantly different from the lower teachers' 
response distribution at the .01 level of probability. All but six 
principals (92.3 per cent) indicated the organization of a site 


development program. 
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Task #54: School Insurance 


5 nh ee Oe Rare 


This task had the distinction of an almost unanimous ranking 
(85 and 86) as to its unimportance for the functioning of the school, 
and there was no significant difference in responses, Ninety-six 
principals (92.3 per cent) reported this task as performed. 
Task #55: Supervision of Caretakers 
and Cleaners 

Teachers ranked the task as 62nd in the total task pattern, and 
their response’ was statistically different at the .01 level from that 
of all three other groups, who ranked it between 35 and 46 in relative 
importance, All but two principals indicated that this task was 


periormed. 


Task #56: Time Table Organization 


This task was ranked by all groups as second to liaison with 
parents as the most important task for the functioning of the school. 
Both principals and deputy-principals ranked it first, while teachers 
ranked it second. Inspectors ranked it as tenth in relative 
importance, although their mean score was virtually identical with that 
Or teachers. “The response distributiron difrerences between déeputy= 
principals and teachers was statistically significant at the .05 level. 


This task was performed in all schools, 
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Table 25 


School Management Tasks (Nos. 54-56): Perceived 


Task Importance by Respondent Groups 
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Task #54 Student Insurance Collection 
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response' eliminated from score, 'All groups’ score is a weighted mean. 
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X: No Response. 
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SUMMARY 


This chapter has discussed the 24 tasks classified as school 
management tasks. They ranged over a wide spectrum of importance, 
visibility and function, but most were middle range organizational 
maintenance tasks of low or medium visibility. While several tasks 
such as parking supervision, school photograph organization, and school 
insurance premium collection were rated as of little importance, the 
organization of the school time table was ranked as one of the most 
vital tasks .for the functioning of the school... Within, the task category 
it was followed in importance by budgeting and collection of fees, cash 
accounting, accounting for supplies and equipment, and requisition of 


school supplies. 
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Chapter 9 
STUDENT PERSONNEL TASKS 


The 19 tasks included within this category were those tasks 
most directly concerned with the education and welfare of individual 
students and groups of students, A number of these are very important 
tasks directly associated with goal achievement functions, but there 
are also a number of tasks, such as preparation of student statistics 
and supervision of students on school premises which are organizational 
maintenance tasks. In addition there are also a number of minor tasks, 
such as the operation of a school savings bank. 

In the event of serious accident or injury to studénts 4 report 
may bee required on, its ‘circumstances, butethis is 2 very intrequent 
organizational maintenance task of low visibility. Course program 
preparation and advice may be regarded as an organizational 
maintenance task, but it may also include significant goal achievement 
aspects, The preparation of departmental statistics relating to 
students is a very low visibility organizational maintenance task with 
a low frequency of occurrence, It may also be regarded as a school 
management task concerning data rather than persons. School detention 
classes are held in some schools as a major discipline measure but 
there is a wide range of opinion regarding their usefulness. Enrolment 
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and transfer of students is another low visibility organizational 
maintenance clerical task, although respondents distinguished it from 
preparation of statistics and enrolments projection. 

First aid treatment for sick and injured students is a regular 
task in most schools and is usually allocated to a teacher or teachers 
as an extra duty. School attendance is compulsory for all children 
under 15 years of age and most schools also check on the absences of 
students over 15 years. In some schools this is a time-consuming task 
and closely related to student welfare, The absence of counsellors in 
most schools means that any student counselling is usually done by 
teachers either on an organized or ad hoc basis. Discipline interviews 
have tended to focus on the senior staff in the school and particularly 
on the deputy-principal. Deputy-principals have indicated that they 
regard the task as both time-consuming and a source of dissatisfaction 
uwplesswit Lserestricted ttemajorumattersi. 

The standard education department student report book covering 
the ifullveixiyears ofa Student's secondary education, and particularly 
demanded by employers, has been replaced in most schools by individual 
Sects ie Cands tucing va varietyofcreportingwcciteria. OT hese tend sto 
be for the information of parents and students, rather than for later 
use by employers. The task may be regarded as a low visibility 
organizational maintenance task, or along a continuum towards a high 
visibility goal achievement task according to individual school 


philosophy. The organization of a road safety program was included in 
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this study on the basis of encouragement of a road safety awareness by 
students rather than. a formal. curriculum area. 

Scholarship administration will vary with the highest form 
level in the school. The award of Junior Government Scholarships to 
one-third of all second form (grade 8) students on an assessment of 
their year's work involves considerable administrative work at the end 
of each year. Commonwealth Secondary Scholarships are awarded to a 
limited number of fourth form (grade 10) students on the basis of 
state-wide external testing and staff assessments of candidates each 
July, and involve a considerable school organization task, 

As an encouragement to thrift many schools operate a deposit 
agency for the state sponsored savings bank and a small commission is 
paid by the bank to the school. In some schools teachers are involved 
in the task, while in others students,ov office staff provide the 
service. Social welfare assistance is available for students in 
particularly necessitous circumstances according to a stringent means 
test. Fortunately the demand for such assistance is small in most 
schools, but in a number of schools within lower socio-economic 
districts this task is demanding both of humanity and of administrative 
Lime, 

The supervision of students on school premises is a constant 
task. It is an organizational maintenance task whose visibility varies 


significantly between schools. The provision of vocational advice may 


range from the posting of employment opportunities forwarded by 
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employers to a sophisticated program of guidance for individual 


students and task visibility varies considerably between schools. 
COMPARATIVE GROUP RANKINGS 


Tasks directly oriented to students were ranked fourth as a 
category, below curriculum, teachers and community relations. Only 
course program preparation and advice and counselling interviews ranked 
in the top ten tasks in relative importance. The only task ranked by 
principals within the first ten tasks was the supervision of students on 
school premises. Teachers included course preparation advice, 
counselling interviews plus discipline interviews within the top ten 
tasks. Deputy-principals included course preparation only, while 
inspectors also added the orientation of new students. 

There was’ a significantly high level of correlation between the 
relative ranking by all groups, with a Kendall W score of .947 (Table 5), 
There was also a very high and statistically significant agreement 
between pairs of groups in ranking the tasks, as indicated by the 
opearman rg values ranging from .94 to .90 (Table 4). 

Of the 114 comparisons of pairs of group responses a total of 
23 were statistically sienificant, 12 at the .01 level and 11 at the 
-05 level, Eleven tasks accounted for all significant differences, 
with one task (road safety program) accounting for four group 
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INDIVIDUAL TASK IMPORTANCE AND 


PERFORMANCE ANALYSIS 


Task #57: Accident Report 
Responsibility 


All groups regarded this task as relatively important and ranked 
it within the second quartile of all tasks. All principals except one 
indicated that this task was performed, There was a significant 
dizierence between the response distribution of principals and teachers 
Het oeenUL Level of propabiiiiy, 

Task #58: Course Program 
Preparation and Advice 

All groups ranked this as sixth in importance in relation to all 
tasks. Deputy-principals and teachers ranked it as fifth, inspectors 
sixth and principals llth. The task was ranked first within the student 
tasks category by all groups except principals, who ranked it second, 
Teachers had a significantly different response pattern to inspectors 
(05 level) and “deputy=principals (/01 Level). All principals except 
one indicated that this task was performed, 

Task #59: Departmental Statistics 
Preparation 

All groups regarded the task as very important, but ranked it 
Telacively .o0w 10 relation to alt tasksSewitho scores an the third and 
upper fourth quartile, Teachers had 4 significant difference in 


response distribution to each of the other three groups. All schools 
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Table 26 


Student Personnel Tasks (Nos. 57-59): Perceived 
Task Importance by Respondent Groups 


SSS SSS a a ae Se a REO SD ST BR a RR RE Sn SE 


Task Rank Response Frequency Percentage 
All In 
N X* S.Ueme las sume Cac men meV T if U X 
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*Mean score of importance rating E:4, VI:3, 1:2, U:1. 'No 
response' eliminated from score. 'All groups' score is a weighted mean, 


**E: Essential VI: Very Important I: Important U: Unimportant 
X: No Response. 
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reported performance of this task, 


Task #60: Detention Classes 
Supervision 


All groups universally ranked this task as very low in 
importance (83 to 85). There were no significant differences between 
any pairs of groups and only 65 principals (62.5 per cent) reported that 
the task was performed within their schools, There was more 
disagreement among principals regarding this task than for any other 
task, 


Task #61: Enrolments and Transfers 
Recording 


LA Ed ot 
Teachers recorded 4°significant statistical difference from the 
response distribution of principals and deputy-principals at the .Ol 
level of probability. All schools were involved in this task, All 
groups other than inspectors ranked this task within the lower range of 


the second quartile, while inspectors ranked it as 49 in relation to all 


tasks, 


Laske 762/" Enrolments Projection 

Teachers differed significantly in their response from all 
three other groups. Deputy-principals recorded a mean score of 3,25 
Bs compared with a score or 2,99" for’ prancipals.~ ELghty=eipht 


principals (84.6 per cent) indicated that this task was performed in 


their schools, It was ranked 46th relative to all tasks by the mean of 
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Table 27 


Student Personnel Tasks (Nos. 60-62): Perceived 
Task Importance by Respondent Groups 


Task Rank Response Frequency Percentage 
All In 
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Task #60 Detention Classes Supervision 
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response’ eliminated from score, ‘All groups’ score is a weighted mean, 


**kE: Essential VI: Very Important 1: Important U:; Unimportant 
X: No Response. 


7 oi . — oe e 
npolelvrsqu2 aseanld nataneast pat 


we 


y 2 
gt 26 ee, eX.t Of 

es ti.t 1.5 08 

cg 20.1 £0.8 68 


gnibroows azeleqasT. .saneelorst aa 


<s.3f 01 ea ee. v8.8 " aa 
1,80 Ol Id @?. o1.€ 
Q, 2 


18.6 ae 5 


ai tse e@.€ 5.80 s.3€ 


° 0,0 0.08 0,0 2,2 sé tv. 


cB S.fs S.0i &.¥% if fe O0.f 
6.01 %.@1 YEO \ ce. 8, 


wa taeee arate ae ae 
sondiogainl <0 eas roet ot ipee? r8 


LO wai A @ 


P 


136 


all groups, and from 33 to 57 bygthe four groups. 


Task #63: First Aid Treatment 

While there were no significant differences between groups in 
distribution of responses, teachers ranked this task higher relative to 
other tasks than the other groups in relation to other tasks, although 
their mean score was lower than all other groups. The mean ranking of 
the task was near the lower limit of the second quartile. All schools 


pravidedssome Lurst aidyfacblities; 


Task #64: Interviews re Absenteeism 

All primcipabsrexcept two 696.2 per qcent), indpeatied sthat 
interviews regarding absences were conducted in their schools. This 
task had the highest range of relative ranks (25.5) of any task in this 
category. Principals ranked the task 36, deputy=principals 42, teachers 
47, and inspectors as 61.5. The response of teachers was significantly 


different trom that of deputy-principals at the ,O) level, 


Task #65: Interviews re Counselling 

This task was regarded as very important by all groups and 
ranked tenth relative to all tasks, as well as second within the 
category, All except four principals (95.2 per cent) indicated the 
task was performed, and there was no significant difference between any 


pairs of group responses. All groups ranked the task within the first 


quartile, 
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Table 28 


Student Personnel Tasks (Nos. 63-65): Perceived 
Task Importance by Respondent Groups 
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Task Rank Response Frequency Percentage 
All In 
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Task #66: Interviews re Discipline 

This task was reported as universally performed in schools. All 
in-school groups ranked it high in importance in relation to all tasks. 
There was no significant difference between groups, although inspectors 
ranked the task as 27.5 compared to ninth by teachers. Policies vary 
between schools, but other data reported later in this study (see page 
236) indicated that where discipline interviews were focused on the 


deputy-principal, the task was both time-consuming and a source of 


dissatisfaction wnless “estricted to non-fowtine’ mattersé 


Task #67: Orientation of New 
Students 


This is a task which is basically confined to the enrolment of 
new students from elementary schools at the beginning of each school 
year, yetlinspectors, the only group not ‘directly involved in schools, 
ranked the task highest in mean score (3.67), and in relative ranking, 
both within the category (second) and over all tasks (eighth). 
Teachers ranked the task lowest and their response distribution was 
significantly different from that of inspectors and deputy-principals 
ati the #05, and -01 levels of probability mespectively a) Brincipaks 
recorded the lowest relative ranking of all the in-school groups. All 
principals but one indicated that this task was performed. With the 
exception of inspectors, all other groups ranked this task within the 


upper range of the second quartile. 
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Student Personnel Tasks (Nos. 66-68): Perceived 
Task Importance by Respondent Groups 


I SSS 
Task Rank Response Frequency Percentage 
All In 
N X* Gil lasksee Gate wan le: VI it U a 
Task #66 Interviews .- Discipline 
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*Mean score of importance rating E:4, VI:3, 1:2, U:1. ‘No 


response’ eliminated from score. 
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X: No Response, 
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"All groups' score is a weighted mean. 
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Task #68: Preparation of Students' 
Handbook 


The definition of a students' handbook may vary from school to 
school, but 61 principals (58.7 per cent) stated that one was prepared 
in their schools. All groups ranked this task relatively low (16th) 
within the category and as 74th among all tasks. There was a 
significant difference in response distribution between inspectors and 


teachers. 


Task #69: Review, of Individual 
Reports 


The response of teachers to this task was significantly 
different to that of principals and deputy-principals. Three groups 
ranked the task in the lower range of the second quartile, while 
deputy-principals ranked it 45th. One hundred principals (96.2 per cent) 


indicated the review of individual student reports, 


Task #70: Road Safety Program 
Organization 


All groups ranked the task as low priority and there was a 
significant difference between all pairs of groups other than 
inspectors and teachers, and principals and deputy-principals. 
Inspectors ranked the task as 74th in relative importance, but others 
ranked Gf Olst, o4tn end oot respectively. Orly 33 principals (51.7 


per cent) indicated that their school had a road safety program, 
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Table 30 


Student Personnel Tasks (Nos. 69=71): Perceived 
Task Importance by Respondent Groups 


a aie Sire conan SA aE OT RRS CE an ES eR aE SS arrearage ee DE ee Sa a ER 
Task Rank Response Frequency Percentage 
All In 
N 0G De tases Cal = Ess OVE L U x 
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Task #71: Scholarship Administration 
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*Mean score of importance rating E:4, VI:3, 1:2, U:1. 'No 
response' eliminated from score, 'All groups' score is a weighted mean. 
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Task #71: Scholarship 


Administration 

All groups ranked the task in the lower range of the third 
quartile, except inspectors who ranked it 72nd. There was no 
Significant difference between the responses of any pairs of groups. 
Ninety-three principals (89.4 per cent) indicated that this task was 


performed, 


Task #72: School Bank Organization 
Eighty-nine principals (85.6 per cent) indicated performance of 
thrs=task~e--Groups’ranked=the-task~as 86th,-87th;“or- 88th-im relative 


task importance. 


Task #73: Social Welfare Assistance 

All but five principals (9592 percent) \indicatedvtask 
performance, and there was no significant difference between any groups, 
with relative task rankings between 61 and 69 over all 88 tasks. 
Task #74: Supervision of Students 
on School Premises 

This task was ranked by principals as the most important of all 
student personnel tasks, and as tenth in the total task pattern, 
Overall the mean ranking of the task was 21, at the lower limits of the 
first quartile. Deputy-principals had a mean importance score of 3.48, 
which was slightly higher than the principals' score of 3.43, but it 


was ranked 16th by deputy-principals. Teachers and inspectors ranked 
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Table 31 


Student Personnel Tasks (Nos. 72-74): Perceived 
Task Importance by Respondent Groups 


I A A A AAI IR AA AA 


Task Rank Response Frequency Percentage 
All In 
N X* Sade Tasks diGdtsenck* hep I U x 
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Task #74 Supervision of Students on School Premises 
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*Mean score of importance rating E:4, VI:3, 1:2, U:l. "No 
response' eliminated from score. ‘All groups' score is a weighted mean. 


*XE: Essential VI: Very Important I: Important U: Unimportant 
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the task as 24th and 25th respectively. There was a significant 
difference between the responses of teachers with both principals and 
deputy-principals., All principals indicated that the task was 


performed in their schools. 


Task #75: Vocational Guidance Advice 
There was no significant difference between any pairs of 

groups in regard to this task. In mean ranking it was ranked 19th in 
the lower ranee of the first quartile, but principals ranked the task 
as 37th, while deputy-principals and inspectors ranked it as 31st and 
24th respectively. Teachers ranked it relatively highest as 14th in 
relation to,;alljother tasks. )There was thus a range of 23 in group 
rankings. All principals indicated that vocational guidance advice 


was available in their schools. 


SUMMARY 


An analysis of the mean group responses indicated that the four 
guidance, counselling and discipline tasks in the student personnel 
category ranked in the first four places, with a mean rank of 11.5 over 
all tasks. The importance of the supervisory function was also stressed 
by the rating of the student supervision task, Organizational 
maintenance tasks were rated in the middle range of the task category, 
while the peripheral tasks such as road safety programs and operation 


of a school bank were rated very low. The low status of detention 
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Table 32 


Student Personnel Tasks (No. 75): Perceived Task 
Importance by Respondent Groups 


Task Rank Response Frequency Percentage 
All In 
N xX* Dele asks Cath Ew VI i U Xx 


Task #75 Vocational Guidance Advice 
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*Mean score of importance rating E:4, VI:3, 1:2, U:1. ‘No 
response’ eliminated from score, 'All groups' score is a weighted mean. 
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X: No Response. 
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class supervision was indicated by it being ranked as 84th among all 


tasks in importance, 
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Chapter 10 


TEACHER PERSONNEL TASKS 


This final task category in the study included thirteen tasks 
specifically concerned with teaching personnel in the high school, 
particularly in the allocation of teaching and non-teaching duties, 
staff relations and evaluation. 

Absence and Mccident Lecords are both essentially clerical 
tasks concerned with organizational maintenance, although both are 
directly involved in individual teachers' employment conditions. The 
maintenance of staff absence records is a far more frequent task than 
that of accident records. Administrative bulletins are a frequent 
means of communicating information to both staff and students and are a 
high visibility organizational maintenance ta 

It would appear that North American s ‘is generally have a 
higher ratio of clerical and non-teaching staff to teachers and 
students than do Victorian schools, with the result that Victorian 
teachers usually undertake a multitude of non-teaching tasks allocated 
as non=teaching duties. Most non-teaching tasks are concerned with 
organizational maintenance. Substitute teachers are not generally 
available within high schools, particularly for short-term staff 


absences, and the scheduling of teachers as substitute teachers in 
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lieu of free periods is one of the perennial problems and sources of 
discontent among staff already carrying heavy teaching loads. The 
allocation of teaching duties is basically an organizational maintenance 
task but it may also combine significant elements of goal achievement 
functions. 

The classroom evaluation of teachers must be viewed in the 
context of the recent Victorian situation where the matter has been a 
source of significant militant action by the major teachers' 
organization. Until recent years every teacher was visited and assessed 
annually by members of the board of secondary inspectors and promotion 
opportunities were dependent on their assessment. At present classroom 
visits and assessment by inspectors is restricted to first-year teachers 
and. in, other limited special circumstances, or where a teacher requests 
such «visit «foripranotion purposes... (Teachers may ssubmiltyreferences in 
lieu of, or in addition to, inspectors' assessments. 

Staff conferences are regularly held in most schools as a means 
of comnunication and include elements of both organizational maintenance 
and goal achievement functions. The formal staff hierarchy of 
Victoriam .bieh schools .is intended stoyprevide senior teachers pand 
assistants witha position of responsibility to act.as subject or 
department co-ordinators, and it is these teachers who usually perform 
this task. Liaison between principal and teachers is necessary, not 
only for organizational maintenance, but also for goal achievement. It 


is therefore interesting to note that more than ten per cent of 
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principals considered that there was no liaison between themselves and 
Staciwas,a specific task. 

Orientation of new teachers was seen as important for the 
functioning of the school, and this task also combines elements of 
organizational maintenance and goal achievement functions, The 
preparation of staff schedules and statistical returns is a very low 


visibility organizational maintenance task. 


COMPARATIVE GROUP RANKINGS 


All groups except teachers themselves ranked the category as 
thesmoste important of the seven fom the functioning of the school, with 
mean ranks of 22.9, 23.2 and 24.7 by principals, deputy~-principals and 
inspectors respectively (Table 6). Teachers' mean ranking was 31.8, 
and in 11 of the 13 tasks they significantly disagreed with one or 
another of the other groups in their response. In two tasks, classroom 
evaluation of teachers and conduct of staff conferences, teachers 
disagreed with each of the three other groups, and in a further six 
tasks they disagreed with both principals and deputy-principals. 

The Kendall W score of .852 (Table 5) was statistically 
Stenervcante at tne .0l level ot probability. tihewdesrecsor 
correlation between the six pairs of groups was indicated by the 
Spearman rs values of .91 to .66 (Table 4). All were significant at 


the .Ol level except for the lowest, which was significant at the .05 


level of confidence. 
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Although there was a high degree of correlation regarding the 
ranking of the tasks, it was not unnatural that teachers should have 
significantly lower mean scores for most tasks because of their 
regulatory nature in regard to the teachers themselves. 

Allocation of teaching duties was regarded as the most 
important task overall, and by all groups except teachers. Teachers 
regarded liaison between principal and teachers as the single most 
important task, while all other groups ranked it second, The classroom 
evaluation of teachers was ranked lowest by all groups, although 
teachers ranked the task far lower than any other group. There was a 
bigger discrepancy for the mean score on this task between teachers and 
other groups than for any other task in the entire study. 

INDIVIDUAL TASK IMPORTANCE AND 
PERFORMANCE ANALYSIS 
Task #76: Absence Records 

This task was ranked 1lith of the 13 tasks in the category and 
Hist amonest ali tasks, fallin’ within the third’ quartile. Deputy- 
principals ranked it significantly higher than did teachers, who 
placed a very much lower importance on the task. Principals, although 
rating a higher mean score than teachers, in fact ranked the task 
relatively lowest in the category. The task was performed in all 


schools, 
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Table 33 


Teacher Personnel Tasks (Nos. 76-78): Perceived 
Task Importance by Respondent Groups 


 — 


Task Rank Response Frequency Percentage 
All In 

N Xx S.D. Tasks Cat.  Ex** VI I U X 
Task #76 Absence Records 
Insp. 30 2493 1.00 4255 L2eo S00 20 ceo eo Oey, - 
Prin. 101 3.04 1eOL 49 13 AGcZ ela SOR eS Leo 
D-Pr. (Omer 2 | 1lz0l 38 full 57 neo oo ee eae Gee co 
Tehnyr. 386 261 1505 53 it SR 90a eri7ne 150848 Lied Oe) 
All 
Groups 587 Leg fs: 1.05 oye AGS 35.4) UWS5For 8777019.8 240 
Task #77 Accident Records 
Insp. 30 2397 98 39 hh 4070528539130 (One a7: - 
Prin, 100 3.05 10L 48 LZ HOe2 © Geter oe Ome S 330 
D-Pr. 69 3.00 1200 53 13 A3IS7ie Seb, 3264156 dete: 
Tchr. 366 PARE: Le Od 57 12 Dlr SLO, OO som LS fD Tiel 
All 
Groups 565 Leela. E205 56 12 2960 EBL OMe oO Oreo ery, 
Task #78 Administrative Bulletin Preparation 
Insp. 30 Jaro Is) Pisih “2.5 Uda s (5 Ones aos eo Ole) ae - 
Brin: 97 "a ap 87 30 10 Pcp hs Iced ON ot) = ie BEA) One 
D-Pr. 68 3.43 aL 19 u ay arp 7a es) Sabet OS ee 
Tent, ore 2798 +96 41 10 20), [2e 2 ECE, ONG 20 570 
All 
Groups? O56 £2793 95 Bis 10 Be vane 35a be a se 35g) 


*Mean score of importance rating E:4, VI:3, 1:2, U:1. 'No 
response' eliminated from score, 'All groups' score is a weighted mean. 


**E: Essential VI: Very Important I: Important U: Unimportant 
X: No Response. 
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Serer ares rere 


All groups ranked the task relatively low in importance. 
Inspectors ranked it as 39th in the lower range of the second quartile, 
while all other groups ranked it in the third quartile, The task was 
reported as performed in all schools and there was a significant 
difference between the responses of teachers and both principals and 
deputy-principals, 

Task #78: Administrative Bulletin 
Preparation 

Ninety-three (89.4 per cent) of the 104 principals reported 
that administrative bulletins were prepared in their schools. Deputy- 
principals regarded them as more important than did all other groups, 
although all considered them relatively important. The task was ranked 
37th amongst all tasks and 10th within the category. Again the 
response of teachers was significantly different from that of both 
principals and deputy-principals. 

Task #79: Allocation of Non- 
Teaching Duties 

Non=-teaching tasks were allocated in all schools and deputy- 
principals ranked the task with the highest mean score of 3.48, which 
differed significantly from that of both inspectors and teachers. 
Principals also differed significantly from teachers in their response. 
Principals and deputy=principals ranked the task as 14th and 16th 


within the first quartile, while inspectors and teachers ranked the 
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Table 34 


Teacher Personnel Tasks (Nos. 79#81): Perceived 
Task Importance by Respondent Groups 


ee ES LN ES TL A IE EA SAT OT CTT naa 
Task Rank Response Frequency Percentage 


INET In 
N Xr Cyan lasikswesGat. eres VI it U X 


Task #79 Allocation of Non-Teaching Duties 


Insp. 30 a205 sol) J) Sone) aston 7h ORO" S > 
PEinoedel. 1 3.40 -78 14 5 DOC Ere UML OCG mes Oe io 
De-Pr. os 3.48 a LO 5 64.8 URS SS ARGC We - 
QUSIUAVES eb Sy Sencha es ee 
All 

Groups. .591 7. .2,.98 Pieler ee 2 Seiey Macs) | SL Ses 2B es) 


Task #80 Allocation of 'Extra' Classes 


Insp. 29 3.74 Sonmeo 8 Moat! Se) PASIGGh | Sh) 
Pei @eL03 615635 700) 20 8 Doe eke Wisse) = 8) 1.0 
De-Pr. (AV eine) eee. 3 67.6 16.9) L207 pala les 


Tehy, 379 2280 PO 0waaG 8 B85 7a eA eae a Sys e 
All 


Groups 56.5 93:,0L Aree 210) 8 42.1 Loom. 2a 3.0 


Task #81 Allocation of Teaching Duties 


imsp. 30 3.74 cue 8) 1 (AT AVE Sige 
PrifaytalO2 Cree! 263 3 1 49:8 TEE MOAT tes 1.9 
D-Pr. fA Ee: .60 3 1 ee St/ SERS RSS = 
Lelin ¢ 2300 Baal OL 4 2 5550 Lo poe eon 1D Re) 
All 

Groups 591 3.45 eo S) ie 63.8 IR Se ey eaege  ken®) 1.3 


*Mean score of importance rating E:4, VI:3, 1:2, U:1. ‘No 
response’ eliminated from score, ‘All groups' score is a weighted mean, 


**E: Essential VI: Very Important I: Important U: Unimportant 
X: No Response. 
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task within the middle and lower range of the second quartile 
respectively, 

Task #80: Allocation of 'Extra' 
Classes 

Deputy~principals, who are frequently responsible for the 
allocation of ‘extras,' ranked the task as essential with a mean score 
Of 3.25, and also as tenth amongst all tasks in importance. The mean 
score of all groups was 3.01, with a mean ranking of 30th. Teachers 
recorded a significantly lower importance task rating than both 
principals and deputy-principals, while the latter group was also 
different [rom inspectors in their response to this task, The task was 


performed in all schools. 


Task #81: Allocation of Teaching 
Duties 


The principal is responsible for the allocation of teaching 
duties to all members of his staff and the task was regarded as the 
third most important task in the school, following liaison with 
parents and organization of the time table. All sroups except teachers 
also ranked this task third, the teachers ranked it fourth, 
Nevertheless, there was a significant difference in the response of 
teachers to that of both principals and deputy-principals. Decent 


duties were allocated in all schools. 
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Task #82: Classroom Evaluation of 
Teachers 


This task was distinguished by the fact that teachers disagreed 
more strongly regarding its importance than for any other single task. 
There was a range of 40 in the relative rankings between inspectors 
(37th) and teachers (77th). There was a steady decrease in the relative 
ranking of the importance of the task from inspectors through to 
teachers. However neither principals nor deputy-principals attached a 
very high importance to “the task in the functioning of the school as 
shown by the respective rankings of 43.5 and 51. Ninety-one principals 
(87.8 per cent) indicated that there was evaluation of the classroom 
performance of teachers within their schools. 

Task 7#o3-~ Gonduct. of Staff 
Conferences 

While principals, deputy=principals and inspectors ranked the 
taskras 17th, 4th and 12th respectively within “the first quartile, 
teachers differed significantly in their response in ranking it 30th in 
amportance, Only one principal stated that ‘staft confrerences were not 


Held-in hits or’ her school. 


Task #84: Co-ordination of 
Faculties or Departments 


Principals had a significantly higher view of the importance of 
this task than did teachers, although both ranked it relatively equally 


in relation to all other tasks. All groups except deputy~principals 
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Table. 3) 


Teacher Personnel Tasks (Nos. 82-84): Perceived 
Task Importance by Respondent Groups 


en 


Task Rank Response Frequency Percentage 
All In 
N Xx* S.D. Tasks Cat. Ex* VI £ U Xx 


Task #82 Classroom Evaluation of Teachers 


Insp. 30 3.00 apa ait 10 BOZO) aor 25.3 oso - 
Prin. 99 3 QO 90 43.5 Li Ea wees Relea) cloth See hysy Oe ings) 
D-Pr. 63 3.02 poe DL 12 DOw Oe 2 o eon ie le ey ee tees 
Lehr wade 4kk - 2d LeU le el 7 uns) 1A Dw Sy no [eo eal Olle 
All 

Groups mod 04 pe 22 50 1.10 64 13 PR WRF PAE SSeRSE Waa orm ON ES Dyes Ney e) 


Task #83 Conduct of Staff Conferences 


Insp. pOseres 20 Oe El 4 60,0 8 30,0 810.0 = = 
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D-Pr. Fle 3649 o77 «#14 4 6458 2271) glee 14 -= 
Toh, 08 87 8-0-2490 » ID B30 I 350 eels Oso LO ar L 
All 

Groups 581 3.09 He) Ys 6 4639. 22552 ee ete One U 
Task #84 Co-ordination of Faculties/Departments 

Insp. 30 3.43 67 14 s) sy see Slory ie Ike th OS - 
Puin. to LOS mods “1 sicie phe 4 DOs eee Leet wal, Oo aU 
D-Pr,. 70 By vole Boel eepAtl 8 5GS9 (20 eG. tele tie ees 1.4 
Beh gg tnO6o ve olb mops Denes! 4 Pcie l layed. She Dk Cl al baa ete ee eres 
All 

Groups 588 3.24 on ditt 4 SO oa ine 2 ee? cee 


*Mean score of importance rating E:4, Vi;3, [:2;,-Usl) "No 
response' eliminated from score, 'All groups' score is a weighted mean, 


**E:; Essential VI: Very Important I: Important U: Unimportant 
X: No Response. 
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ranked this task within the first quartile, the deputy-principals ranked 
it 27th. All principals, except four, indicated that this task was 
peritormed in: their schools, 
Task #85: Liaison - Principal and 
Teacher Relations 

All four groups ranked this task within the top ten tasks, with 
a mean rank of four, Teachers ranked it third, although they had the 
lowest mean score. This was one of only two tasks within the category 
in which there was no significant difference between the responses of 
any pairs of groups. Later data (see page 189) indicated that this was a 
task considered to be a key one for deputy-principals in their position 
MEEWIN ticeschools, Only Yjeprancipals (89.4 per cent) andicated that 
they considered the task to be performed, 
Task #86: Orientation of New 
Teachers 

There was also general agreement in the importance of this task 
and it ranked as ninth amongst all tasks. Inspectors considered the 
task to be more important than did all in-school groups, while deputy- 
principals recorded the lowest relative ranking of 18, although their 
mean score was higher than that of teachers. All groups ranked the 
task as third within the category, and all but two principals indicated 


task performance. 
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Table 36 


Teacher Personnel Tasks (Nos. 85-87): Perceived 
Task Importance by Respondent Groups 


EEEaEaEeaeEeeeaaEaEaaEaEaEaEaEaEaEaEEEEEEEEEEEEe———————————L————————————— SESE 


Task Rank Response Frequency Percentage 
All In 
N xX* Del erasksue cat. Ex* VI I U X 


Task #85 Liaison - Principal/Teacher Relations 


Insp. S0F 45.73 44 4 Z 26.7 ieee) te = = 
Brin, 1005403555 Bi he 6 Z 68.3 tO Poh aE Piers! 
Derr. ee els SEW ey Z 6652 25.0 ee ele Oe 
Letie 380_ 3.34 aO7 3 1 Jy ee le eee 
All 
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Task #86 Orientation of New Teachers 


Insp. 30 ru AEs) 6 3 135308 2550 Soe - = 
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D-Pr. 70 63.46 ‘fete Cake 6 Dis 12 Oe 0 meme mee Lee ce 
elite 389 Stare SO) mene 3 ABe2 ye 242 cope O ees 
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GLOUDS mt o2 au sol 84 9 3 524 20 ee De eee Lee 
Task #87 Staffing Schedules and Statistics Preparation 

Insp. 30 Sst9) so Ole Los 7 Leylh PAU ORIe sis 
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*Mean score of importance rating E:4, V1:3, I:2, U:1. ‘No 
response' eliminated from score. 'All groups' score is a weighted mean. 
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Task #87: Staffing Schedules and 
Sib eueushe Tle Preparation 


This task does not directly involve teachers and they ranked it 
significantly lower than both principals and deputy-principals in 
importance. Inspectors and principals ranked the task within the 
lower range of the first quartile, while deputy-principals and teachers 
ranked it in the upper range of the second quartile. All principals 
reporced performance of Ehis: task. 

Task #88: Liaison - Teacher and 
Student Relations 

The only statistical significance in difference between the 
distribution of the responses between pairs of groups was between 
deputy-principals and teachers. However, while the mean score of 
teachers was 3.05, as against 3.23 for deputy-principals, they ranked 
the task as 20th in relation to all tasks while deputy-principals ranked 
it 35.5. inspectors ranked the task highest, both in mean) score and 
relative to all other tasks. All groups regarded the task as 
pelalivels, jamportant in the total task pattern, Ninety-five principals 
(91.3 per cent) indicated that liaison between students and teachers 
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Table 37 


Teacher Personnel Tasks (No. 88): Perceived Task 
Importance by Respondent Groups 


Task Rank Response Frequency Percentage 
All In 
N X* oer esis Cat. EX VI u U X 


Task #88 Liaison - Teacher/Student Relations 


Insp. 30 Bee Apa ahs} 6 50.0 SOD pl Ww hoe Ge 7 

Prins’ "100 Sa heap G8 soo) 28S 9 BOs L ihe yh Loaner We) 3.8 
Darr. 69 oe PTE OS 10 40.8 S50 cae puSeoen Lae 2.8 
Pee, 22285 3.05 96 20 5 426 oi rd Maes As oll Dacca Oe ale AP 8) 


All 


Groups 582 ig eo aes 2 2) 43.7 2a sunt 5 eons 2.8 
*Mean score of importance rating E34, Vi:3, 1:2, U:1. “No 
response’ eliminated from score, ‘All groups' score is a weighted mean. 
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concerned with people and therefore involved personnel relations. 

The allocation of teaching duties was seen as the most important 
task in the category and it involves more than an organizational 
maintenance function if the most effective use is to be made of a 
relatively scarce resource, Liaison between principals and teachers was 
also ranked among the most important tasks in the school, as was the 
Orientation of new teachers, 

The classroom evaluation of teachers was particularly 
Srentiteant vecsuse Of the clear diiiterence Ol opinion between taachers 
and all other groups as to its importance, as indicated by the range of 
40 in its relative ranking. The difference between group mean scores 
was also the greatest for any of the 88 tasks, The data also suggested 
that administrators may be over-estimating the importance of staff 


conferences. 
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Chapter 11 


TASK IMPORTANCE PATTERN AND HIERARCHY 


This chapter reviews the major features of the data of the 
seven task categories presented in the preceding seven chapters. It 
also establishes the overall task pattern and hierarchy of individual 
tasks, without regard to specific task categories. The tasks considered 
as most important are listed and the high degree of correlation between 
the four groups in rating these tasks is illustrated, Likewise, the 
tasks considered as least important are also identified, with the 
correlation between groups. 

While task categories are useful for purposes of description and 
reporting, individual tasks provide the most comprehensive indication of 
those tasks considered as most important in the functioning of the 
school. The more trivial and unimportant school tasks are also 
included to provide a proper balance to the study, and also because the 
sum total of such tasks represent a significant segment of the 
administrative effort in a typical high school. It may be thought that 
the priority and pattern of tasks is self-obvious, and thus requires no 
study, but the total pattern is not necessarily easy to establish as 
perceptions will vary between individuals and groups. The level of 
agreement and differences between group perceptions in relation to 
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specific tasks is.indicated, It 1s also possible to identify those 
tasks where conflict is likely to arise between groups. 

The tasks also stress the resources needed to maintain the 
school as an organization capable of providing the educational services 


needed for students. 


GROUP CONCORDANCE IN RANKING TASKS 


The Kendall coefficient of concordance (W) indicated the 
agreement between inspectors, principals, deputy-principals and teachers 
in their ranking of tasks. The maximum score, indicating a total 
aereement is 1.00. Ihe observed W score of .935 over all 88 tasks 
represented a very high level of agreement which was statistically 
eteniticant. beyond thes .00lPlevel) of probability. #1t was thus a clear 
indication that there was a very strong consensus among the four groups 
im tneir perception of the importance of various tasks for the 
functioning of the school. This overall consensus was maintained when 
each of the seven task categories were considered individually (see 
Table 5). The W score ranged from a maximum of .979 for the six tasks 
categorized as community relations tasks, to a minimum of .678 for the 
faiesextra-curricula tasks. But all scores indicated a high) level o£ 
agreement and the values were all statistically significant beyond the 
.Ol1 level of probability. 


The Spearman rank correlation coefficient (r,) allows the 


comparison of ranks between pairs of groups, and also has a maximum 
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value of 1.00 to indicate complete agreement. In six instances this 
maximum value was observed between pairs of groups regarding tasks in 
the clerical and office category and community relations (Table 4). 

With six pairs of group responses there were a total of 48 comparisons 
made over the seven categories plus the total tasks. In addition to the 
Sixvr or 1.00 there were agturther 22 equal tosor greatem than 290; 

and 11 equal to or greater than .80, leaving only nine comparisons with 
lower scores, The greatest difference in relative rankings was 

observed in the extra-curricula tasks category where correlation 


Coetiicrents ranged trom .90 to .33. 


INDIVIDUAL TASK SCORES AND RANKS 


The group responses to individual tasks with resulting mean 
importance scores and ranks provided more detailed information than 
responses to the broad task categories. Table 38 indicates that 
teachers as a group consistently scored tasks as of lower perceived 
importance than other groups, while deputy=principals scored tasks 
higher than other groups for half of all tasks. 

Table 39 indicates that teachers were most likely to have the 
widest range of disagreement in their rating of tasks as measured by 
the standard deviation associated with mean scores. First ranking 


indicates the highest standard deviation from mean score, 
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Table 38 


Perceived Task Importance: Relative Mean 
Ranking by Respondent Groups 


Ce ae eee a) Sar an ae eT 


Relative Mean Ranking 


Respondent Group lst 2nd ord 4th Total 

Inspectors ie Ve 32 22 88 

Principals 23 4.6 12 2 88 

Deputy-Principals 43 28 16 1 88 

feachers ui Ms 2D 60 88 
Table 39 


Perceived Task Importance: Relative Standard 
Deviation Ranking by Respondent Groups 


a Oe 


Relative Standard Deviation Ranking 


Respondent Group Ist 2nd 3rd 4th Total 
Inspectors 2 5 20 61 88 
Principals 22 49 13 3 88 
Deputy=Principals 10 16 40 23 88 
Teachers 54 18 i i 88 
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Significant Differences Between 


Group Responses 


The use of the Kolmogorov-Smirnov two-sample test indicates a 
Statistically significant difference between the response distributions 
of pairs of groups. Table 64 lists the observed D values for each task 
and the critical values for Statistical significance at the .01 and 
-05 levels of probability. There are 528 values and 110 of them are 
significant. Table 40 indicates the number of significant values 
observed between pairs of groups. It is important to note that there 
Was DO Slenificant dirference between the responses of principals and 


deputy-principals for any of the 88 tasks. The fact that teachers' 


Table 40 
Perceived Task Importance: Significant Diiftéerences 


Between Pairs of Respondent Groups Measured by 
Kolmogorov-Smirnov Two=Sample Test 
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responses were most likely to be significantly different from that of 
the other groups is elearly indicated by the table, 

The 110 significant responses were associated with 53 tasks, 
with three or more significantly different responses applicable to 16 
tasks, two significantly different responses associated with 22 tasks, 
and one significant difference associated with 15 tasks. The areas of 
Significant difference were closely related to staff personnel tasks, 
school management and office and clerical tasks. Significantly 
different respomses were recorded between pairs of groups for five of 
the ten most important tasks and for six of the ten tasks rated as 


least important. 


THE TEN MOST IMPORTANT TASKS 


The top ten tasks as determined by the weighted mean response 
of all respondents are listed in descending order of mean score in 
Table 41. In addition the top tasks as perceived by each group are 
also indicated, 

All four groups agreed on the inclusion of the top five tasks 
in the list, but two tasks (curriculum committee organization and 
counselling interviews) were included in the top ten tasks only because 
of the weighting effect of the large number of teachers in the study 
population. The top ten tasks when rankings by each group were 
considered total 18. Inspectors included curriculum dissemination 


information and the orientation of students, while both principals and 
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deputy-principals included the budgeting and collection of fees and 
cash accounting. Principals also included the supervision of students 
on the school premises as their tenth most important task choice. 
Deputy~principals also included the maintenance of school 
correspondence records and allocation of extra classes within their 
top ten ratings. The stress on organizational maintenance tasks by 
both principals and deputy=-principals should be noted. Teachers 
differed from other groups in rating discipline interviews and 
dissemination of curriculum information within the top ten tasks. The 
smallest difference between the mean scores for any of the most 
inportant tasks was .20 for liaison with parents and time table 
organization, The greatest difference between scores was .74 for 
orientation of new students, Nine tasks had a score range of .49 or 
larger between groups. Uf all the 83 °tasks are” considéred the 
classroom evaluation of teachers recorded the greatest difference in 
proup scores with a difference of ,91 between principals and teachers, 
Smncstwsrentticant dirrerence, 

Six of the top ten tasks in Table 41 were on-going tasks 
concerned with the functioning of the school, while time table 
organization may also become a frequent task in schools suffering 
frequent staff changes during the year. Course program preparation 
advice, orientation of new teachers and allocation of teaching duties, 
although concentrated at the end and beginning of the school year, may 


also continue throughout the year. Most of the tasks were directly 
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concerned with organizational goal achievement, although they may also 


be necessary for organizational maintenance, 


THE TEN LEAST IMPORTANT TASKS 


Table 42 includes the ten tasks rated as least important by the 
weighted mean score of all four groups, together with the relative 
rankings of each of the four groups. Just as the top five tasks were 
included by all groups within the top ten tasks, so the lowest five 
tasks were also a unanimous choice by all groups as being rated lower 
than 82nd in importance, 

Tnspectors concurred im eight of the ten least important tasks, 
but they rated the organization of student magazines and compilation of 
student awards as lower than road safety programs and telephone use 
control. « Principals, ideputy=principals and teachers each concurred in 
nine of the ten lowest rated tasks. Principals rated liaison with 
commercial interests lower than speech night organization. Deputy- 
principals rated the organization of a social service program lower 
than drama festival organization, while teachers rated liaison with 
night school lower than organization of school socials. Thus 15 tasks 
accounted for the ten tasks considered least important by the four 
groups. 

The smallest difference between group mean scores was .08 in 


the rating of liaison with commercial interests, while the largest was 


-67 for the compilation of student awards, Only three of the tasks 
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had differences in mean scores between groups exceeding .50. 

It should be noted that three of the tasks included were from 
the extra-curricula task category, while students' insurance collection 
and school photographs organization are annual tasks which cause a 
minor disruption to school routine, Telephone use control is a very 
low visibility organizational maintenance task, while parking 
supervision is conspicuous by its absence in most schools, Speech 
night is also an annual event, usually occurring at the end of the 
school year, while detention classes and the operation of the school 
bank are usually conducted outside normal class hours. 


GROUP PERCEPTION DIFFERENCES 
IN TASK RANKING 


Inspectors 


Inspectors ranked 21 tasks equal to or relatively higher than 
gil other groupe, Jhese included three clerical tasks, Four or six 
community relations tasks, two of 12 curriculum tasks, six of 24 school 
management tasks, six of 19 student personnel tasks, and six of 13 
teacher personnel tasks. These were mainly supervisory, control, 
evaluation or information collection tasks. In eight instances 
inspectors ranked a task eight or more points higher than the next 
group. These tasks were liaison with community groups, fire drills 
organization, grounds cleanliness organization, school assemblies 


organization, school bus organization, departmental statistics 
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collection, orientation of new students and teachers' accident records. 
In a further ten instances their ranking was eight or more points above 
(i.e. more important) the all-group mean. These tasks were maintenance 
of school correspondence records, organization of school publicity, 
liaison with night school, supervision of caretakers/cleaners, enrolments 
projection, preparation of students’ handbook, teachers’ absence records, 
classroom evaluation of teachers, conduct of staff conferences and 
staffing schedules and statistics. 

There were 20 tasks where inspectors ranked a task eight or more 
points lower than the all-group mean, These included excursion control, 
Liaison with. ictertiary, institutions, library services supervision, 

OGupani zation; of experimental; work in the school, trainee teacher 
supervision, school magazine liaison, sports meetings organization, 
student award compilation, bell system operation, budgeting and 
collection of fees, examination organization, requisition of school 
supplies, school bookstore organization, site development program, time 
taplevongani zation, .cinst, said treatment,, absentee, diselpiine) and 


counselling interviews, and scholarship administration. 


Principals 

Principals ranked only 15 tasks equal to or higher than all 
other groups, and none were ranked eight or more points above the next 
group. They ranked development of the school educational philosophy 


first. The other tasks included speech night organization, social 
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services program, canteen management, school photographs, site 
development, supervision of caretakers, time table organization, 
detention classes supervision, absentee interviews, supervision of 
students on school premises, allocation of non-teaching and teaching 
duties, co-ordination of faculties and staffing schedules and 
statistics preparation, 

In nine instances principals ranked a task eight or more points 
a0OVe TOG ail-egroup meal,  lhese imceluded fire drilis organization, 
supervision of caretakers, absentee interviews, supervision of students 
on school premises, teachers’ accident records, allocation of non- 
teaching duties, allocation of extra classes, classroom evaluation of 
teachers and staffing schedules, 

in a further ten instances principals ranked tasks Gight or more 
points lower than the all-group mean. These tasks were liaison with 
community organizations, conference organization, control of equipment, 
curriculum information dissemination, liaison with tertiary 
institutions, organization of experimental work in the school, Student 
Representative Council liaison, first aid treatment, counselling 


interviews, and vocational guidance advice. 


Deputy-Principals 


Deputy=principals, who scored 43 of the 88 tasks higher than all 
other groups, also ranked 23 tasks relatively higher than other groups. 


They were mainly concentrated in the school management category. In 
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the three instances of bell system operation, keys control and 
administrative bulletin preparation they ranked the task eight or more 
points above the next group. In 13 further cases deputy-principals 
ranked tasks eight or more points above the all-group mean, These were 
maintenance of school correspondence records, locker management, 
maintenance of equipment and buildings, public address announcements, 
school cash accounting, school transport, supervision of caretakers, 
enrolments projection, teachers' absence records, allocation of non- 
teaching duties, allocation of extra classes, classroom evaluation of 
teaching and conduct of staff conferences. Deputy=principals ranked 14 
tasks eight or more points below the all-group mean, including liaison 
with community organizations, liaison with school associations, 
organization of school publicity, curriculum committee organization, 
liaison with elementary schools, liaison with other schools, 
organization of experimental work in the school, trainee teacher 
supervision, sports meetings organization, school accounting 
(supplies) , vocational guidance advice, co-ordination of faculties, 


orientation of new teachers, and liaison between teachers and students, 


Teachers scored only one task mean higher than all other 
groups = organization of experimental work in the school, But they 
ranked 30 tasks relatively higher than all other groups. These were 


concentrated in the categories of curriculum and special services 
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(seven tasks), extra-curricula activities (five tasks) and student 
personnel (nine tasks). In six instances teachers ranked a task eight 
or’moré points higher than’ the next group, including liaison with other 
schools, organization of experimental work in schools, trainee teacher 
supervision, school sports meetings, first aid treatment and vocational 
guidance advice. No other tasks were ranked eight or more points 
higher than the allegroup mean. Only classroom evaluation of teachers 
was ranked by teachers eight or more points lower than the all-group 
mean, Because of the large proportion of teachers in the study 
population, the mean responses of teachers were more likely to be 
closer to the all-group mean than those of any other group. 

When the relative rankings of tasks by the four groups were 
considered there was evidence that their organizational position and 
role influenced perception of relative task importance, Inspectors, 
as the only non-school group, were particularly concerned with 
supervision, control, evaluation and information tasks. Principals were 
concerned with broad aims of organizational goal achievement, 
supervision and discipline of students, and organization of the school 
through allocation of teaching and non-teaching duties, as well as 
co-ordination of faculties, Deputy-principals were concerned with the 
many tasks involved in the day-toeday detail of the organization. 

Teachers were more concerned with liaison between educational 
institutions and between principals and themselves, They were also 


particularly concerned with tasks related to individual students, 
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curriculum and extra-curricula activities, 
Teachers had the greatest diversity of individual views over 
the entire study, while inspectors had the closest agreement on most 


questions. 
SUMMARY 


The very high degree of consensus between school personnel 
groups in the relative ranking of the importance of the list of 88 
tasks was indicated both by the Kendall W and Spearman rg measures, 
and by an examination of the tasks rated as most important and least 
important by the mean score of all groups as well as each of the four 
groups. In a list of the top ten tasks, five were included by all 
groups, one by three groups, two by two groups and two by one group. 
If a further eight tasks were considered, the top ten tasks as 
perceived by all of the four groups were included. The tasks rated 
as most important were characterized by regular occurrence in most 
schools and had a significant goal achievement function. 

When the ten tasks considered as least important by the mean 
scores of all groups were examined a similar consensus among all 
groups was evident, with the five tasks rated lowest being a unanimous 
choice, Fifteen tasks encompassed the total of tasks rated as the ten 
least important by each of the four groups. The tasks rated as 
unimportant were almost entirely extra-curricula activities usually 


conducted out of normal school hours or annual activities occupying 
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only a few hours each year. 
When the group ranking of tasks was compared there were 
differences between relative ranking of tasks which may be attributed 


to the position and role of each group. 


Chapter 12 


IDEAL AND ACTUAL INVOLVEMENT OF THE DEPUTY- 
PRINCIPAL IN SCHOOL ADMINISTRATIVE TASKS 

This chapter reports data pertaining to the ideal involvement 
of the deputy-principal in school administrative tasks as perceived by 
the four groups of respondents, and compares this with the actual 
involvement as reported by deputy-principals., It will also investigate 
the correlation between the perceived importance of tasks, and the 
ideal involvement of the deputy-principal in these tasks. 

Attention is directed to the discussion of the formal and 
informal roles of inspectors, principals, deputy-=principals and 
teachers in their influence on the functioning of the school (Pages 24 
- 42). Deputy-principals, as present incumbents of the position, 
report their perceptions regarding their own task role. Inspectors and 
Principals As SUperOLadinates, are in the position Or formal rote 
Presets vpers) sor Che positlon, sLeachers occupy a subordinate position to 
the deputy=principal but are nevertheless able to exercise a very 
significant influence on the position and role as informal prescribers 
of appropriate tasks, 

The presentation of the chapter includes the Kendall and 
Spearman rank correlations of groups for each task category, followed 


by a detailed examination of the top ten tasks as listed by the mean 
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of all groups. Each group is then considered separately and the Cfopecen 
tasks of each group rating are discussed. The list of task priority 
ratings is then extended beyond the first ten tasks to consider other 
tasks considered appropriate to the position of deputy-principal. Tasks 
rated as not appropriate of the deputy-principal are also listed. 

Ayseries of graphic figures is included to present the data for 
all 88 tasks by categories. Where the distribution of responses is 
clustered within a small area, a task category is divided into two equal 
groups for clarity of presentation. Each graphic figure combines the 
dual dimensions of perceived task importance and ideal deputy=principal 
involvement, and the range of responses between the four groups is 
indicated by plotting and identifying each with the symbol I, P, D and 
ieabespea.ivye ly. 

When the tasks perceived as most appropriate for the position of 
deputy-principal are considered, the role is identified as being 
primarily concerned with personnel tasks and organizational 
development. Liaison tasks are given a very high priority. Five of 
the top ten tasks are primarily concerned with teacher personnel and 
twO.With,community celations, Only one task, interviews re discipline, 


is directly concerned with individual students, 


GROUP CONCORDANCE IN TASK RATINGS 


The overall concordance between the four groups in rating all 


88 tasks as expressed by the Kendall coefficient of concordance was 
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W = .953, an exceptionally high score, and significant beyond the .001 
level of probability (Table 43). Therefore there was evidence of a 
very strong agreement between groups in the overall ranking of tasks. 
When each of seven categories was considered individually the W scores 
ranged from a maximum of .973 for community relations to a minimum of 
806 for teacher personnel tasks. All scores were statistically 
significant at the .01 level. 

The correlation in task ranking between pairs of groups as 
measured by the Spearman rank correlation coefficient (ze) exceeded ,90 
over all tasks between all six pairs of groups, as indicated in Table 
44, When the 42 pairs of group correlations over the seven task 
categories were considered, the consensus was also very high, with 36 
seores equalline or exceeding? .90 one ol #62, two of ./0 and .¥1),) one 
of .68, with the two lowest scores being .50 for rankings between 
inspectors and both principals and teachers for clerical tasks. This 
task @ategory provided the greatest difference in ranking o£ tasks 
between pairs of groups, despite the fact that it was the smallest 
category. Nevertheless principals and teachers were in complete 
agreement in their relative ranking of the tasks within this category. 

When the mean ranking of tasks in each category was considered 
(Table 45) a clear pattern was evident, and there was complete 
agreement between all groups in relative mean ranking of the first 
five categories, leaving only a minor reversal of the sixth and seventh 


places. Teacher personnel tasks were rated as the most appropriate task 
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involvement for deputy-principals, with an extremely low mean rating of 
20.1 over all groups, and a range of 18.7 and 22.0 between inspectors 
and teachers, The fact that five of the top ten rated tasks concerned 
teachers has already been noted, and nine of the 13 tasks in the 
category were within the first quartile, Community relations tasks 
were ranked second with a mean task ranking of 24.0, ranging from 22.8 
for teachers to 27.9 for principals. Curriculum and special services 
Panked third swith a mean, rank of 32,0 ranging frome.3).5 for principals 
to 35.8 for inspectors. Student tasks were ranked fourth with a mean 
rank of 43.5, and a range of 43 for deputy-principals and teachers to 
4.3.0 sfor teeter School management tasks ranked fifth, clerical 
and office tasks sixth, and extra-curricula tasks seventh. There were 
clear differences in the mean rankings indicated in Table 45, whereas 
such differences were absent in the middle range of Table 6, where 
perceived task importance mean scores were ranked by categories, There 
was thus a clear indication that all groups perceived the ideal task 
role of the deputy-principal to be concentrated in the areas of 
teacher personnel, liaison and curriculum, This view was supported by 
written comments of respondents reported in the following chapter. 
THE TASKS MOST IDEAL FOR DEPUTY-~ 
PRINCIPAL INVOLVEMENT 
The ten tasks rated by the mean of all groups as the most 


appropriate for involvement by the deputy=principal are indicated in 
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Table 46. Five of the tasks were included by each of the four groups 
in the top ten tasks, All but one of the tasks were included by 
teachers, but they ranked time table organization in fifth place 
(Table 47). Principals excluded allocation of teaching duties and 
liaison with school associations from their selection, and substituted 
for these allocation of non-teaching duties and supervision of students 
on school premises, Deputy-principals and inspectors both excluded 
school assembly organization and preparation of staffing schedules and 
Statistics from their top ten tasks, and substituted administrative 
bulletin preparation and conduct of staff conferences, Inspectors also 
rated discipline interviews outside the first ten tasks, but included 
curriculum committee organization. Deputy-principals excluded liaison 
with school associations and substituted allocation of non-teaching 
duties abut if jshould be noted that all the five tasks ranked by one 
or more groups outside the all-group mean were ranked above 20th 
position by the respective group, with four ranked 14th or higher. If 
the tasks ranked in the tep ten by any of the four groups were, included 
only an additional seven tasks were involved, They in fact occupied 
the next seven ranks in the all-group mean, and the lowest all-=group 
mean score was 3.44 for supervision of students on school premises, 

Five of the top ten tasks considered ideal for deputy- 

principal involvement were also included in the ten tasks considered 


most important for the functioning of the school (Table 41). These were 


liaison between principal and teachers, liaison with parents, 
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orientation of new teachers, development of school educational 
philosophy, and allocation of teaching duties. The five tasks rated 
as amongst the ten most important, but not ideal for deputy-principal 
involvement were maintenance of student records, curriculum committee 
organization, time table organization, course program advice and 
counselling interviews, Thus respondents were clearly considering the 
nature of a task and distinguishing between importance and involvement 
with a specific position, although all these five tasks except student 
records (44th rank) were ranked high for involvement, The organization 
of school assemblies ranked eighth for ideal deputy-principal 
involvement, ranked only 48th in overall task importance, and 
represented the largest discrepancy between ranking of tasks in 
importance and involvement of deputy~=<principal. 

Figure 2 indicates the comparative all-group mean ranking of 
Bacheot the 66 tasks over the two dimensions of perceived importance 
for the functioning of the school and ideal deputy-principal 
involvement im each. Figures 3 to 12 indicaté the distribttion of each 
group response by task categories. 

The following tasks are listed and discussed in the order of 
their all-group mean involvement ranking, not numerical order, 


althoweh the task list umber is given for reference, 


Task #8 Liaison Between Principal 


5: 


and Teachers 


This is a very high frequency internal organizational task, 
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Importance of Task for Functioning of School 
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which is both necessary for organizational maintenance and also 
provides opportunity for educational leadership, This task was 
included by all groups within the three most ideal tasks, Figure 5 
illustrates that inspectors ranked it highest in both importance and 
ideal involvement, and also indicates why the response of teachers, 
although the highest of the group for the category, was nevertheless 
statistically significantly lower than all three other groups. 


Principal-teacher liaison ranked as fourth in task importance. 


Task #9: Liaison with Parents 

Liaison with parents ranked closely with principal=teacher 
liaison in both ideal deputy-principal task involvement and importance. 
Again inspectors scored the task slightly higher than other groups on 
both dimensions (Figure 4), but there was no significant difference in 
the distribution of responses between any pairs of groups. Liaison 
with parents is another high frequency task, but involves the external 
relations of the organization and may be regarded as a goal 
achievement or leadership function, while also necessary for 
organizational maintenance. 
Task #86: Orientation of New 
Teachers 

While this task was rated in third position, it differed from 
the first two in that it is essentially a task concentrated in 


occurrence at the start of each school year, although it is obviously 
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Importance of Task for Functioning of School 
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relevant whenever new staff arrive at the school, It is exclusively a 
teacher personnel task and mainly involves organizational maintenance, 
Teachers ranked this task significantly lower than all other groups for 


deputy~principal involvement, 


Task #66: Interviews re Discipline 


This is an organizational maintenance task and was’ the only 
task involving individual students. Because of its disciplinary 
nature, the task can frequently have unpleasant aspects and can also be 
very time-consuming. Deputy-principals as a group differentiated 
between serious and ‘trivial' disciplinary matters in other data 
reported (page 236) and strongly objected to being expected to deal 
with most classroom and trivial disciplinary offences. Inspectors, the 
only out-of-school respondent group, ranked this task lower than all 
other groups in both dimensions, and their response distribution was 
significantly difterent from that of principals, as wes that of 
teachers, Although deputy-principals ranked student discipline 
interviews as slightly more important than principals, the latter 
ranked the task as slightly more ideal for deputy-principal 


involvement, 


Task #12: Conference Organization 


This is mainly an organizational maintenance task affecting 


staff personnel and may have a regular or irregular frequency. It is 


distinguished from the conduct of staff conferences, The response to 


bg : | care? on | Ai 
© qaviaul ox at 31. sfoodaa eda; 


vino oj ‘asw bas Aee2 sonsneiatam Ispolinsinng70 ms at erdt 
voittabselb att Yo omusoat .siaebude Isubivibak whivie 
od cela neo Sra diene dnpenelqas ove ylsnszpen? me2 Mead odd 
bots taaere¥ hth quowg A 22 eluqtanizq-givged «gmt 
eteb salvo a) eveazah Yrantiqhoe!d "{niviza' bun euolsea 
Ieeb of betseqxs gnied 03 bssox{do yianosIe bas (OES ageq) 3 10q9 . 

wild, ,2xpdsaqeaT .asonado ysentiqicelb Iniviss bas mozeants som a: 


fe nerd towol des2 alld besos .quoxg doabnoqeas foaraenton sto 


saw polaudtyseth eanoqas7 theds bae ,enotensath dyed ot 


20 ded4 asw as ,@laqionizq io tnd3 mo? jnotsttzb ya ; 
| 


aatiqginatb gmabuse baexion2 alaqtonizq-ysuged dguodslA 


sotinl off ,eisqkontaq medi insdvoqni stom viata tha an a 


teqivalzq-yauqed 401 Inebi a10m yladgils es Aead oda 
u - . 


203 


this task by teachers for deputy-principal involvement was significantly 
different from that of both principals and deputy-principals, although 


all groups ranked it in the first ten tasks. 


Task #16: Development of School 
Educational Philosophy 


Principals regarded this as the task most ideal for deputy- 
principal involvement, and all other groups also ranked it within the 
top ten tasks. Although this task is perhaps nebulous by its very 
HMatuse wit ts Nevertheless vital it the school 1s to -developeasea 
viable educational institution, Neglect of this task will almost 
certainly result in a diversion of resources from goal achievement to 
organizational maintenance, Attention is again drawn to the data on 
paee.90, wiere there is evidence of disasreement between principals: and 
teachers in perceiving whether this task was performed in specific 
schools, The development of a school educational philosophy is clearly 
a goal achievement task requiring positive educational leadership, and 


HSC OM EENUOUSm Dela biber. 


Task #81: Allocation of Teaching 
Duties 


Like the orientation of new teachers this task is essentially 
concentrated in specific periods, usually at the end and beginning of 
the year. Teachers' responses were significantly different from those 
of both principals and deputy-principals, The task is essentially one 


of organizational maintenance. 
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Task #48: School Assembly 
Organization 


Although this task was ranked only 48th in importance for the 
functioning of the school, it is usually a regularly occurring task, 
and ranked high amongst all groups for ideal deputy-principal 
involvement. Deputy=principals themselves ranked the task relatively 
lower than all other groups, although their mean score was higher than 
that of teachers. This is 4a high visibility organizational 
maintenance task which directly involves both students and teachers. 
There was a statistically significant difference between the responses 
of principals and teachers. 

Task #87: Staffing Schedules and 
DEalistics Preparation 

This task ts a low visibility organizational maintenance task, 
Wien a limited occurrence on several occasions each year, The 
distribution of responses of teachers was significantly different to 
that of both principals and deputy=principals. The task is an 
administrative one which does not directly involve personnel, other than 
the principal. and any other stati he specifically involves in it. 


Task #10; Liaison with School 
Organizations 


Liaison with school organizations is not an onerous or time- 
consuming task in most schools, despite the fact that it can have 


substantial benefits for the school. It can contribute significantly 
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to goal achievement. There was no significant difference in the 


responses of any of the six pairs of groups. 


Time _as_an Element in Deputy- 


oe or RE EE ee 


Principal Task Involvement 

If the ten tasks rated most ideal for deputy-principal 
involvement are considered in terms of the time and frequency 
involved.in their occurrence, if is, obvdous that distinct, groups, of 
tasks emerge. 

Three tasks - liaison between principal and teachers, liaison 
with parents and interviews re discipline are both frequent and may 
also involve considerable time for effective performance, but there 
will also be substantial economy in time if the organizational goals of 
the school are clear and maintained, If communication is both open 
and effective most liaison between principal and teachers can be quite 
informal as regards the deputy=principal. If student discipline is 
carefully considered,it js,likely.to, be, decentralized and only serious 
breaches will involve the deputy-principal. However this ideal may 
often be ditficult toe achieve in situations where class teachers 
require immediate E€riective assistance. 

The development of a school philosophy will be the subject of 
specific discussion on occasions when school policy is decided, but 
beyond this it must literally permeate the total school environment, 
rather than become a specific task, if it 3 be weglly eztective: 


Organization of school assemblies »- conferences are 
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usually relatively frequent tasks, perhaps weekly, but they usually are 
of short duration and require little time other than when the event 
actually occurs. Liaison with school associations will normally be 
relatively infrequent and require little time. 

Orientation of new teachers, although a high visibility staff 
personnel task, occurs only on isolated, if concentrated, occasions. 
It is important to note, however, that this occasion is usually at the 
beginning of the school year when a peak demand on administrative 
resources occurs; so that definite priorities must be clearly 
established, Allocation of teaching duties and preparation of staffing 
schedules and statistics have the dual characteristics of occurring only 
once or twice each year, and of involving '‘paperwork' rather than 
directly involving the staff personnel. This is not to deny that some 
consultation may be necessary on occasions, 

OTHER TASKS CONSIDERED VERY APPROPRIATE 
FOR DEPUTY=PRINCIPAL INVOLVEMENT 

The ten tasks rated as those most appropriate for deputy- 
principal involvement have already been discussed above in some 
detail, Reference has also been made to a further seven tasks 
included in the top ten rankings by one or more of the four groups of 
respondents. 

However, Figure 2 indicates that a number of other tasks also 


rate as very appropriate for involvement by the deputy-principal. 
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These are briefly discussed in descending order as follows: 
fask-i-562-- Time Table.Organi zation 
(mean all-group score 3.61) 

This task was rated as the most important for the functioning 
of the school, In most instances it requires a specific manipulative 
skill, and is concentrated at the beginning of the school year when 
peak time priorities exist. It was included by teachers in the top ten 
tasks for députy-principals. 


Task #14: Curriculum Committee 


Organization (mean score 3.58) 


This is an intermittent task requiring leadership skills to 
promote effective goal achievement. It was included by inspectors in 


the Lop ten tasks, 


Task #78: Administrative Bulletin 


er Te ee Rs I ed RN RE 


Preparation (mean score 3-57) 


This was rated fifth in ideal involvement by deputy-principals 
and was also included by inspectors, It was ranked 11th and 17th by 
Principals and teachers, It 1s a daily or regular organizational 
maintenance task with a high visibility. 

Task #79: Allocation of Non-Teaching 
Duties (mean score 3.57) 

This task was included in the top ten tasks by deputy- 

principals and principals, and ranked 15th and 16th by inspectors and 


teachers, It is usually a single occurrence task directly involved in 
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organizational maintenance, 


task foo; Conduct. of Stati 
Conferences (mean score 
5 FG) 
Inspectors and deputy-principals included this task in the top 
ten tasks, with teachers and principals ranking it 13th and 15th 


respectively. It is a regular task which can contribute significantly 


to both goal achievement and organizational maintenance. 


Task #88: Liaison Between Teachers 


See Oe SS nS RS 


and Students (mean score 3,53) 

This task may achieve a similar function to liaison between 
principal and teachers but requires a different emphasis. It is a 
regular task with a dual organizational maintenance and goal 
achievement function. 

Task #74: Supervision of Students on 
School Premises (mean score 3.44) 

The mean score of 3.44 for this task is just outside the 
arithmetical scale of ‘very appropriate,* but it wasi ranked 17th by all 
groups, and as tenth by principals. This is probably one of the most 
constant tasks in a school, and may be performed at varying degrees of 
Visibility and philosophy. It is a very important task for 


organizational maintenance, 
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TASKS CONSIDERED AS INAPPROPRIATE FOR 
INVOLVEMENT BY DEPUTY=PRINCIPALS 
Each of the following tasks have all-group mean scores of less 
than 2.50 and are considered as not appropriate for involvement by the 


deputy=principal, They are listed in descending order with mean scores. 


Task #55: Supervision of Caretakers/Cleaners Dod 
Task #51: School Bus Organization (Official) DaltG 
Task #40: Liaison - Night School 2 42 


Task #2: Maintenance of School Correspondence Records 2.41 


Task #34: Budgeting and Collection of Fees 236 
Task #4: Supervision of Clerical Staff 2635 
Task #45: Requisition of School Supplies 235 
Task #27: School S@cialsiOreanization 2eot 
Task #39: Keys, Control Poo. 
Task #52: ‘School Transport Organization 2e2d 
Task #13: Control of Instructional Equipment teas 
Task 7/0°" Road Safety Proeran 2.20 
Task #25: School Clubs and Societies Organization eee 
Task #60: Detention Classes Supervision Pee 
task #21+ Library Services Supervision Zeal 
Task #47: School Accounting (Supplies and Equipment) 2620 
Task #30: Social Service Program Organization 2206 
Task #28: School Sports Meetings Organization 2.04 


Task #46: School Accounting (Cash) 1.98 
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#26: 


#24: 


#50: 


#54: 


#5: 


#35: 
#49: 
#43 
#41: 
#63: 


#72: 


RELATIVE RANKING OF IDEAL TASK INVOLVEMENT 


School Magazine Organization 
Drama Festival Organization 
School Photographs Organization 
Students’ Insurance Collection 
Telephone Use Control 

Canteen Management 

School Bookstore Organization 
Parking Supervision 

Locker Management 

First Aid Treatment 


School Bank Organization 
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L296 


1,96 


LON: 


1.90 


1.09 
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1.79 
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The relative ranking of mean scores of each group over the 88 


tasks is indicated in Table 48, 


The data revealra similar pattern to 


that Or Pavle 38 indicating the relative ranking ef perceived task 


importance, 


Teachers as a group tended to rank tasks with 


lower mean 


score than each of the three other groups, The four tasks in which 


teachers had the highest group ranking were maintenance of school 
correspondence records, time table organization, scholarship 


administration, and school bank organization. 


There were no 


Statistically sienificant differences in the ranking of all of these 


tasks between any pairs of groups, other than between inspectors and 
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teachers in the ranking of time table organization. 


Table 48 


Perceived Ideal Deputy=Principal Task Involvement: 
Relative Mean Ranking by Respondent Groups 
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Relative Mean Ranking 


Respondent Group else 2nd ond. 4th 
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Likewise Table 49 indicates that teachers recorded ane highest 
relative standard deviation score for a task, indicating a wider 
disagreement than existed within the other groups. Inspectors had the 
highest agreement of the four groups in regard to 63 of the 88 tasks, 

In comparing the responses to the 88 tasks between pairs of 
groups there are 520 items, Table 50 lists the number of statistically 
significant differences observed by the application of the Kolmogorov- 
Smirnov two-sample test to the frequency distribution data (Table 65), 

Less than 16 per cent of the comparisons recorded statistically 
significant differences and these were concentrated in the comparisons 


of teachers' responses with other groups. Seventy of the 84 
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Table 49 


Perceived Ideal Deputy-Principal Task 
Involvement: Relative Standard 
Deviation Ranking by 
Respondent Groups 


Relative Mean Ranking 


Respondent Group dst nd ed th 

Inspectors 4 5 18 63 

Principals 26 32 Dal 6 

Deputy=-Principals inal 19 41 ey 

Teachers “te of 8 2 
Table 50 


Perceived Ideal Deputy=Principal Task 
Involvement: Sienificant Differences 
Between Pairs of Respondent Groups 
Measured by Kolmogorov-Smirnov 
Two-Sample Test (Table 65) 
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differences involved teachers, and 36 of these involved principals and 
teachers. Fifty-one tasks recorded significant differences between 
one or more pairs of groups. Ten tasks had three significant 
differences between pairs. Teachers disagreed with all three other 
groups in relation to five tasks concerning teacher personnel. 
ACTUAL INVOLVEMENT OF THE DEPUTY- 
PRINCIPAL IN SCHOOL TASKS 

Table 51 contains data provided by deputy-principals relating 
to the frequency of actual involvement in the 17 tasks rated as most 
appropriate for their involvement. The order of listing of tasks 
cosincides with the order of the ideal task involvement for deputy- 
principals, as determined by the all-group mean score. 

Every deputy=principal indicated personal involvement in 
students discipline, with more than 50 per cent on a daily basis. More 
than 83 per cent of deputy-principals reported daily involvement in the 
supervision of students on school premises, and all but one respondent 
indicated at least a regular involvement, Nearly 55 per cent were 
engaged in the preparation of an administrative bulletin each day, and 
a further 16.9 per cent were involved at least once a week, More than 
71 per cent of deputy-principals were involved in school assembly 
organization at least once a week. 

All but 9.9 per cent indicated an involvement in principal- 


teacher liaison, nearly 70 per cent at least once a week, As the 
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2405 
position of deputy=principal superseded the earlier senior master 
designation, it is interesting to note that nearly 40 per cent of 
respondents indicated that they were not involved in the time table 
organization. As the time table was generally regarded as a 
responsibility of the senior master, in’ this matter; “at Least, “the 
position of deputy-principal has developed independently. 

The reported involvement of deputy=principals in the development 
of the school educational philosophy is of particular note. Thirty-one 
per cent of all deputy-principals indicated that they had no 
involvement in this very important task, 


Deputy-Principal Involvement in 
Inappropriate Tasks 


Table 52 lists in descending order the 30 tasks rated as most 
inappropriate for deputy=principal involvement. In general the actual 
involvement of the deputy-principal in these tasks was limited, Where 
deputy=principals were involved, the task was frequently one occurring 
onlysoccasionally, and then not requiring mich time. Examples are 
school photographs and insurance collection, No deputy-=<principal 
reported any involvement in the school cash accounting system, and only 
seven per cent were involved in budgeting and collection of fees. 


The Deputy-Principal and Daily 
School Routine 


Most deputy-principals appeared to occupy a role best described 


as chief administrative officer, and as such became responsible for the 
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2h 
day-to-day operation of the school, This involved a number of tasks, 
which might be quite trivial in themselves, but which together 
constituted a definite routine, and occupied a considerable segment of 
the deputy-principal's time. Several, such as allocation of extra 
classes, require immediate attention and permit of little forward 
planning. 

Most of these tasks were within the middle category as 
‘appropriate’ for deputy=principal involvement and hence not 
speciticaliy listed.earlier.,..They,included.public) address 
announcements which involved the deputy=principal daily in more than 6/7 
pebecent.aticases,,,and all but «9,9. per cent on a repsular basis. The 
operation of the bell system involved 53.5 per cent of deputy- 
principals on a daily basis, with 21.1 per cent having no involvement. 
Allocationsof,extravelasses concexmned 52,1 iper:cent ofadeputy- 
principals otiea daily! basis, .but31,pen cent were mottinvelved at all. 
Teacher absence records are closely associated with the allocation of 
extra classes, and nearly 47 per cent of deputy-=principals were 
involved daily and a further 15,5. per cent at least once each week, 
One-third of deputy=principals were not involved at all. The 
cleanliness of school grounds is another continuous task and 25.4 per 
cent of deputy~principals were involved on a daily basis, and a 
further 29.6 per cent at least once a week, while one-third had no 
involvement in the: task at all, Sixty per cent of deputy-principals 


were also involved in maintenance of student records, 21 per cent 
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daily, and 18.4 per cent at least once a week. Forty per cent of 
deputy~principals were involved in maintenance of buildings and 
equipment at least once a week, and 57.8 per cent were involved in 
student absence interviews at least once a week, 

Other tasks which involved at least 70 per cent of deputy- 
principals were departmental statistical returns, excursion control, 
orientation of new students, and vocational guidance advice. Those 
involving at least 50 per cent included co-ordination of faculties, 
speech night organization, course program preparation and advice, 
review of individual reports, liaison with community organizations, and 


CunbLeulum imiormatkion cdiussemination. 
SUMMARY 


The data revealed a very high agreement between inspectors, 
principals, deputy-principals and teachers in rating tasks as 
appropriate for deputy=principal involvement. Those tasks regarded as 
the most important for the functioning of the school were also 
generally regarded as the most appropriate for involvement by deputy- 
principals, 

Principals, as the immediate superior of the deputy-principal 
in the school, rated the development of the school educational 
philosophy as the most appropriate single task for deputy=principal 
involvement, yet nearly one-third of all deputy-principals reported no 


involvement in this task. Principals were also particularly concerned 
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with liaison between themselves and the staff, and between the school 
and parents, Student disciplinary interviews also ranked very high. 
The principals also rated the allocation of non-teaching duties higher 
than the allocation of teaching duties in terms of deputy-principal 
involvement, 

Inspectors generally agreed with principals in their 
prescription of an ideal task role for the deputy-principal, but placed 
a slightly greater stress on curriculum me conduct of staff conferences, 
together with preparation of administrative bulletins, They included 
liaison between teachers and students,” but excluded student! discipline 
interviews from the top ten tasks. Inspectors and principals agreed 
generally in their responses to all 88 tasks, with the exception of 
eight where statistically significant differences were found, The 
evaluation and supervision of clerical staff, Student Representative 
Council liaison, liaison with night school, and organization of school 
transport were tasks rated relatively higher by inspectors than by 
principals, while student interviews for counselling and discipline and 
preparation of a student handbook were ranked relatively higher by 
principals, 

Deputy=principals, in the perception of their own role, 
included the seven of the first ten tasks as rated by the all=group mean 
as their own first seven tasks. But they ranked student discipline 


relatively lower than any other group, and saw the preparation of an 


administrative bulletin and conduct of staff conferences together with 
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allocation of non-teaching duties as particularly appropriate tasks for 
their position, 

Teachers, as subordinates in the organizational hierarchy, 
ranked liaison functions highest for the deputy-principal, macnes also 
ranked involvement in student discipline relatively higher than any of 
the other groups, They were also the only group to include time table 
organization within the top ten tasks for deputy=principals, while 
other groups individually ranked it as low as 29th. 

In general teachers tended to rate tasks lower than other groups 
and to have a wider range of views. Although less than 16 per cent of 
pairs of group response comparisons revealed statistically significant 
differences, by far the largest number (83 per cent) of these involved 
teachers. There were only six instances out of 176 comparisons where 
deputy=-principals significantly differed from either inspectors or 
principals in their perception of their own role. They differed from 
teacherswin’ 23 such comparisons. 

There was thus evidence of strong agreement between formal and 
informal: role prescribers and the perception of deputy-principals in 
identifying those tasks most appropriate to the position. When this 
ideal role is compared with the operational role as reported by deputy- 
principals this high-level of correspondence is maintained, with 
deputy-principals being generally involved in those tasks considered as 


most appropriate to their position, and having little involvement in 


those rated as not appropriate, 
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Chapter 13 


TOWARDS A TASK ROLE DEFINITION FOR 
THE DEPUTY =-PRINCIPAL 

All groups generally agreed on the relative importance of the 
88 tasks listed for the functioning of the school. They also were in 
accord as to those tasks most appropriate and least appropriate for 
involvement by the deputy=principal. Actual task involvement as 
reported by deputy-principals largely co-incided with the ideal 
involvement as prescribed by alter groups or perceived by the 
tneumpents. Thus, except tor several’ specific tasks, such as classroom 
evaluation of teachers, there was little conflict between groups 
regarding the role tasks of the deputy-principal. 

However, the multitude of tasks which occur and are considered 
to be important for the functioning of a school do not each occur with 
the same frequency or visibility, and may involve goal achievement and 
organizational maintenance functions to various degrees, The ideal 
involvement of the deputy=principal in each task has been suggested by 
each group, and a clear pattern has emerged, But the sum total of 
these tasks alone does not constitute an effective organization. 
Rather it is the integration of each task into a coherent and total 
organizational structure which will determine the strength of the 
organization. Therefore a system of priorities must be established 


PAS 


or pe | a's Se ae sont «ale 


sit ‘Lo ssondaoqnt sviseted oda-ne beongs wierensg equosg LIA \*o 4. 
nl stew ocla ysdT foodies ede galnottoav? sda rol basetl elena a os 
703 siaixqozqqs tees! bmn gdalzqorqgs 3a0m adap) 28087 sae ; 
ee Insmiviovnl Aas? Inwdak sJeqioatiq~ysuqeb $3 yd anemevioval: 
Inebs ds dgiw bebsontooo legis! atagiontxeyaugeb xd boamgen 
orlt vd bevisosag 70 aquovg 1931s qd boditoee7q es dnomevioved — | 
mooveests an dove (saued ofllcege Int9vea yo% Iqaoxe yaudT eer ae 
squoty aeewied Jo}finos s1371f asw o1ed2 (atedoaes 20 oobjevlayva@ 
Iaqtonts¢-ytugeb of3 lo edand alot odd petbrages 


barshiunco stu Lan suo00 dotiw aden? lo aby3iiium-od3) ¢7avewoH> | oo 


0 


dw thse. does gon ob Yoodba # 20 gnicoliomA veda s0¥/ saaszoqubiaded 
i 
bie tnemevoidse Isog evioval yam bas .¢2iltdleiv 70 yousupst2 smaa odd 
leaks otf? jesbtaeb avotzav 02 eoolsonud sonsnadntam Ianolzeahaagxe 


yi besesggue mead snl ane dose of Leqisu!xq-eauqab ada Yo ansmevlovak 


rt 
er _bograns ead mvsring xe8fa a baa ,quozg Hone i, 


Lee 


within each particular school which takes account of the specific needs 
of the organization, and the personalities and strengths and weaknesses 
of the personnel associated with it. This system of priorities must be 
sufficiently flexible to adjust to the situation which occurs at 
different times during a school year, particularly at the beginning and 
end of the year. 

A clear definition of the task role of the deputy-principal 
position is a prerequisite for maximum effectiveness, This should be 
developed within each school to take account of specific factors, but 
should nevertheless be consistent with the status of the position of 
deputy-principal within the total educational system. Many respondents 
saw the definition of role as both urgent and vital. 

It would appear that most respondents regarded the position of 
deputy=principal as that of senior administrative officer in the 
school, responsible for the day-to-day operation and concerned 
particularly with staff personnel. Some referred to the position in 
terms of ‘chief of staff.' Most regarded it as a position of 
professional leadership, as well as an excellent preparatory experience 
for future principals. However, there was significant evidence that 
this general description was not true of some individual schools, 
where there was apparently little involvement of the deputy-principal 
in the educational development of the school. 


The involvement of the deputy-principal in administrative tasks 
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will be significantly affected by involvement in classroom teaching, 
Data were thus sought on whether the position was regarded as 

including a teaching function or as solely administrative. Deputy- 
principals were also asked what their actual teaching allotment, if 
any, involved in terms of time. They were also asked whether they were 
regularly involved in taking extra classes, performing yard supervision 
or conducting detention classes, 

The question as to whether every high school should have a 
designated position of deputy=principal regardless of enrolment, and of 
whether the administrative function is sufficiently extensive and 
complex to be divided between two or more equivalent positions was also 
investigated and the data reported. 

Most of the data reported in this chapter was obtained from an 
analysis of written comments made by respondents in answering open- 
ended quéstions. ‘The responses of each of the four groups: of 
inspectors, principals, deputy-principals and teachers are reported 
separately. 

DEFINITION OF ROLE TASKS FOR THE 
DEPUTY -PRINCIPAL 

in*discussine the definition” or role» tasks “ror "the=deputy- 
principal it is important to distinguish between a formal system-wide 
definition and one developed specifically for a particular school. 


When the position was first created by the Teachers' Tribunal in 1968, 
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no job specification of any kind was published nor has one been 
published since, either by the tribunal or by the Education Department. 
The Primary Schools Division has published a 12-point job description 
for vice-principals in elementary schools (Education Gazette and 
Teachers' Aid, 9th October, 1972), but the Secondary Schools Division 
has not published any similar description to this time, The Director 
of Secondary Education, Mr. AE. Schruhm, in a personal communication 
to the researcher (8th November, 1972) indicated his reasons for not 
publishing a formal job description in these terms: 

it ads in iconflict with any view of ‘the rauthority ‘and 

responsibility of the Principal to have an outside authority 
provide staff for him and require him to use it in any specified 
Way o 

It would therefore appear incumbent on each principal to fully 
consider the specific needs and resources of his own school and to 
develop a job description appropriate to the situation. But it is 
evident from the data that some principals have not yet done this, or 
at least not to the satisfaction of their deputy-principal or teaching 
staff. 

That the position of deputy=principal is regarded as an 
educational leadership role is evident by the notes issued by the 
Committee of Classifiers, Secondary Schools Division, to persons 
providing a reference for applicants seeking a position as principal or 
deputy-principal. They state: 


These are positions of educational leadership. Your comments 
must include reference to the applicant's capacity to - 
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(a) stimulate educational development; 
(b) foster sound student to student and student to staff 
relationships; 
(c) gain the co-operation of parental and community bodies; 


(d) develop sound administrative procedures. 


Comment also could be made upon the readiness of the applicant 
to aectept responsibility, 


The comments of each of the four groups of respondents in 


relation to the role of the deputy-principal are reported as follows: 


Inspectors 


Inspectors are the one group who have direct comparative 
knowledge of a large number of high schools, and are thus able to 
compare the situation as it exists over a number of schools operating 
under different conditions. 

Sixteen inspectors (53.3 per cent) added detailed written 
comments in answer to the questionnaire. There was an underlying 
concern for role definition in most comments, although only three 
respondents specifically commented in some detail on the need to give 
attention) to, this, matter. 

There was a concern that the position should involve the role 
of stimulating educational leadership in the school in the specific 
areas! of» 1¢l)estimuldtion.o£,teachers, in areas, of curnicula, and an 
personal development, (2) concern for the personal welfare of all 
teachers and students, with particular assistance to those with 


problems, (3) active participation in all executive matters involving 


the principal, so that the deputy=principal may be an effective 
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deputy for the principal whenever necessary. 

The danger that the deputy-principal can become immersed in 
‘administrivia' through the allocation of menial tasks, or through 
the adoption of 'orphan' tasks was stressed, The suggestion was made 
that the deputy-principal should be an ex-officio member of all 
meetings and conferences involving school policy and curricula, and 
should attend all meetings of the school advisory council. 

Fhe need Lor specific training in, administrative theory and 
practice was stressed, but not necessarily by the employing authority 
if suitable university or institute courses were available. The 
possible dilemma inherent in the present selection procedures for 
deputy-principals was mentioned by a number of respondents. If the 
position is regarded as a professional preparation for prospective 
principals, there may be instability in a specific school where a 
number of qualified applicants move through the position in rapid 
succession. Whére thé position is seen as the final promotion for 
individuals not considered suitable for appointment as principal 
there is the possibility that the position may become 'merely a reward 
for long service,' and that a deputy-principal may not be capable of, 
or willing to render the personal and professional leadership needed in 
in the position. All groups of respondents were aware of this dilemma, 
and recognized the danger that it may be treated as a position in 
which all menial and trivial tasks are concentrated, with adverse 


effects on both the school administrative efficiency and on personal 
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morale, 

The appointment of school bursars was seen as essential to 
relieve both principal and deputy=principal of non-educational 
administrative tasks, and allow them to concentrate on educational 
mateers. 

Several inspectors also suggested that the general provision of 
a separate office and telephone for every deputy-principal was a 


Mecessutyi< 


Principals 


The principal, as the chief executive in the school, is in 
closest contact with the day-to-day operational situation and with a 
specific deputy-principal. Experience with a specific individual may 
significantly influence perception of the position. 

Fifty-four principals (52.1 per cent) included written comments 
with their questionnaires and several wrote separate letters. 

While it was obvious that a feeling of mutual professional and 
personal respect existed between most principals and their deputy- 
principals, it was also apparent that a small number of principals were 
very’ disillusioned with the position of deputy-principal or of specific 
incumbents, A number of deputy-principals expressed similar feelings 
and the data suggest that the cause may lie with either position in 
specific instances. One principal was quite definite in stating that 


while he was held accountable for all matters concerning his school, 
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there would be no delegation of any executive responsibility to a 
deputy~principal or any other staff member, 

However most principals clearly regarded the position of 
deputy-principal as one of educational leadership involving an 
understudy of their own role, and as an opportunity to delegate 
executive responsibility initia situation of sharedrtrustyands,contidence. 
Many saw their responsibility as involving a specific concern for the 
professional development of the deputy-principal. This was obviously 
reciprocated by deputy-principals in this situation. 

Thirty principals made specific comments regarding the need to 
have a clear role definition for the deputy-principal's position. A 
number wanted a 'general' description to be formulated by the central 
administration and circulated, but most were conscious of the need to 
develop the role within the school. The following direct excerpts from 
comments are typical and aptly represent the view of most principals. 

The Deputy-Principal is what the name asserts. He/she 

therefore should be involved with everything the Principal does to 
be able to 'take over' automatically. The Principal will 
presumably involve the D.P, in everything he does and make him 


responsible for certain duties from month to month/year to year. 


Discipline,. Parent, Interviews, etc... widl) proceed ykthrough) the 


Dik at OR bier 1 NCL L. 


Make deputy's job easier by setting up a clear and concise job 
description which may be adjusted between principal and deputy. 
Too often the principal 'assumes' that the deputy knows what to do. 
The tasks.expected of the deputy need, to be spelled out.to prevent 


misunderstanding, 


invthes local scene, the Principal must consult, act ‘Cogether 
with, and listen to the D.P. in all matters concerning 
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administration and directions of educational development, rather 
than as often happens, "slicing off" some portion of administration 
(often the least popular or rewarding) for him/her to do. 


Spell out more plainly what it involves to remove uncertainty 
and needless friction. 


Tt should be clear to Him, and to all staff, what areas he is 
expected to cover. 


Many principals would obviously be happier in delegation of 
executive responsibility to a deputy-principal if they had recourse to 
a specific policy statement on the subject issued by the central 
administration. The question of final accountability was of 
considerable concern to them, It should be noted, however, that such a 
view overlooks their own fundamental situation, in that the 
responsibility for the actions of a school principal ultimately rests 
with the Director-General of Education and the Minister of Education, 
provided the principal has acted within the scope of his office. 

The majority of principals stressed the need to develop the 
task role according to the needs of the school and the strengths and 
weaknesses of both the principal and deputy=principal. Most accepted 
the concept of a definite allocation of specific areas of executive 
responsibility among the principal and deputy-principal, with the 
principal taking no part at all in matters allocated to his deputy, 
other than when consulted, or when specifically required within the 
concept of final accountability. Several suggested that the 


appointment of a deputy-principal to a specific school should be made 


only after a consideration of the personalities of both the principal 
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and the applicant to avoid obvious incompatibility and to complement 
particular strengths or weaknesses. 

Where principals specified any task roles for the deputy- 
principal they were invariably within the areas already identified by 
théeranalysts or Specific tasks. 

A number of principals implied that the development of the task 
role is in some measure determined by the system of appointments, and 
six principals made quite detailed and specific comments on the 
subject, Their consensus was that no applicant should be appointed to 
the position unless he or she had a demonstrated capacity or potential 
to accept and perform leadership tasks, They felt that the present 
system permits the appointment of applicants who do not meet these 
requirements, 

Principals, like inspectors, were fully aware of the multitude 
of non-educational administrative tasks required in a high school, and 
of the danger that both they and their deputy can be diverted by these 
tasks from matters of vital educational concern. The appointment of 
bursars and other clerical staff was seen as the key to this problem. 

Frequent comments were also made that the role tasks desirable 
for a deputy-principal could not be satisfactorily performed unless a 
private office and telephone were provided, 

The desirability of all applicants for appointment as a 
deputy-principal having formal training in educational administration 


prior to appointment was suggested by a number of principals. Several 
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principals commented on the division of their schools into 'junior,' 
'‘middle' and 'senior' schools, with senior staff as co-ordinators with 
extensive administrative autonomy. They felt that such an arrangement 
removed much of the routine task responsibility from the deputy- 
principal and allowed him to concentrate on leadership roles and major 
matters of organizational maintenance, 

Frequent adverse comment was made that the deputy=principal was 
regarded as a teacher for staffing schedules, and that this affected 
his potential as an administrator. A number of respondents also 
suggested that the deputy=principal should be a member of the 
Victorian High Schools' Principals' Association, particularly as he or 
she is a member of the Principal Class in the formal organization 


hierarchy. 


Deputy-Principals 


As the present incumbents of the position under review, deputy- 
principals might be expected to be particularly concerned with the 
development of the position, In fact, 57 deputy-principals (80.3 per 
cent) of the 71 in the sample contributed written comments, They were 
intimately concerned with the development of their own position, and 
it was interesting to note the pressures where the deputy=principal 
felt his was the focal position to which all routine tasks gravitated, 
particularly where it was felt teachers were not fulfilling their own 


responsibilities. One consistent objection was the channelling of 
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student discipline matters to the deputy-principal, when the deputy- 
principal felt that they were trivial. They wanted a clear 
distinction made between serious and routine disciplinary matters in 
relation to the deputy-principal position (see Tables 46 and 47). 

There was an overwhelming demand by deputy=principals for a 
clear definition of their task role responsibility, and some obviously 
felt quite insecure in their position because of the lack of this 
definition, A number believed that their principal was reluctant to 
delegate responsibility and executive authority, and several felt that 
this made their position almost untenable as a position of educational 
leadership. A number of deputy-principals felt that a precise 
definition of responsibilities by the central administration was 
essential to overcome inertia or reluctance on the part of principals. 
Such a view is entirely understandable in the circumstances noted by 
some deputy-principals, but is in conflict with the broad philosophy of 
the role being developed within each school. 

Most deputy-principals were concerned with their role 
definition in their written comments, and 41 of 57 made explicit and 
detailed comments in this area. A number were clearly frustrated by 
this lack of role definition and/or authority, and their involvement in 
trivial tasks. Perhaps the classic case of frustration was stated by 
the deputy-principal who objected to the principal not only telling 
him where to place each rubbish tin, but also specifying the size! A 


number of respondents were also concerned that the roles of senior 
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teachers and assistants should also be defined in relation to their own. 

While role definition or clarification was the major concern of 
deputy-principals, several closely related aspects were also 
specifically mentioned and are noted below. Communication of 
information from the central administration and bodies such as the 
advisory council was regarded as essential by many respondents. Many 
complained that the lack of information through poor communication made 
the position of deputy=principal extremely difficult. A definite 
delegation of authority in specific areas of responsibility was also 
sought, with the fact clearly communicated to staff and others 
concerned, 

Most respondents stated or implied that the deputy-principal 
ist ebewaDlGuto take over ethe running or the Sehool gat short snotice. 
either on a short or a long term basis. Therefore he or she must be 
fully conversant with detailed matters of policy and current 
situations, 

The provision of more clerical assistance was seen as the key 
to ree ine many of the low-status time-consuming tasks. While 
many deputy=principals noted the lack of a separate office and 
Beer iene pee restricting their role task performance, a number also 
specifically noted that they were unable to obtain a filing cabinet 
- a very mundane matter which assumes new proportions when commented 
on by senior administrative personnel. A number of deputy- 


principals also felt that their position would be strengthened if they 
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had formal administrative training, although their views as to the scope 
of this training varied, 

Perhaps the most significant single comment made by deputy- 
principals regarding the development of the task role associated with 
their position was an emphasis on counselling and guidance to 
individual teachers, particularly on matters not directly associated 
with curriculum, A large number of deputy=principals saw this task as 
vital, and the key to a high staff morale. With a large school system 
many teachers are unaware of the appropriate channels and procedures 
involved in particular matters, and their consequent uncertainty often 
results in friction and reduced work performance. As deputy-principals 
are usually most directly concerned with teachers in the day-to-day 
operation of the school, this problem becomes apparent to them and 
BiGyeDelleve st POmbesOnes GL their most important taskes 

In answer to the question as to the five tasks in which they 
were actually involved, and which they considered to be the most 
important in their position, deputy-principals gave the responses in 
TavLe.o3 6 

Ten deputy-principals did not answer this question, and not 
all those who .did listed five tasks. The percentage values are 
expressed in terms of N = 61. Daily organization was listed by 34 of 
61 respondents, with or without comment. In fact this is a term 
including a number of separate tasks, The most likely tasks included 


within this term would be allocation of extra classes, public address 
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announcements, student discipline, teacher absence records and 
organization for special events, In total 27 tasks were mentioned by 
one or more deputy=principals, as being among the five considered most 


important to their position. 


Table 53 


Tasks Considered Most Important to Position 
by Deputy=Principals Involved 


Percentage of Deputy=-Principals 
(N = 61) Listing Task as One 


Task of the Five Most Important 
Daily Organization ep ra! 
Student Discipline Interviews 45.0 
Student Counselling Interviews Biot 
Staff Liaison and Supervision ay ae 42, 
Liaison with Parents (Vie) 
Principal-Teacher Liaison 24.6 
Allocation of Extra Classes 23.0 
Allocation of Teaching Duties oe) 


In response to the question as to which five tasks occupied 
most time, deputy-principals gave the data in Table 54, 
Table 55 indicates the response of deputy=principals as to the 


tasks in which they were involved, and which they considered to be 


inappropriate or unimportant to their position. 
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The inclusion of student discipline is significant. Nearly all 
deputy~principals made a clear distinction between serious discipline 
matters and routine incidents. There was a particular concern that the 
deputy=principal was expected to personally deal with a host of trivial 
matters which could more appropriately be dealt with by class teachers 
or co-ordinators. Deputy-principals regarded these as both time- 
consuming, and as reducing the effect of serious breaches through over-= 


exposure of the disciplinary function of the position. 


Table 54 


Tasks Involving Most Time by Deputy= 
Principals Involved 


to a es ee ere 


Percentage of Deputy-Principals 
(N = 61) Listing Task as Among 


Task Five Most Time Consuming 


Student Discipline Open 
Daily Organization 44.3 
Counselling Interviews Sie 
Allocativon CLeixtra Classes 20.5 
Liaison with Parents 2Eee 
Staf£— Liaison and Supervision Loo. 
Time Table Organization 16.4 
Administrative Bulletin Preparation sles Bea he 
Principal-Teacher Liaison (en! 
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Tt should be noted that maintenance of buildings and equipment, 
grounds cleanliness organization, maintenance of student records, and 
first aid treatment all ranked low in perceived ideal deputy-principal 
task involvement, although only first aid treatment was ranked as not 
appropriate for deputy-=principal involvement. 
In reply to the questions as to whether they were regularly 


involved in taking extra classes, yard duty or detention supervision, 


Hailes s5 


Tasks Considered Inappropriate to Position 
by Deputy-Principals Involved 


Percentage of Deputy=Principals 
(N®= 61) Listine Task as One ot 


Task the Five Most: [Inappropriate 

Maintenance of Buildings and 

Equipment 262 
Grounds Cleanliness Organization 24.6 
Student Discipline 23.0 
Maintenance of Student Records (Abe 5) 
First Aid Treatment Lee 
Allocation of Extra Classes eas 
Lost Property | 9.8 
Absentee Interviews 8.2 
Dept. Statistics Preparation 8.2 
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deputy-principals gave the following replies: 


Yes No 
Extra Glasses DOS rh 49.3% 
Yard Duty 39.4% 60.6% 
Detention Classes ihe) 4 84.5% 


In considering these replies it should be remembered that school 


detention classes are held in only 62.5 per cent of respondent schools, 


Teachers 

Teachers were the most heterogeneous group in this study, and 
one distinguishing feature of their responses, both in categorizing the 
88 tasks and in written comments, was a tendency to polarization of 
views. Teachers are the subordinate group in the formal organization, 
and their working situation is very much dependent on the quality of 
the administration provided in each school. But they are also a 
powerful group within the organization and can significantly influence 
the role of both principal and deputy-principal by their group norms 
and behaviour. One hundred and twenty seven teachers, approximately 
one~third of respondents (32.2 per cent), added written comments to 
the questionnaire. It was also noted that a number of teachers were 
reacting very much in terms of the situation in their own schools. 

While being very concerned with the need for a role definition 
for the position of deputy-principal, a number of teachers specifically 


commented on a tendency by some principals to ‘usurp’ the role of 
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deputy-principal and to relegate it to the status of administrative 
assistant with the emphasis on routine and menial tasks, rather than as 
a position of effective educational leadership. Fifty-five of the 127 
teachers included specific comments regarding an urgent need for a 
clear definition of role responsibility within the school, while many 
gthers, implied this. 

The concept of separating pure organizational maintenance tasks 
from those of goal achievement and educational leadership was introduced 
by 16 teachers in suggesting the need for bursars or business 
administrators in schools. In their view these staff would handle most 
routine organization, and free both the principal and deputy-principal 
for personnel matters concerning both staff and students, curricula and 
developmental planning. 

Teachers as a group also very strongly favoured specialized 
courses in educational administration to be a prerequisite for 
appointment to the position of deputy=principal, and frequently noted 
that the skills of a successful teacher are not necessarily co-incident 
with those of a successful administrator. Twenty-four respondents made 
specific comments on the need for specialized administrative training. 

At least 14 teachers also specifically suggested that the task 
role of the deputy-principal's position cannot be separated from a 
consideration of the personal attributes of the individual incumbent, 


Without exception these teachers advocated the appointment of 


applicants known to possess the ability to work with people in a 
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positive and co-operative manner, rather than by formal authority. In 
most cases they also coupled this requirement with that of 
administrative training, and stated that seniority should be secondary 
Eo merit. 

There were also 21 teachers who suggested that the position of 
deputy=principal would be enhanced through a maximum decentralization 
of administration and decision=making to senior teachers and assistants 
with responsibility, with the deputy-principal co-ordinating various 
activities rather than having a direct involvement in the tasks. 

Teachers also indicated a concern for the physical facilities 
provided for the position of deputy=-principal, and stressed the need 
for a private office and telephone, 

The view of deputy-principals in seeing their own position as 
involving liaison with and counselling of teachers was strongly 
reinforced by teachers who felt that this was one of the most 


important task roles, permeating virtually all other tasks in school, 


THE TEACHING ROLE OF THE DEPUTY-PRINCIPAL 


Some consideration must be given to the teaching role of the 
deputy-principal, if any, as it will necessarily have a significant 
effect on his involvement in non-teaching tasks. 

The question was asked whether the deputy=principal should have 
a regular teaching allotment, and if so, a suggested weekly time in 


minutes. Although more definitive questions as to number of separate 
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subjects or classes, etc., are necessary to fully investigate this 
question, the data in Table 56 give a clear indication of the views 
of each of the four groups, and the administrative task role of the 


deputy-principal must be seen in this context, 


Table 56 


Desirable Regular Teaching Allotment for 
Deputy~Principals by Respondent Groups 


In Favour Suggested Regular 
Teaching Allotment 
Allotmen 


Pat 


Respondent Grou N N vs Max* Min** Masses 


Inspectors 30 eae | 1057 400 180 276 300 
Principals 104 47 a5 o2 600 120 Bv0 300 
Deputy-Principals 71 agp 1 Sey 600 120 266 240 
Teachers 394 230 58.55 1200 60 ooo 300 
All Groups**** 599 336 Soa l 1200 60 317 300 


*Highest allotment suggested by any respondent in a group. 

*x*xLowest allotment suggested by any respondent in a group. 

«**Median response, 

*x%xxx AI] group percentage, mean and median weighted. 

Less than half of principals regarded the position of deputy- 
principal as involving a regular teaching allotment, while 76.7 per 
cent of inspectors believed that a deputy-principal should teach. 


However the maximum allotment of 400 minutes, suggested by three 


inspectors, was less than that suggested by any other group. By 
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contrast three teachers suggested a 1200 minute allotment which is 
equivalent of thirty 40-minute periods, approximating a full teaching 
allotment. The suggested mean of 276 minutes approximates’ seven 
40-minute periods per week, Very definite written views for or against 
a regular teaching allotment were expressed by all groups, but 
particularly by teachers, 

Deputy-principals were asked to indicate their actual teaching 
allotment, and these varied from nil to 800 minutes (or 20 periods) per 
week. Fifty-one respondents (71.8 per cent) indicated that they had 
regular teaching allotments, and the minimum allotment was 120 minutes 
per week, The mean allotment was 378 minutes with a median of 360 


minutes. It is evident that there was diversity in this matter. 


DIFFERENTIATION IN THE POSITION OF DEPUTY- 
PRINCIPAL BETWEEN SCHOOLS 


Staffing schedules determined by the Teachers' Tribunal provide 
that all schools with a confirmed student enrolment of 500 or more shall 
have one and only one position for a deputy-principal. Schools with a 
confirmed enrolment of less than 500 students are not entitled to any 
deputy-principal position, The salary scale of a deputy-principal is 
identical with that of the principal in a school having less than 500 
students, 

The view has been expressed that the tasks in any high school, 


regardless of student enrolment, justify the appointment of a deputy- 
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principal, and that larger or more complex high schools should have more 
than one position. Both these questions were included in this study, 
and the percentage of each group of respondents in favour of the 
appointment of a deputy=principal in all schools regardless of 


enrolment was as follows: 


able D7 


Respondents in Favour of Appointment of 
Deputy~Principal to All High Schools 


Respondent Group N Number in Favour Percentage 
Inspectors 30 17 DOe i 
Perncipals 104 87 83d 
Deputy=Principals fi 47 66.2 
Teachers 394 287 (pes 
All Groups boo 438 Yoel 


There was thus a strong support by all groups for the appointment 
of a deputyeprincipalein,every?tschool,wwithed8Sy/uperecentyofeall 
principals in favour, Thirty-two principals in schools with less than 
500. students were included in the study, and 29 or 90.5 per cent of 
these sought the creation of a deputy-principal's position in their 
schools. One principal contributed the following significant comments; 


It is a sore point with me that this multi-racial school of 450 


V4 sIdaT 


to Paeese gga Jo two0lsd a! ernsbeoqeoh: 
aloode2 right IMA 02 Iagionisvt-yJ0ged 


$.da va £f te 
: = 
a, £s vas bee azgionsT 
_ 7 
L.€% gta ‘ . ee2 equo7) LA : 


» 
» OS all i 
reminieggn 22 102 aquezg fin YS Jaogque anorse & euii as a7eiT ; - 


Ife io 4090 2dq T£8 dtdw .loodos crave al haben te sho 10 
¥ 


ss bien de hte wince a a 


cay 


wi9d3 ok no}sta0q A Kaglantsq-yaued & to nvisdes39 


244 
mainly underprivileged students has no Deputy=Principal. Having an 
antiquated building and a cacophony of portables and dilapidated 
outbuildingscongesting avsitefof 1% acres;itisiwery)difficult to 
attract suitable staff. I have 0/2 Senior Teachers and 2/5 Senior 
Assistants and only one office assistant. It has been a nightmare 
ride I can assure you. Why people decide everything by numbers 
instead of need I will never know. I suppose it is administratively 
expedient to claim that all are treated equally. The sooner we 
treat all unequally, the sooner we'll have true equality. 

Teachers and deputy=principals were also strongly in favour of 
all schools having a deputy=principal position, It should be noted that 
all deputy~principals were in schools having the position, and were 
there; ore projectine, their perception of the position, tor the benerit of 
smaller schools. 

Inspectors, while in favour of all schools having a deputy- 


principal position, were more evenly divided on this question than any 


other group. 


Deputy=Principals in Large Schools 


In response to the question whether some schools should be 
entitled to more than one deputy-principal's position, all groups were 
strongly in favour of the proposition as shown in Table 58. 

Inspectors were strongly in favour of the proposition, and 
principals had the highest ‘yes’ response at 82./ per cent, a similar 
figure to their response to the previous question, Deputy-principals 
obviously wanted to share the tasks of their position, Teachers with 


the lowest group response were nevertheless nearly two to one in 


favour of the proposal. 
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Table 58 


Respondents in Favour of Appointment of More Than 
One Deputy=Principal to Large High Schools 


Respondent Grou N Number in Favour _. Percentage _ 
Inspectors 30 eM | 70.0 
Principals 104 86 B27 
Deputy~Principals rg) 55 Tia 
Teachers 394 258 65.5 
All Groups 599 420 70.1 


The appointment of a second or third deputy-principal in a 
school obviously raises the question of allocation of duties, and this 
was not examined by the present study. However, a number of respondents 
suggested that where two deputy=principals were appointed, one should 
concentrate on administrative tasks while the other should specialize 
in curriculum and planning. The question of title would also be 
relevant and perhaps the senior appointee might hold the existing title 
of deputy-principal, while others have the title of assistant or vice- 
principal. It is possible that positions could be designated as 
assistant-principal (planning and curriculum) and assistant-principal 
(administration). 

Most respondents suggested that a school should have a second 


deputy-principal's position between 500 to 700 students, while a few 
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suggested that the entitlement should be set at 800 or 900 students, A 
number of respondents also suggested a third position where enrolments 
exceeded 900 to 1100. Specific suggestions such as one male and 

female appointment, and for an appointment where senior students in 
forms six and/or five exceeded some minimum enrolment were made. A 

few replies also suggested one position for the first 500 students, 
with further positions for each 250 additional students, either in total 


pteatyenecizic levels, 


SUMMARY 


There was significant agreement between the four groups of 
respondents in their attitudes and views regarding the development of 
the role tasks of deputy-<principals. 

All groups, but particularly deputy-principals and teachers, 
saw a more precise role definition for the position to be an urgent 
problem, Principals also wanted clearer guide lines for the position, 
particularly in regard to their own accountability and delegation of 
authority. The importance of developing the position to meet the 
specific needs of each school, and to recognize the strengths and 
weaknesses of individuals in the position were stressed, The 
integration of the deputy-principal's task role with that of all school 
personnel was also stressed to achieve the optimum distribution of 


tasks, 


Most respondents regarded the position as that of senior 
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administrative officer or chief of staff, responsible to the principal 
for the day-to-day operation of the school. There was a strong 
objection to-a principal attempting to retain direct control of all 
tasks and leaving the deputy-principal without an effective decision- 
making role. 

The position was clearly regarded as one of educational 
leadership to assist and complement the role of the principal in 
effective educational planning and guidance, The appointment of 
specialist non»teaching administrative and business management personnel 
such as bursars was seen as a means of relieving both principal and 
deputy-principal of many non-educational tasks. 

All groups saw the task role of the deputy-principal as 
primarily concerning people, and stressed that all appointments should 
have regard to an applicant's capacity to provide effective leadership 
through positive personnel involvement, Personal abilities and 
specialized training were seen as the main criteria for selection, with 
seniority relegated to a minor position. 

Respondents stated that administrative training courses should 
be developed and become mandatory for applicants seeking appointments 
as deputy=principals, These courses should stress role theory, 
personnel development, and administrative procedures, 

Respondents also stated that the deputy-principal, as the name 
implies, must be able to deputize for the principal in all matters 


where necessary. To achieve this there must be open communication 
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between principal and deputy=principal on all school matters, Deputy- 
principals particularly felt that this aspect could be improved. 

Deputy-principals indicated that of the tasks in which they were 
actually involved they considered daily organization, student discipline, 
counselling, liaison with teachers, parents and teachers and the 
allocation of extra classes as the most important tasks associated with 
their position. They stated that these tasks, plus administrative 
bulletin preparation, occupied most of their non-teaching time. The 
tasks they considered as least appropriate or least important in their 
role were maintenance of buildings and equipment, grounds cleanliness 
organization, trivial discipline matters, maintenance of student 
records, first aid treatment, lost property collection and absentee 
interviews. Many also regarded the allocation of extra classes as 
PranplopE tale CO,LUeL Te posit. ol. 

When the teaching role of a deputy=principal was considered, it 
was found that most respondents believed that the deputy=principal 
should teach and that a reasonable regular allotment would be 
aporomimately 320 minutes, of 20 per cent of the total teachine time 
available. 

Most respondents felt that every school should have a position 
for a deputy-principal, regardless of student enrolment. They also 
strongly believed that larger schools justified the appointment of more 


than one deputy or assistant principal, with a clear division of roles 


for each. A number of bases for appointing second or more deputy- 
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principals were suggested in terms of enrolments over the whole school 


or at specific levels. 
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Chapter 14 


CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 


This final chapter briefly reviews the specific research 
problems and the evidence presented by the data relative to these. It 
also suggests a role task definition for the position of deputy- 
principal, and guidelines for the development of the position in 
specific schools, The implications of the data for the development of 
the position of déeputy-principal and for the professional preparation 
and selection of applicants are also suggested, together with 
recommendations for further research studies and matters of practical 


implementation. 


RESEARCH PROBLEMS AND CONCLUSIONS 


A list of 89 tasks designed to include all non-teaching 
administrative tasks likely to be generally encountered in Victorian 
high schools was presented to all directors and inspectors, principals 
and deputy-principals, and a sample of teachers in the State of 
Victoria. Usable replies were received from a total of 599 respondents. 
One of the 89 tasks was deleted from the study because a printing 
error made it unintelligent to respondents. The 88 tasks were divided 
into seven categories of clerical and office tasks, community relations, 
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api 
curriculum and special services, extra-curricula activities, school 
Management, student personnel, and teacher personnel. Both categories 
and tasks within each category were listed alphabetically to avoid any 
hierarchy which might influence respondents. To test the assumption 
that the original list did represent all non-teaching administrative 
tasks, respondents were invited to add any additional items to any of 
the categories. While a number of ideas were suggested, most were 
considered to be incorporated within one of the tasks originally listed. 
Although not specifically listed as an additional task, the written 
comments of deputy-principals and teachers suggested that staff liaison, 
supervision and counselling should be regarded as a significant task. 


Task Acceptance 


i 


Respondents were first asked to indicate whether each task could 
be regarded as legitimate in a Victorian high school, An arbitrary 
decision had been made to reject a task as not legitimate if it was 
rejected by ten per cent of all respondents or 25 per cent of any one 
group, whichever was the lower figure. In fact none of the 88 tasks 
were rejected as not legitimate in a high school. Only eight tasks were 
not accepted by at least 95 per cent of all respondents, and all were 
accepted by at least 93.8 per cent of all respondents, Seven of the 
eight tasks with rejection rates between five and 6.2 per cent were 
regarded as of very low importance in the functioning of the school, and 


included preparation of a students' handbook, speech night organization, 
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liaison with night school, parking supervision, detention class 
supervision, students' insurance collection, and school bank 
organization, The eighth task, classroom evaluation of teachers, was 
rejected by two principals, one deputy~principal and 31 teachers, and 
must be viewed in the context of a continuing campaign by the teachers' 


organization to abolish inspection and assessment of teachers. 


Task Performance 

The second research problem was to determine whether each task 
was performed in high schools, and the responses of principals were used 
as the most universal data source available, These revealed that most 
tasks were performed in virtually all schools, but that a total of 26 
tasks were performed in less than 90 per cent of schools. Perhaps the 
most significant of these was liaison between principal and teachers, 
where nearly 11 per cent of principals indicated that they did not 
regard this task as being performed in their schools. While the study 
did mot investigate the effectiveness of task performance, this aspect 
may be significant in certain instances. One example reported was the 
variation in responses between principals and deputy-principals and 
teachers regarding the development of a school educational philosophy. 
While all principals and all but one deputy-principal reported this 
task as performed, there was a significant disagreement among the staff 
Grrttne 25 schools. It is legitimate that dittéerences in perception 


should exist, but the implications are nevertheless interesting. 
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In some instances a task was not performed because the highest 
form evel an the school did not require it, as, in scholarship 
administration, or because of geographical location as for organization 
of official school buses. Other tasks were not generally performed 
because of particular school policies or philosophies, low priority or 
absence of need. Tasks performed in less than 70 per cent of schools 
reporting were detention class supervision (62.5 per cent), preparation 
of students' handbook (58.7 per cent), drama festival organization 
(a2,mper cent), liaison with night school (S0 per cent), parking 


supervision (40.4 per cent) and road safety programs (31.7 per cent). 


‘Perceived Task Importance 


Respondents were asked to rate each task in importance for the 
functioning of the school on a four-point scale ranging from 'essential' 
co ‘unimportant. ' 

The responses of each of the four groups of respondents were 
analysed and reported separately to ascertain whether they were 
influenced by their role or nomothetic dimension as well as individual 
Gf Leioeraphic differences, —fhe data tor each task category are 
reported in detail in Chapters 4 to 10 inclusive, and are summarized in 
Chapter 11. They indicate that although there was a very high consensus 
between groups in ranking of tasks as measured by the Kendall 
coefficient of concordance and the Spearman rank correlation coefficient, 


teachers as a group tended to rate tasks lower in importance than each 
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of the other three groups, They were also likely to have the widest 
diversity of opinion, as indicated by the standard deviation from the 
mean score for each task, Inspectors had the greatest group consensus 
in ranking tasks, as indicated by lowest standard deviation scores. 
Deputy=principals tended to rate tasks higher than all other groups, 
with 43 of 88 tasks having a mean score above all other groups. There 
were statistically significant differences in frequency of response 
distributions between pairs of groups in 21.2 per cent of 528 pairs of 
observations measured by the Kolmogorov=Smirnov two-sample test. The 
greatest difference in rating of individual tasks was in the classroom 
evaluation of teachers, with inspectors ranking this highest and 
teachers ranking it lowest. 

When the mean ranking of task categories was considered, tasks 
relating to curriculum and special services were rated as the most 
important when the all-group mean rank score was considered but all 
groups other than teachers ranked it as second to teacher personnel 
tasks, Teacher personnel tasks were ranked second overall and by the 
teacher group. The all-group mean rankings placed community relations 
third, with student personnel, clerical and office, school management 
and extra-curricula activity tasks ranking in descending order, 
However each category included a wide variety of tasks, and the most 
significant data of perceived task importance were obtained by an 
analysis of individual tasks rather than categories. 


Chapter 11 reviews the task importance pattern as determined 
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over all groups and each group separately. Those perceived as most 
important were concerned with people, were related to the basic 

goal achievement tasks of development of the school educational 
philosophy and curriculum development or to the organizational 
maintenance tasks of time table organization and allocation of teaching 
duties, or maintenance of students' records, 

In considering the relative ranking of tasks by groups, it is 
important to stress that the ranking was based on the mean task scores, 
On occasions it was possible for a group to rate an individual task with 
the highest mean score for that task yet rank it relatively lower than 
other groups in relation to other tasks, Not all differences in 
rankings were statistically significant and should be interpreted with 
caution, A comparison of the relative rankings of tasks by the four 
groups suggests that their organizational position and role have 
influenced their perception of relative task importance. Inspectors, 
the only non-school group, were particularly concerned with supervision, 
control, evaluation and information tasks. Principals were concerned 
with broad areas of organizational goal achievement, supervision and 
discipline of students, and organization of the school through 
allocation of teaching and non-teaching duties, as well as coordination 
of faculties. Deputy-principals were concerned with the host of tasks 
involved in the day-to-day detail of the organization, Teachers were 
more concerned with liaison between the principal and themselves, 


liaison with all other educational institutions, and with tasks 
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related to individual students, curriculum and extra-curricula 
activities, 
Ideal and Actual Task Involvement 

The perceived ideal involvement of the deputy-principal in each 
of the tasks was analysed on a five-point scale and the data reported 
in Chapter 12, There was a similar high degree of agreement between 
groups in ranking the tasks in this regard as was found for task 
importance, and the status of the position as being one of educational 
leadership in the school is suggested by the hierarchy of tasks listed 
in Tables 46 and 47, There was a close correlation between those tasks 
rated as of or importance’ forethé functioning of the school, and 
considered very appropriate for involvement by the deputy-principal. 
Table 52 listed those tasks considered inappropriate for deputy=- 
principal involvement. When the actual involvement of the deputy- 
principal in various tasks was examined, the high correlation between 
ideal involvement and actual involvement was apparent. There was 
general agreement between the superordinate groups of inspectors and 
principals in prescribing the task role: for the position, the role as 
perceived by the incumbents, and the role as informally prescribed by 
the subordinate group of teachers. Again there was a high 


correspondence between the prescribed and perceived role and the 


operational role. 
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Definition of the Position of 


Deputy-Principal 

The mere listing or performance of a number of disparate tasks 
in isolation does not constitute an organizational role, which must be 
considered as an integration of all tasks into a coherent pattern. The 
actual task role will be influenced by the personality, training and 
behaviour of the individuals occupying the position, and those closely 
associated with it within the organization. Chapter 13 reports the 
views presented by respondents regarding the position of deputy- 
principal. 

phere was relear @vidence of a lack at role definition within 
some schools and resultant differences in perception. Deputy- 
principals and teachers were particularly aware of this problem, 
although both principals and inspectors were also concerned with it. In 
summary the data suggested the following situation: 

There should be a clear role definition and development of the 
Posltien within Gach school to meet the needs of the school] ihe 
position is generally seen as that of a senior administrative officer or 
ehieéf of staff, and as involving educational leadership. Principals 
must be aware of their own responsibilities and accountability as the 
executive leader in the school and be prepared to delegate specific 
responsibilities and decision-making functions to their deputy- 
principal. 


The position is closely associated with people, including 
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teachers, students and parents in the operational situation, so the 
ability of an individual to inspire others through positive personality 
traits is considered vital for all appointees, As the skills required 
for efficient administration are not necessarily similar to those 
required for successful classroom teaching, it is important that 
suitable professional training courses should be both available and 
required for all applicants seeking appointment as deputy-principal. 
Personal skills, training and experience are seen as more important than 
length of service as a teacher, 

The appointment of additional specialized non-teaching 
administrative and clerical staff is regarded as the key to the 
separation of the organizational maintenance and goal achievement or 
leadership functions, and to allow the role of the deputy-principal to 
concentrate.on the latter tasks. The provision of.suitable private 
office and telephone facilities are also regarded as essential for the 
proper development of the position, 

Most respondents in all groups, except principals, regarded the 
position of deputy-principal as involving a teaching function, with an 
approximate weekly teaching allotment of 320 minutes, This teaching 
role affects the non-teaching administrative task role to be assumed 
by the deputy-principal. More than 71 per cent of deputy-principals 
indicated that they had regular teaching allotments varying from 120 
minutes to 800 minutes, with a mean of approximately 380 minutes. 


A majority of respondents in all groups believed that every 
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high school should have a position for a deputy-principal, regardless of 
student enrolment level, They also believed that the administrative 
complexity of larger schools justified the appointment of two or more 
deputy or assistant=principals, with 500 to 600 students suggested as 
the enrolment for a second position, Where two positions were created 
it was suggested that one should involve administration, while the other 


should involve curriculum and planning. 


IMPLICATIONS OF THE STUDY 


The general task pattern and importance hierarchy has been 
identified, and there was a strong consensus between the four role 
Froups. “wiile one@or”other“or the eroups-ratedsa task statistically 
Signiticantly®diiterent from™“others there are no sé€rious “areas of 
potential conflict, except perhaps for classroom evaluation of teachers. 
The distinction between statistical and practical significance should be 
appreciated. While the former measure indicates the mathematical 
probability *that a“eivems difference in-distribution ‘has o¢curred” other 
than by Véhancé, Ythe Latter is concerned withthe erreet that “sucha 
distribution, if reliable, is*likely tO +haveCin thé’ réal situation. 
While teachers have tended to score tasks lower than other groups in the 
study, there is little evidence that this is likely to be a source of 
serious group conflict in the operation of the school. 

While the ideal task involvement for a deputy~principal has been 


suggested, it is doubtful that it will be identical in any two schools. 
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Rather, guidelines have been established with a set of task priorities. 
These should be considered by each principal in relation to his or her 
school situation, the human and physical resources and needs involved, 
and adapted to produce the optimum situation of goal achievement and 
organizational maintenance, with maximum personal satisfaction to the 
personnel involved, The study has concentrated on identifying the 
tasks considered ideal for the deputy=principal, but has not 
investigated the roles of others in the organization. Each role must 
be integrated with that of others, and as the task role of the deputy- 
principal has been suggested as that of an educational leader 
responsible for the day-to-day operation of the school, perhaps all 
Others can be related to this, pivotal position, 

The position of deputy=principal is seen as having a high status 
within the organization, and the individual appointed to the position 
should therefore be personally capable of fully meeting the demands of 
the position. There is evidence that in some schools the position is 
MOL tultilline ifs purpose throwen lack of role definition by the 
principal, or by the inability of am incumbent to meet the demands 
placed upon him. In such instances role and/or personality conflict 
Will arise and crolévsatistaction will be reduced or absent. “LE is 
important that this undesirable situation should be minimized by a 
clearer definition of role in general terms, and within each school 
consistent with this, and by the selection procedures for appointment. 


In some schools a significant improvement in physical 
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accommodation and facilities is seen as essential for proper 


performance of the deputy-principal's task role, 


RECOMMENDATIONS 


Further analysis of the data obtained for the present study 
might be made to ascertain whether the attitudes of groups, 
particularly teachers, vary significantly because of personal or other 
factors, and whether this could be of practical’ significance in 
particular schools, 

A further study or studies could be designed to investigate 
other aspects of the position and role mentioned, These might be 
particularly concerned with the personal and professional 
characteristics considered appropriate to the position, They should 
also be concerned with the development of procedures necessary and 
iikely to identify these characteristics, Specific enquiry might Be 
made regarding the development of procedures necessary to ensure 
personal compatibility between principal and deputy-principal in a 
school. A study might also be made of the interaction of position 
roles within high schools, and of the type of administrative structure 
most likely to facilitate maximum effectiveness, 

All principals should be fully informed of the principle of 
organizational accountability as appropriate to the Victorian 


education system, and its relationship to delegation of responsibility 


to subordinate positions within each school. 
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A survey should be made of the physical facilities in each 
school with a view to providing suitable office and telephone 
facilities for every deputy-principal. 

Consideration should be given to the rationalization of non- 
educational administrative tasks in schools by the appointment of a 
bursar or similar staff to each sehool, and the allocation of specific 
taskefunctions. to.this position. 

Finally, a study should be made into the need to create a 
position of deputy~principal in every school, and the creation of 
additional positions in larger schools. If such a study suggests that 
both or either of these changes in organizational structure are 
desirable, suitable representations should be made to the Teachers' 


Tribunal for the creation of these new positions, 
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APPENDIX A 


The sample questionnaire included in this appendix is the 
edition used by deputy-principals. Four separate editions were used 
for each respondent group. 

The questionnaire used by deputy-principals was similar to that 
used for the other three groups except that it also included Part Four, 
omitted from the other editions, 

The spacing allowed on the task response pages has been reduced 
in this appendix to meet margin requirements, The original Task #87, 
Staff Evaluation (home classroom), was a misprint and was deleted from 
the study. Tasks #88 and 89 were renumbered as Tasks #87 and 88 


respectively. 
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+Ulsvitonqest 


THE UNIVERSITY OF ALBERTA 


FACULTY OF GRADUATE STUDIES AND RESEARCH 
DEPARTMENT OF EDUCATIONAL ADMINISTRATION 


SCHOOL ADMINISTRATIVE TASKS AND THE DEPUTY-PRINCI PAL 
IN VICTORIAN HIGH SCHOOLS 


QUESTIONNAIRE 


CONFIDENT TAL 


THE DATA OBTAINED IN THIS QUESTIONNAIRE WILL BE USED 
FOR RESEARCH PURPOSES ONLY, 
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THE UNIVERSITY OF ALBERTA 
EDMONTON 7, CANADA 


FACULTY OF EDUCATION 


DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


November, 1972 
To All Deputy-=Principals 
Dear Colleague: 
I am a Victorian Teacher at present studying overseas. 


The enclosed questionnaire given to you by your Principal is an 
important part of my Master of Education thesis at the University of 
Alberta on "School Tasks and the Deputy-Principal in Victorian High 
Schools." I am also seeking data from Principals, Teachers. and 
PnSpectors;, 


Mr. T.J. Moore, Assistant Director-General, and Mr. A.E. Schruhm, 
Director of Secondary Education, have approved of this study being made. 
Your participation is, of course, a personal matter and I am hopeful that 
you will participate in this study, 


The questionnaires being completed by other groups include the 
first part of your questionnaire only. You are asked to provide data on 
your tasks "'as they are.”’ I hope that this study will clarify the 
pattern of your role and tasks in our schools. 


The questionnaire responses are completely anonymous, but it is 
my intention to provide a summary of results to all respondents who may 
be interested, If you wish to receive a summary of results please 
indicate your name and address on the envelope provided. 


Please seal your response in the envelope provided and give it to 
the Principal, who has a reply-paid envelope for the return of your 
school responses, 


I apologize for imposing an additional task on your already busy 
end-of-the-year schedule, but would sincerely appreciate your co-operation 
in completing and returning this questionnaire as soon as possible. 


Yours sincerely, 


oy , : 
a ee G4 btn Fon 


DAS / jmt Donald A. Sinclair 
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PART ONE: DEMOGRAPHIC DATA 
A. SCHOOL DATA 


teepocboo. Classification: 
2. Enrolment: 
less than 200 
200-299 
300-399 
400-499 


3. Highest Form Level: 


Form 1 [| 
Form 2 ee) 


PERSONAL DATA 


Male a] 


6. Academic Qualifications: 


pa. LJ 


Yan INGECATUE Wares Ewe Kehoe 


| 
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ei 
ae 


less than cmb ad 35-39 


Metropolitan a 


Form 3 


Form 7 ee] 
Female 4] 


Peer eed ae 


B.Com/Econ. 


other degree [| 


[eae eee Diploma 


etd 


900-999 (ag 
1000-1099 ae 


LI00-8199 


more than 1200 ieee | 


cies Na 
eas 


Form 6 


eee ae 
60 or more | | 


wee ee 


University of Melbourne | 


Monash University 
Latrobe University 
Interstate University 


Teachers College 


American University 
Canadian University 
British University 
Other University 


Other Institution 
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Teacher. Training: Dips wal | Tamed etcs |_| Tere laGs | | 
B. Ed. om .SA.00. 1] other |_| 
cae ae 


Major Teaching Field: 


Humanities EA Science 


Teaching Experience in Years: 


| 


Practical | 


lass wien S 15-19 ae | 30-34 E 
5-9 20-24 E more than 35 |_| 
10-14 25-29 |_| 


Experience as Principal: Years (if applicable) 


Experience as Co-ordinator: Years (if applicable) 


Experience as Deputy-Principal: eee Years (if applicable) 


Present School Position: 


Principal lea | Senior Teacher & Assistant Ey 


Deputy-Principal Senior Assistant Temporary Assistant 


Tocation of Teaching Experience: eee opo1eeen only | | 
Country only | | 
Both [| 

Have you taught in any of the following places: 
[| 
ES 


Other Australian States | | Britain 


Wise cls || Other places 
Canada [] 


(a) Have you any employment experience other than teaching? ves| | No bE] 


(ob) eit"vyes", please give brief details: 
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PART TWO: POTENTIAL TASK INVOLVEMENT 

The following tasks, listed alphabetically under seven categories, are 
suggested as tasks which might be performed in schools and may particularly 
involve a Deputy-Principal. You may add additional items if you wish. 

It is realized that a number of items could be classified under more 
than one category and each has been classified to area of prime concern or 
function. Even if your school has no Deputy-Principal, a response will be 
Significant. 

You are requested to consider each task and indicate your feelings by 
circling the appropriate choice or choices. 

i,j Please DELETE any) task if you Gonsider’that it has®no place in”any 

high school. No further classification is thus required. 

2. In regard to all tasks remaining please indicate: 

(a) if the task is actually PERFORMED in your school. 

(b) what IMPORTANCE you attach to each task for the efficient 
functioning of a school, regardless of whether it is per- 
formed in your school or not. 


(c) what INVOLVEMENT, if any, should the Deputy-Principal have 
in the task? The following definitions apply: 


ESSENTIAL: must involve the Deputy-Principal 

VERY APPROPRIATE: should involve the Deputy-Principal if at 
all possible. 

APPROPRIATE: should involve the Deputy~-Principal but 
could be performed by others just as well. 

NOT APPROPRIATE: should not involve the Deputy-Principal if 
at all possible. 

NO INVOLVEMENT: should definitely not involve the Deputy- 
Principal at all. 
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a. Tasks 2. LS) tne 3. Importance of this 4. Ideal Involvement 
task pex- task for functioning of Deputy-Principalis 
Cross out any task formed in of the school? 
which you feel has your school? 
no place in a high ® 
school in Victoria. rs) 3 the FE 
re “ ro 
© 4 “| 0) 
as) v uA @ iH = 
2 iS S & On 1 aX @ . 
fe) 4 fe) a) i fe) a 4 i) O 2 fe) 
5 © ey fe Pood © % «nA rs) ie 
“A e © M4 = “4 OO w a% oO rs 
yp H wv QO cA 5) ge by Dy Se al 
v re Ma On 0 S| O ra G Q, 
- ) >i Sp he 9) eM H Oo 
o 6 noe Bee 6 as a om Oe ce. SC 
ese FS eo e He oe OS JN da See 


CLERICAL AND OFFICE 
FUNCTIONS 


ieig Evaluation of clerical 
Stati. Me N x 
2. maintenance of school 
correspondence records, Y N X 
3. Maintenance of student| Y N X 
Fegores ~euolls, etc. 
4. supervision of clerica 
stait. M4 N X 
S7e,.1ebephnone use controls | Y. N X 


E V A NA NI X 


E V A NA NI x 


E Vv A NA NI »4 


Add any other items 


4 N xX E V A NA NI Xx 
Ne N x E V A NA NI Xx 
COMMUNITY RELATIONS 
fea Conauctwofavisiting 
groups. Me N X E V A NA NI x 
7. Liaison-community 
organizations. y N X E Vv A NA NI ¥ 
8; Liaison-commercial 
interests. 4 N X E V A NA NI Xx 
9. Liaison-parents. M4 N X E Vv A NA NI x 
10. Liaison-school 
associations. x N X E V A NA NI X 
11. Organization of school 
. publicity. v= NX E ‘Yv “A PNA PNT EX 
Add any other items 
iY N x E Vv A NA NI X 
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1. Tasks 


Cross out any task 
which you feel has 
no=place! in *a-high 
SCNOOl ian Victoria. 


CURRICULUM and SPECIAL SERVICES 


12. Conference organization. 
13. Control and maintenance of 
instructional materials 

and equipment. 

14. Curriculum committee/s 
organization. 

Jo@eGUGrLeculum information 
dissemination. 

16. Development of school edu- 
cational philosophy. 

17. Excursion-organization 
andteontrol’. 

18. Liaison with elementary 
schools. 

19. Liaison with other schools. 

20, *bratson with tertiary 
institutions. 

el. Priprary “Services *super- 
vision. 

@2. “Orgenrzatiron-or experimental 
WOLkKern Scnodl. 

23. Trainee teacher supervision. 


Add any other items 


EXTRA-CURRICULA ACTIVITIES 


24. Drama festival organization. 

25. School clubs and societies 
organization. 

26. School magazine/paper man- 
agement or liaison. 

27. School socials organization. 


ae eis the 
task per- 
formed in 
your 
school? 


Yes 
No 


yy N 
ag N 
x N 
m6 N 
Me N 
Y N 
4 N 
Y N 
+4 N 
Y N 
x N 
pe N 
¥ N 
x N 
Nd N 
as N 
ya N 


Don't Know 
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3. Importance of 4. Ideal Involvement 
this task for func- of Deputy-Principals 


tioning of the 


school? 
Dp 0 
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co Oy a p d ic Qy “d sy 
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E V Z U Ape V A NA 
E V iL U X | E V A NA 


E V I U AP} V A NA 


No Involvement 


NI 


NI 


NI 


NI 


NI 


NI 


NI 
NI 


NI 


NI 


NI 


NI 


NI 


NI 


NI 


NI 


NI 
NI 


No Opinion 
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oe ASKS 2. Is the 3, Importance of 4. Ideal Involvement 
task per- this task for of Deputy-Principals 
Cross out any task formed in functioning of the 
which you feel has your school? school? 


no place in a high 


. eee 

Schoolsan, Victoria. Pe a i ro] 

Cy M4 “d a) 

p o) a 4H Ei 

3 uy Gq S O 2 Oy ov 

fe) 4 oO © O aA 4 © O > 
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pe 2 o) ees ee ee ee | > ma te 

28. School sports meetings Y N X E V vi U X E V A NA NI 
organization. 

29. Speech day or night yaa eX Bod) TS ti Xe ee ee on 
organization. 

SU, esceacralL’Service program Y N X E V a U x E Vv A NA NI 


organization. 
31. Student awards compilation.y N X E Vv 7 U xX E Vv A NA NI 
Pee eSoRsC. Piiaison: Y N x E Auli b U xX IE V> = NA UNE 


Add any other items 


SCHOOL MANAGEMENT 

33. Bell system operation. Y N X Vv ng U x E V A NA NI 

34 Budgeting and collection of| y N X E Vv a U ae E V A NA NI 
fees. 

35. Canteen management. Y N x E V I U X E V A NA NI 

Bo. Examination organization. |y N X E Vv iT U x E V A NA NI 

Syeerire drilis organization..| y N X E Vv I U xX E V A NA NI 

38. Grounds cleanliness Y N 24 E Vv I U X E Vv A NA NI 
organization. 

39. Keys, control of. VOLUN? Soul eRe 1) US ax 3 Bane oe eer 

foe Liaison - night school. Y N me E V I U X E V A NA NI 

41. Locker management. ye ND) xO) eRe OVE SIR UR eel Bee ee ee 

42. Maintenance of equipment Y N X E Vv £ U x E V A NA NI 
and buildings. 

43. Parking supervision. Y N x E Ve U X rE Vo AL sNA AND 

44. Public address announce- y nN xX Bel Vo TeUUL eX Sebo ye ee aa 
ments. 

45. Requisition of school Y N X E V nt U X | E Vv A NA NI 
Supplies. 


46. School accounting (cash). |y N xX BL V. le US) Xe Gy So eee 


No Opinion 
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1. Tasks alse the 3. Importance of 4. Ideal Involvement 
task per- this task for func-of Deputy-Principals 
Cross out any task formed in ELoning o£. the 
which you feel has your school? school? 
no place in a high o 
Penoo.ean Victorias re) " Ts rs) 
Ss “4 © re 
rn My “A 0) 
oe 2 Oy co) 4 & 
3 M4 fe! ra ) p oo oO fo 
fe) qq ) rs) © O A 4 in O > O 
o © oF SG yp ee) Ay “fd 4 qo “d 
“4 E © M4 sa art O& 4 A fe) G 
3) H xa) fe) ‘dV ra Oy oy S “4 
rs) S M4 OF OFFS fe) a fe) Qu 
- 0) ce fe E oO" > OY H Oo 
O; <6 "O- ‘ae se Be coe a eee ee ee 
> Z Q ea > HR 2 Z W > ar ee es Zz 
a7. school accounting” (supplies| y N X E NA NI xX 
and equipment). 
48 School assemblies Y N X E NA ONT Xx 
organization. 
49. School bookstore we N K E NA NI X 
organization. 
50. School photographs Y N X E NA NI xX 
organization. 
51. School buses (official) Y N x E NA NI X 
organization. 
52. School transport (other) Y N X E Vv I U Xe V A NA NI X 
organization. 
53. Site development program. 4 N xX E Vv a U Xe Vv A NA NI X 
54. Students' insurance vy N me E V I U Xa V A NA NI X 
collection. 
55. Supervision of caretakers/ Y N Be E V I U X15 V A NAW NI ek 
cleaners. 
56. Time table organization. Me N x E V ut U X JE we as NA NI X 


Add any other items 


STUDENTS 

57. Accident report respon- y N Vee 
So Ly. 

58. Course program preparation | y N Vel 
and advice. 

299 Departmental statistics Y N Vet 
preparation. 

Semevetention classes super- .{ Y N Vee 
vision. 

61. Enrolments, transfers Y oN v ot 
Recording, 

62. Enrolments projection. Yau v oi 

63. First Aid treatment. VaaEN Not 

64. Interviews - absenteeism. Y oN voit 
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ia casks. 2. is the 3. Importance of 4, Ideal Involvement 
task per- this task for func- of Deputy-Principals 
Cross out any task formed in tioning of the 
which you feel has your school?school? 
Howplace.1n.a high § fr 
school in Victoria. es) a e +f 
o 4 “ 5) 
p 73) Xo @ 4 & 
3 NI e fe Go 2 A @ s 
te) oa Go +2 o Oa 4 i ) > ) 
5 © 4 G p ‘di @ rey -d My rq “4 
“dl = © M4 God GQ % Oo a 
ke oad O ms ay oe aa 
3) iS M4 oO & & O86 a ey 
- o |UD Ee oOo WY DOOM H Oo 
oO & ) uy Qy “d 2) M4 Q, 2 
wo) ) Q a) o E S Oo OW oO) % Oo fe) fe) 
PO ‘al we ff HH SS @ &@ 8 -@ 2 2 2 
Shh eae et Sane aed IE 
65. Interviews - counselling. 4 N Xx E V I U 
ho. interviews - discipline. y N xX B V ii U 
67. Orientation of new students.| Y N x B V el U 
68. Preparation of students' y N X E V ui U 
handbook. 
69. Review of individual reports.| Y N X E V ai it; 
70. Road safety program organi- N x E V I U 
zation. 
jae Scholarship administration. | Y N x E Vv a U 
72. School bank organization. uy N X E V uf U 
73. Social Welfare assistance y N Xx E V uN U 
organization. 
74. Supervision of students on ee N xX E V I U 
school premises. 
wo. Vocational guidance advice. [¥Y N X E V I U 


Add any other items 


TEACHERS 

WG. Absence records. me N x E V av U 

ee Accidents records. Y N x E V a8 U 

fe. Actinistrative bulletin v N X E Vv iL U 
preparation. 

79, Allocation of non-teaching |Y N xX Ea Vi Pee 
duties. 

fee hileocation of ‘extra' He N X E V iz U 
classes. 

81. Allocation of teaching Ys ety Gx Racy. pies 
duties. 

82. Classroom evaluation of Veen ak a seat ae 
teachers. 

83. Conduct of staff conferen- fa N xX E V I U XE ¥ A. NA NIT & 
ces, 


84. Co-ordination of faculties/ |[Y N xX E Vv 1 
Gepartments. 
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1. Tasks 2. Is .the 3. Importance of 4. Ideal Involvement 
task per- this task for func- of Deputy-Principal 
Cross out any task formed in tioning of the 


which you feel has your school? school? 


C0) 

no place in a high yp a 5 rs) 
school on Victoria. fe 1 br 5 
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65. Liaison - Principal - 
Teacher relations. 


86. Orientation of new Nd N Xx B V iL U xX E V A NA NI xX 
teachers. 

87. Staff evaluation (nome Y N D6 E V iF U Maa V A NA* NI X 
classroom). 

88. Staffing schedules ard ng N X E Vee U XE V A NA NI X 
Statistics preparation. 

89. Liaison - Teacher~Student |¥ N Xx E V ii U ok. Ie: Vv A NA NI X 
relations. 


Add any other items 


PARI Un REE: 


1. Do you feel that every school should have a position for a Deputy- 
Principal, regardless of enrolment? 


Yes No 


2. (a) Do you feel that larger high schools should have more than one 
Deputy-Principal position? 


Yes No 


(b) If you answered 'yes' above, can you suggest any enrolment levels 
which would entitle the additional position/s? 


ane 
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3. (a) Do you feel that a Deputy-Principal should have a regular 
teaching allotment? 


oat a 
(b) If you answered 'yes' above, what allotment would be reasonable 


in minutes per week? | 


4, Do you feel there is any aspect of the position of Deputy-Principal 
which is not included in the lists of tasks listed previously? If 
Sonu pLease reply sin, detail. 


5. Can you make any suggestions to improve the position of Deputy- 
Principal in a school? 


01 analzasggue yan ' wpe A 
—¢ieged Io neltiaegg sd2 evotqal ; , man 


PART FOUR: ACTUAL TASKS INVOLVING DEPUTY-PRINCIPALS 


This list is identical with thetene in Part Two.) bm ithis part 
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please indicate only those tasks in which you are actually involved and 


complete data for these. No information is required on others. 


Woo twOr Lasks 2.Are you 


involved? 


CLERICAL AND OFFICE FUNCTIONS 


15 Evaluatiom offficlerical 
staff. 

2. Maintenance of school 
correspondence records. 

3. Maintenance of student 
“weeords, rolls, etc. 

4, Supervision) of clerical 
Siabae 

5. Telephone use control, 


Ww |} At least once a week 
uw | At least once a month 


Nm | Every 2-3 days 
#|Every 2-3 weeks 


Add any other items 


COMMUNITY RELATIONS 


Gaecopduct Of Visiting groups. S) 
7. Liaison-community 

organizations, 5 
8. Liaison-commercial 

interests. 5 
9, Liaison-parents =) 
10.Liaison-school 

associations. 5 
11] .Oeeamization of school 

3 


publicity.. 


Add any other items 


Meni wa the tha Steskeuse 


o |Every 2-3 months 


~ | At least twice a year 


a year 


co !Once 


3.The frequency of my involve- 
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Eilist of Tasks 3.The frequency of my involve~ 
involved? mentiiwitiathis:-:task is: 
G u 
re o 
J 2 ge 
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9) ist) 
sy a) icy G 
o w » 
> o0 WY @ oe a) 
© co 8 oO cH 
ae) Eee ac Se 
O° O oo al 
Gt) foe) ise) od) 
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3 © Bo 
: = eee ee: Se ee 
CURRICULUM AND SPECIAL SERVICES d cd) ) 3) 9) 
; SOO RR ST GTR Raa SEL Be SY > 7) = y > 7s) Gc 
Q A <= #» « ea < oO 
12.Conference organization. Yes No i) 2 3 4. 5 6 7 8 
13.Control and maintenance of 
instructional materials and 
equipment. Yes No 1 2 5 ot © & 7/7 6 
14.Curriculum committee/s 
organization. Yes No 1 2 3 & 5 6 7 
15.Curriculum information 
dissemination, Yes No i 2 BB & BB oe 
16,.Development of school 
educational philosophy. Yes No Lee ez Jey a 35 Ores 8 
17.Excursion-organization and 
eontrol . Yes No 1 2 =) 4 5 6 a 3s) 
18 .Liaison with elementary 
schools. Yes No 1 2 3 eS) 6 7 8 
19.Liaison with other schools. Yes No 1, 2. 3B eS 6 i Ee 
20.Liaison with tertiary 
iis Wiwutions. Yes No 1 2 3 i 6 7 8 
2D, Lbibtary services supervision. Yes No 1 2 3 4 5 6 ff 8 
22.O0rganization of experimental 
work in school. Yes ' No 1 2 3 i © 6 7 8 
23.Trainee teacher supervision. Yes No Li aA s eS eee) ee ts 


Add any other items 


EXTRA-CURRICULA ACTIVITIES 


24.Drama festival organization. Yes No 1 2 BD Be 6 7 & 
2 senool Glubsmandssocieties 
organization. Yes No l 2 83. & S&S &© 7 & 


26.School magazine/paper 
management or liaison. Yes No l- 2 5B @ © © 77 B 
27.9chool socials organization. Yes No 1 z. 5B ff 6 6 7 8 


“faved wa > von ' ry 

* » Lu is ngs 

é ar. 

: ei 

_ & 8 * . 
Pop Peet 
} gt eee oe 
| & “s 4 » s ” 
a ee i¢ 
Lee i ¢ & BI 
. ££. go £2 ee) 2. leek 


-oolias inpg7a 
noj}ismro inl wii at 
rol Inatmeelb _ 


A 
qo 
ru 
> 
toe) 
“> 
-— 


“4 
= 

~ 
- 


to @ 6 
$y @ @ 4 
, @ @ &f 
y @ @ « 
, 8 2@ 84 


3.The frequency of my involvement 


ijidet of Tasks 2.Are you 


involved? _ with this task is: 


ee 
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a: a O cd 
4S) G = o} iS = Hy 
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28.School sports meetings i a ae se cos ee 
organization. Z a te 5 6 y) 8 
29 .speceheday.or night 
organization. pee ne Cae 6 ie ous 
30.Social Service program 
organization. 2 3 (4 5 6 i 8 
31.Student awards compilation. 1 2 3 ££ 5 6 i 2 


$7 8.826, Liaison. 


Add any other items 


SCHOOL MANAGEMENT 


33.Bell system Operation. 
34.Budgeting and collection 


of fees, 1 2 38 & S 6 y° £8 
35,Canteen management. i 2 3 4 5 6 7 8 
36.Examination organization 1 2 3 4 5 6 7 8 
oi shire drills oreani zation. i 2 3 £5 6 7 8 
38.Grounds cleanliness 
organization. Th 2 OS) 0a) one One emme 
Jo weve, Control of. 1 2 2 eden) 6 7 8 
40.Liaison-night school. ii g 3 a § 6 7 8 
41.,Locker management. d 12 3 £2 6 52 Vip as 
42.Maintenance of equipment 
and buildings. lL 2. BY Oe SS 6° 7 8 
i 3 ae oS Des 


43,Parking supervision. 

44,Public address announce- 
ments, 

45.Requisition of school 
supplies. 

46.School Accounting (cash) 
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3.The frequency of my involvement 


am 


L.List--of-Tasks ence 


involved? | with this task is: 


vy ae 
Saves rege eee 
- 6 @ g¢ Go 
COT) 10), ee es Cy es 
ie} q 3 q = Es Mu 
6) ) pb 
a) a) a) ro 
Ue yp A See ee ee eS 
Ss A a DD oS 
w cS SC 
> G0 BR @ > oO 
a rt u cI uy re (0) 
ov v o a) 
47,School accounting (supp- ee ee se Pee = 
lies and equipment). Yes No BO ASO. Se eee Cane anit 
48.School assemblies 
organization. Yes No 1 z 3 4 5 6 ae 
49.School bookstore 
Organization. Yes No L 2 3 a 5 6 7 8 
50.School photographs 
organization. Yes No La 2 (32542 5 ae Cee co 
5 Scenool buses (official) 
organization, Yes No 1 2 3 4 5 6 i 8 
52.School transport (other) 
organization. Yes No ees eee) 6 8 


53.Site development program.| Yes No 
54.Students insurance 
collection, Yes No 
55.Supervision of caretakers/ 
cleaners. 
56.Time table organization. 


Add any other items 


STUDENTS 


J/saccHaecul report respon= 
SLOT CY. 

58.Course program prepara- 
Pecmratiar advice. 

59.Departmental statistics 
preparation, 

OU ;Derention classes super= 
vision, 

61.Enrolments, transfers 
recording. 

62.Enroiments projection. 

63.First Aid Treatment. 

64.Interviews - absenteeism 
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] List of Tasks 


65.Interviews-counselling. 

66.Interviews-discipline, 

67.Orientation of new 
students, 

68..Preparation of students 
handbook, 

69.Review of individual 
reports, 

70.Road safety program 
organization. 

71.Scholarship administration. 

72.School bank organization. 

73.Social Welfare assistance 
organization, 

74.Supervision of students on 
school premises. 

75.Vocational euidance advice. 


TEACHERS 


76.Absence records. 

77.Accident records. 

78.Administrative bulletin 
preparation. 

79 Allocation ofynon-teaching 


duties. 

80.Allocation of ‘extra' 
classes. 

Gl Allocation of teaching 
duties, 


82.Classroom evaluation of 
teachers, 

Soyvconuuet of steili conier= 
ences, 

84.Co-ordination of facul- 
ties/departments. 


involved? | 


Yes 


Yes 


2.Are you 
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3.The: frequency of my involvement 


with this task is: 


re} Daily 


Nm wm] Every 2-3 days 


w w| At least once a week 


& £| Every 2-3 weeks 
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1 LIstVot tasks 2.Are you 3.The frequency of my involve-~ 
involved? ment with this task is; 
we b c 
i 
= = 
n 
Sy no GS 
” ay; yb  @ 
~ v i - Geos 
© @) ic) 1) ie} al 
ue) G Hs G = 3 u 
S fo) p o 
Oo Si | ae | co) 
t vu { .e) i v ra 
N Yn N wn N Nn 
v ce @ © 
pa Py oO eS oD) ay i) 
rt Si rad WW ro ‘I ro io) 
‘d vu i) 1) 1e) 
a ree eh ge ete = 
85.Liaison-Principal-Teacher eae ee ee ee 
relations, Yes No 1 Z | 4 iS) 6 7 8 
86.Orientation of new teachers. Yes No sb 2 3 4 5 6 " 8 
$7.Staff- evaluation (home 
classroom). Yes No 1 2 3 4 5 6 7 8 
88 .Staffing schedules and 
statistics préparation. Yes No dig 82 Sa te) i es) 
89.,Liaison-teacher-student 
relations. Yes No 1 Ze oy eS 6 i 8 


Add any other items 
Yes No Le ete oe ee 687 8 


90.What is your regular teaching allotment in minutes? 


91.Do you regularly take "extras?" ves| | no[ | 


92.Do you regularly take "yard duty?" ves{ | No] 
93.Do you regularly take a school detention class? ves[ | No[ | 


94.List in order the five non-teaching tasks in which you are involved 
which you consider to be the most important in your position, 


Task Comment, if any 
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95. List in order up to five tasks in which you are involved, and which 
you consider to be inappropriate or unimportant to your position. 


Task Comment, if any 
is. 
Age 
ae 
4. 
ay 


96. List in order the five tasks which occupy most of your non-teaching 


time. 


Task Comment, if any 


97. What changes if any, would you feel might improve the position of 


Deputy-Principal? 


THANK YOU SINCERELY FOR YOUR TIME AND INTEREST IN COMPLETING THIS 
QUESTIONNATRE, 
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APPENDIX B 


Table 59 


Inspectors: Summary of Group Data 


oe _a—@m@m9L,M_aeseselU(Y(aeaSSmamomaeo rn rs 


1. Number of Respondents: 30 


Zoe acesDistripution: 


Years: Less than 45 45-54 55 or more No Response Total 
N 10 iS) 6 s 30 
We 33.4 43.3 2070) One 100.0 


3. Teaching Field: 


Humanities Science Practical No Response Total 
N 18 9 2 1 30 
% 60.0 30:20 Ged AE: 100.0 


4, Teaching Experience: 


Years:10-14 15-19 20-24 25-29 30 or more No Response Total 


N 6 it 3 2 7 1 30 
to 20.0 ST ejay 10.0 ey | Bee) Bhs) 100.0 


Dmpeipertence as Enincipal: 


None ee tee Pa Spats oy nS SD Vrs. Total 
N 20 | 2 4 1 30 


to 66.7 10.0 Ora? ered os 100.0 


6. Bxperience as.inspector: 


Years: Less than 5 5 or more No Response Total 
N 13 16 1 30 
to 43.3 53.4 Bes 100.0 
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Table 6 


Principals: Summary 


SS LL A a SN NN NN NN NT NN 


Number of Respondents: 104 


School Location: 


Metropolitan 
N By 
ve 50 


School Student Enrolment: 


bessethrane50g 500-899 
N 33 46 
ve 31 44.3 


Sex Distribution of Respondents 


Male 
N 94 
fe 90.4 


Age Distribution: 


Years: Lesis stnan -45 45-49 
N De 25 
ie Zale, 2420 
Teaching Field: 

Humanities Science 
N 80 22 
6 76.9 D dex 


0 


of Group Data 


Country 


a2 
50 


900 or more 


Zs 
24.0 


Female 


10 


55 and more 


26 30 
Zoe ZOeo 


Practical 
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Total 


104 
100.0 


Total 


104 
100.0 


Moezul. 


104 
100.0 


Total 


104 
100.0 


Total 


104 
100.0 


Table 60 (continued) 


10% 


Teaching Experience: 


Years:<15 15-19 20-24 25-29 30-34 35 or more 


N 5 | 24 10 28 28 


% 4.8 Ores, 2a! 2 a0 2059 Zoeo 


Expertenceras principal: 


ears: 340G) tess 4-9 10 or more No Response 
N 36 28 oh) 
to 34.6 26.8 Boro 1.0 


Experience as Deputy =Principal: 


None Upato stays. 
N sul 13 
% 2950 ie 


Location of ‘Teaching Experience: 


Metropolitan only Country only Both 
N 3 22 us 
% (eI as bs he 76.0 
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Total 


104 
100.0 


Total 


104 
100.0 


Total 


104 
100.0 


Total 


104 
100.0 
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Table 61 


Deputy-Principals: Summary of Group Data 


— TT ell®el®e*@®ae eer 
———— NN 


1. Number of Respondents: WAL 


2. School Location: 


Metropolitan Country Total 
N 46 22 rial 
to 64.8 Ose 100.0 


3. School Student Enrolment: 


Less than 500 500-899 900 or more TotaL 
N - 48 25 rei 
VE - 67.6 32/544 100.0 


4, Sex Distribution of Respondents: 


Male Female Total 
N 56 1S) Al 
z 78.9 BMiodl 100.0 
5. Age Distribution: 
Years: Less 55 and 
than 40 40-44 45-49 50-54 more No Response Total 
N 7 i) 18 14 16 if alt 
v5 9.9 Ze fay ads oa tee 1.4 100.0 
bo) Leaching Field: 
Humanities Science Practical: Total 
N 45 19 i Wil 


to 63.4 26.8 o59 100.0 
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Table 61 (continued) 
7. Teaching Experience; 
Years; Less than 15 25-195 20-24 25-29 | 30-345 535 or more Jotal 


N ze 8 23 iba 17 10 71 
% 220 es 32.4 heen CRE, 14.1 100.0 


8. Experience as Deputy=Principal: 


Years; 1 2 $) 4 No Response Total 
N 18 12 a2 i 2 ve 
vi 25 a eLOs S 45.1 pag 2.8 100.0 


o> Location of leachin= Exper teuce: 


Metropolitan only Country only Both No Response Total 


N 6 2 25 al ra 
to ogo UPA es) 1 1.4 100.0 
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of ae <a. 
faye? sanoqesR of dioB ylow yi2mwed pie aad logrisee 


oa) I 22 . a 
0.004 at 2.0% ¢.83 2.8 
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Table 62 


Teachers: Summary of Group Data 


Number of Respondents: 394 


SChoOoOMMLocaitLon (by Respondents): 


Metropolitan Country 
N 225. 159 
to 59.0 40.4 


Number and Location of Schools Represented: 


Metropolitan Country 
N 15 12 
to ©) 2)e39) 44.5 


School Student Enrolment (by Respondents): 


Less than 500 500-899 900 or more 
N 119 165 110 
46 BOS2 Ag as) 25.0 


Sehool Student Enrolment (by School's): 


hess thane 500 500-899 900 or more 
N al 9 
ve 40.7 Seo XG 6 


Sex Distribution of Respondents: 


Male Female 


N Lue 182 
to ets) 46.2 


293 


Total 


394 
100.0 


Toei 


Em] 
100.0 


Tota 


394 
100.0 


Total 


a7, 
100.0 


Toten 


394 
100.0 


Table 62 (continued) 
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ihe 


LO” 


LL 


Age Distribution: 


Years: . Less sehr e he No 


than 30 30-34 35-39 40-44 45-49 50-54 more Res. 


N 2rd 62 39 27 24 9 ak 1 
to 2D 0 Ney) CIES, Ope) Gal Be) Dies Aa 


Teaching Field: 


Humanities science Practical No Response 
N 236 85 72 1 
ho Died) 2156. 1353 ao 


Heachine sexperience: 


Years: Less than 5 5-9 10-14 15-19 20-24 25-29 30 or more 


N TQ 108 54 38 20 9 6 
To 40.4 27.4 13.7 ee set 2a3 Nee 


Position Cllassification: 


Sen. Tchr. sen. Asst. Asst. EBemps Asst. No Resp. 
N 47 63 178 et) 2 
a 0 16.0 45.2 24.6 Zee 


Location of Teaching Experience: 


Metropolitan only Country only Both No Response 
N it2 PZ 164 6 
ho 28.4 28.4 41.6 Mas 


owes! 


394 
100.0 


io tau! 


394 
100.0 


MWayeeul 


394 
100.0 


Total 


394 
100.0 


Total 


394 
100.0 
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Table 63 
Perceived Ideal Deputy=Principal Task Involvement: 


Group Response Frequency Distribution 
by Percentage 


E VA A NA NI x Group E VA A NA NI 4 
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Table 63 (continued) 


E VA A NA NI x Group E VA A NA 
Task #7 Task #11 
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Table 63 (continued) 
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Table 64 
Perceived Task Importance: Kolmogorov~Smirnov 
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